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[bookmark: _3ut4h6gxf30y]Critical Thinking

According to the University’s ThinkForward Quality Enhancement Plan, a document presented in January 2019 to foster critical thinking at the undergraduate level across disciplines, critical thinking involves: “self-awareness, a commitment to evidence-based reasoning, and intentional practice” (24). But what do these terms mean and how do we create and nurture these attitudes in our students? 

Self-awareness begins by evaluating an ethically or empirically ambiguous claim. A claim, Nilson (2015) argues, “is a belief, value, assumption, position, or hypothesis relating to a complex, contentious controversy. The claim concept is purposefully broad to include humanities, arts, social and natural sciences as places to which claims are routinely made and evaluated” (24).

The path to critical thinking then requires a commitment to reason and evidence which, in the humanities, emphasizes “interpretative and self-reflective skills requiring students to apply disciplinary knowledge and make reasoned arguments” (24). 

Finally, to establish critical thinking as a habit requires “sustained effort and necessitates application of disciplinary knowledge. Consequently, critical thinking skills are developed through repeated, well-constructed exercises within disciplinary college courses” (25).

The document outlined 6 student outcomes which represent a developmental path through which students are likely to acquire advanced critical thinking skills and are directly related to our definition of critical thinking. These are:

1. Conceptualize complex issues or problems
2. Gather pertinent facts or ideas to explore complex issues or problems
3. Interpret data and appraise evidence
4. Distinguish, compare, or contrast diverse points of view and/or alternative conclusions
5. Articulate personal insights about complex issues or problems
6. Communicate a reasonable and effective argument, response, or conclusion (ThinkForward QEP, pp. 28-29).

The initial step in the critical thinking process is to conceptualize complex issues or problems. Students will identify the nature and importance of the issue or problem as well as consider possible approaches to address it. This may require the student to relate the problem to concepts or theories in a discipline or place it in the context of their current knowledge. 
A second learning outcome will be for students to gather and order evidence that is most relevant for addressing problem-based exercises related to core concepts. Students must be able demonstrate a capacity to identify, organize, and determine appropriate sources of facts and information and to identify the most salient evidence. 
Third, students must be able to interpret and appraise evidence. Interpretation and appraisal of evidence requires students to assign meaning to information or data; allows students to gain sophisticated understanding of a theory, perspective, or problem; and necessitates that students determine the meaning and significance of disparate information or data. 
Fourth, students must learn to distinguish among multiple, competing, and or complementary explanations or perspectives before drawing conclusions. This outcome requires that students demonstrate capacity to distinguish between, compare, or contrast diverse positions or perspectives. 
A fifth essential learning outcome is to articulate personal insights. This outcome requires students to build on their evaluation of alternatives by considering and incorporating their personal views or experiences across differing alternatives. 
Our sixth critical thinking learning outcome is to communicate a reasoned and effective conclusion. Students must be able to express their arguments, responses or conclusions succinctly and effectively. Their responses should reflect all the earlier learning outcomes required for critical thinking. 

[bookmark: _lz24q099og6g]Why This Matters In Our Classrooms
Andy Pfrenger and Cristie Ellis:
The English department teaches six 200-level survey courses that are designed to provide students with a broad introduction to the study of literary history (in either British, American, or World literature). These courses are part of the CLA core curriculum, and required of students in other schools as well, with the result that, in any given semester, roughly 10% of the undergraduate student population enrolls in one of these 200-level surveys on the Oxford campus (see figures 1 and 2).
In many ways, these surveys are distinctly well suited for the teaching of critical thinking. Students are asked to engage in close reading—a process which requires students to construct an interpretation of a piece of literature by examining evidence from the text. They are also tasked with analytical writing, in which they must articulate their interpretations and defend them by identifying and organizing key evidence from their primary texts. Finally, they are often asked to think critically across different texts and contexts, linking a piece of literature to a broader literary style, genre, or historical period.
But while students in these courses are already being asked to engage in exercises that fulfill many of the QEP’s Student Learning Outcomes, for structural reasons these courses are not currently as effective as they could be in foregrounding and honing students’ critical thinking skills. These courses are currently taught as 120-person lectures with two 50-minute lectures and one 50-minute TA-led discussion section per week. The relatively short duration and, to many students, intimidating size of the lecture sessions means that most faculty tend to eschew student interaction and focus on delivering content-heavy lectures. The TA sections are designed to offer students a space for more direct and interactive critical engagement with the literature, however our TAs have little training in critical thinking pedagogy (many are 1st and 2nd year graduate students with little prior teaching experience). And because each TA is responsible for teaching and grading 3 sections (60 students), faculty feel pressure not to burden them by requiring frequent writing assignments.
Consequently, these courses are not currently capitalizing on what we believe is their great potential to be core engines of critical thinking instruction on campus. This is not due to a lack of faculty interest or concern—on the contrary, for the past three years many of us have been meeting to share best practices and tips for teaching them, and as a department we recently voted to pilot smaller, 40-person sections in hopes of making the courses more nimble and interactive (even though this means many of us will have to teach these service courses more frequently).
[bookmark: _xqxfb42icngt]2020 QEP Reflection: 
Andy Pfrenger

My redesign was focused on composing lessons more purposefully designed around the critical thinking goals of the course and enhancing the interactivity between myself and the students. While I know that we were encouraged to select just one or two of the QEP Learning Outcomes, I felt that this course naturally addresses all of them. Though each one was addressed this semester, the focus of my redesign effort was on Learning Outcome 4. 

4. Distinguishing, comparing, or contrasting diverse points of view and/or alternate conclusions 

Method 
• Built first lecture around the concept of critical thinking and the value of literature for cultivating good critical thinking skills. Reinforcing this throughout the semester. 
• Scaffolded discussions and lectures around multiple interpretations of the texts covered 
• Developed in-lecture breaks for questions and interactive discussion 
• Broke students into small groups to discuss, compare, and evaluate the various interpretations presented 
• Put greater effort into guiding and structuring the TA led discussion sections to focus on interpretation and development of evidence 

Assessment 
• Informally, I observed student engagement during lecture and discussion breaks as well as keeping track of their efforts on homework 
• 2 Critical Analysis Essays built around prompts that asked students to explore competing interpretations of the same text or issue. In addition to standard expectations for essay writing, students were evaluated according to two criteria: 
o their ability to accurately review and assess the interpretations 
o their ability to articulate an effective argument in support of one interpretation through close reading and discussion of relevant historical/cultural information 
• Both the midterm and final exam were designed around interpretive short answer questions that asked students to evaluate potential readings of text, concepts, and events covered in class or to develop and support their own informed interpretation. 
• After the transition to an online classroom, I used EdPuzzle to ask pointed interpretive questions during lecture that required students to compare, contrast, and evaluate diverse points of view and/or alternate conclusions. 

Results 
• I observed that more students were engaged in conversation during the discussion breaks in class. The focus on alternate conclusions and multiple interpretations seemed to grab their attention. Students reported (in informal conversation) that they felt more invested because they were being asked to participate in developing a conclusion rather than being force fed irrefutable truths. 
• While the TAs in this class grade the essays and exams, I met with them frequently to discuss expectations for assessing student work. We held two grade norming sessions to discuss these expectations through sample student essays. Because I was interested in the effects of the course redesign, I also selected random student essays to review myself. My overall impression from these random samplings was that students were writing with greater/more clearly articulated purpose in their essays. In general, essay grades started out a little higher than in previous semesters with many of them getting a C or a B for the first essay. It is pretty standard for students to do slightly better on their second essay. This proved true again, with students typically improving by a letter grade. 
• Midterm and Final Exam grades were better on average than in previous semesters. The Final Exam grades were much higher than expected. While I would like to believe that this is the result of my careful planning and attentiveness to their development, I cannot be sure since the results are skewed by the transition to an online environment. Students were given more time to complete the final exam than they would have if it had been taken in class. As the exam was online, students had the ability to use their computers rather than hand-writing their answers. Neither of these things is necessarily bad. In fact, it’s probably helpful overall. 
• The transition from in-class lectures to EdPuzzle lectures after we moved online was the most surprising success of the semester. Most students in the class expressed that they found the EdPuzzle lectures to adequately capture the tone and substance of the in-class lectures. The real success was in the application’s question and answer function. While I anticipated using more multiple-choice questions to check the students’ information retention, I quickly shifted to incorporating open-ended interpretive questions that allowed students to practice critical thinking skills. Whereas these kinds of questions were useful in live lectures, the asynchronous EdPuzzle lecture questions required every student to answer rather than just one or two eager students. I believe that spending half a semester answering thoughtful questions designed to engage the students in critical thinking contributed greatly to the greater number of high Bs and As on the final exam.
[bookmark: _4zj4ecndnskt]Recommended Methods

This handbook compiles resources from within our department for designing and teaching the 200-level survey classes. There are sample syllabi for anyone interested in how their colleagues might approach a class differently; and discussion section topics/approaches that might be useful ways to approach specific texts, especially for TAs as they lead discussion. The most helpful components--the ones that represent the places where we can implement changes to foster creative thinking--may be in assignment and assessment design. Under assignments, both Ian Whittington and Kacee McKinney provided shorter scaffolding assignments to help students conceptualize a close reading. In assessment design, Cristie Ellis provided a new framework for approaching final projects and testing using open-ended interpretive questions that built skills as the semester progressed, as well as a worksheet illustrating this approach; and Karen Raber shared her tutorial for coaching students on how to approach a short essay exam. 

Most of the examples shared here are for specific classes, tailored to specific texts, but they can all be adapted and improved for any of our 200-level courses. This document will remain open, shareable, and editable within our faculty and I hope it will be used often!

Thank you to everyone who contributed!
[bookmark: _ktkhe76m0cju]

[bookmark: _spj5n3ql9rjz]Sample Syllabi
[bookmark: _bdbsici4bfwb]ENG 222
[bookmark: _u5hgaeti13v]Monika Bhagat-Kennedy
This survey introduces students to the major writers, themes, and literary forms that may be captured under the broad rubric of modern “world literature.” The course is informed by a healthy suspicion of the “world” category, asking students to think critically about the kinds of works that the category may bring together—or exclude—and why. With an eye towards continuities and discontinuities, we will travel the globe as we study how celebrated works of literature written since 1650 have expressed the pressing concerns of their respective historical moments such as national upheaval and revolution, colonialism and empire, oppression relating to gender and race, and global crisis. With a few exceptions, the course proceeds chronologically, allowing us to discern shifts in social, political, and aesthetic movements as well as the evolution and adaptation of narratives across time and space. 

We will study a range of genres including novels, autobiographies, short stories, and plays. Our analysis of these works will be guided by the following questions: What were the cultural and aesthetic values that shaped the creation and reception of these works? What were the various literary traditions that influenced these writers, and how did their works in turn inform the writers who followed? How might we understand “world literature” as not just a passive body of texts but as a dynamic agent that can bring forth change? What counts as “world literature” and what is its relevance today? 

Top Hat 
The course will be held asynchronously through TopHat (https://tophat.com/); the join code for our course is 328951. The first lecture for the upcoming week will be made available to you on Top Hat on Thursday mornings, and the second lecture will be made available on Monday mornings. You should work your way down the page and complete the assigned materials (videos, readings, podcasts, etc.) and questions in order. There will also be a synchronous discussion section led by your TA on Mondays. 
Please complete the first Top Hat lecture for the week (posted on the previous Thursday morning) by Monday at noon. Please complete the second Top Hat lecture for the week (posted on Monday morning) by the upcoming Friday at noon. The deadlines are in place to incentivize your engagement with the lectures (e.g., to answer questions and enter comments in the discussion board, etc.) alongside your peers during the same period of time and to work through the course at a steady pace. 
After the deadline passes, you’ll still be able to access the lectures, but NOT to interact with it, answer questions, and earn participation points. You’ll also be able to view any feedback that your TA or I may have provided you on your answers by that point.

Required Materials 
• Johann Wolfgang von Goethe, The Sorrows of Young Werther. Oxford World’s Classics. ISBN: 978-0199583027 
• Rabindranath Tagore, The Home and the World. Penguin Classics. ISBN: 978-0140449860 • Aimé Césaire, A Tempest. Theatre Communications Group. ISBN: 978-1559362108 
• Jamaica Kincaid, A Small Place. Farrar, Straus, and Giroux. ISBN: 978-0374527075 
• Top Hat ($30); passcode 328951 **All other course readings will be available online on TopHat.** 

Course Requirements 
Participation (on Top Hat) 10% 
Section Grade 15% 
Midterm Exam 20% 
Final Exam 25% 
Reading Responses (6 total, 5% each) 30%

Course Expectations and Procedures 
This syllabus is subject to change, depending on our progress over the semester and outside circumstances. I will inform you if there are any significant changes to the syllabus and post an updated version on Top Hat as soon as possible. I will post announcements on Top Hat Community to the course channel and Blackboard. I will send you an email if I need to communicate anything urgently with you. 
• Please keep up with my lectures on Top Hat and attend the weekly synchronous discussion section with your TA. Discussion sections will be held on Zoom at the meeting ID listed above. You should come prepared with questions and ideas that you wish to raise during your weekly discussion section. 
• The weekly synchronous discussion section will reinforce the content covered in Top Hat and give you the opportunity to engage with your peers and TA. You will also build close reading skills that will be important for the reading responses. Please make every effort to attend the weekly synchronous discussion section, which constitutes 15% of your final grade. Your TA will provide you with more information about this component of your grade in the first discussion section, which meets the week beginning Monday, January 25. 
• You may also meet with me during office hours on M 5:30-6:30pm, W from 4:30-5:30pm, and on F 4-5pm. I will be available on Zoom (Meeting ID: 994-5633-8508) and listed as “online” on Top Hat Community (@mbk) during these times. I am also available by appointment. 
• To recap how we will use different platforms: 
o Top Hat à access course readings and lectures 
o Zoom à attend weekly synchronous discussion sections 
o Blackboard à submit reading responses 
• There are three ways to reach me: 
1. Email (mbk@olemiss.edu) 
2. Zoom (Meeting ID: 994-5633-8508) during office hours 
3. Top Hat Community (@mbk) during office hours 

• Civility towards one’s colleagues, TA, and me is paramount in order to maintain a cooperative learning environment. You are expected to comply with all university-related guidelines pertaining to COVID-19.

Assignment Information Preparation and Participation: 
Please stay up-to-date with TopHat and attend the weekly synchronous sessions with your TA. Participation in TopHat and your weekly discussion section constitutes 25% of your final grade. 

Midterm and Final Exams: These exams will include multiple choice, definitions of key terms, passage identifications, short answer questions, and a short essay. These exams constitute 20% and 25% of the final course grade respectively. 

Six Reading Responses: You will be asked to short reading responses(300-400 words) on the assigned course material. There are 13 total possibilities and you are to select 6. Upload your response to Blackboard by the deadline and follow any further directions given to you by your TA. If there is more than one reading, select one and indicate your choice at the top of your paper. You are required to submit 6 out a possible 13 responses; if you write 7, your lowest grade will be dropped. These responses constitute 30% of the final course grade. 

Please note the following: 
• It is your responsibility to make sure that you turn these in consistently during the semester. No late submissions will be accepted. 
• Points will be deducted for errors in grammar, spelling, and punctuation. Please take a look at the Reading Response Bank for samples and see the Grading Rubric. 
• Submitting work that does not follow the instructions or demonstrates that you did not complete the reading—will result in a D. Failure to turn in a minimum of 6 responses will result in an F for each one missed. 


Additional Information on Reading Responses 
Each of your responses should: 
1. Briefly summarize the main theme and argument of the reading. What is the text about? What is the author trying to convey? [etc.] 
2. Refer to key sentences or passages in support of this interpretation—make sure you include the page number(s). Describe the context within which your chosen excerpt appears in the text. Analyze the passage: explain what is going on in these lines and how it relates to the overall theme/argument/issue you described above and to the message of the work as a whole. What is significant about this particular passage and why? Why do you think the author chose particular words or phrases and how do these choices in language convey meaning? You are encouraged to quote your chosen passage directly in your paper but note that this will not count toward the total word count! 
3. Optional: Connect the key ideas in this work to previous readings and, as in #2, support your interpretation by citing textual evidence from the texts. How does the argument or key passage relate to texts covered earlier in the semester? Does it remind you of a moment or scene in an earlier work? Does it change the way you understand the earlier text? [etc.] Include your name, the date, the reading you are discussing, and the total word count at the top of the page. Do not forget to include a creative title that alerts your reader to the subject of your response. These will be out of 100 points and you will earn +/- letter grades. 

Course Schedule 
Class 1 [Wednesday, January 20] • Course Introduction; Rivka Galchen, “An Introduction to ‘The Decameron’” I. WHAT IS WORLD LITERATURE? WHY DO WE NEED IT (ESPECIALLY NOW)? 
Class 2 [Monday, January 25] • Selections from The Decameron Project (2020): Margaret Atwood, “Impatient Griselda”; Kamila Shamsie, “The Walk”; Paolo Giordano, “The Perfect Travel Buddy” **synchronous discussion sections on Zoom begin** 
Class 3 [Wednesday, January 27] • David Damrosch and Wang Ning, “What is World Literature?” (2011) • Caroline Levine, “For World Literature” (2014) and “How to Make Worlds” (2016) II. PICARESQUE HEROES AND THE EARLY NOVEL 
Class 4 [Monday, February 1] • France: Voltaire, Candide (1759), Chapters 1-16 **Discussion Section 2** 
Class 5 [Wednesday, February 3] • Finish Candide, Chapters 17-30 III. DOMESTICITY, LOVE, AND MARRIAGE 
Class 6 [Monday, February 8] • Germany: Goethe, The Sorrows of Young Werther (1774), Book One. Please also read the biography of Goethe in the Class 6 Folder. **Discussion Section 3** 
Class 7 [Wednesday, February 10] • Finish Sorrows of Young Werther, Book Two 
Class 8 [Monday, February 15] • Norway: Henrik Ibsen, A Doll’s House (1879), pp. 838-859 **Discussion Section 4** 
Class 9 [Wednesday, February 17] Bhagat-Kennedy, ENG 222: World Literature Since 1650: Sections 13-18 8 • Finish A Doll’s House, pp. 859-888 
Class 10 [Monday, February 22] • India: Rabindranath Tagore, The Home and the World (1916), Chapters 1-2 **Discussion Section 5** 
Class 11 [Wednesday, February 24] • The Home and the World, Chapters 3-5 
Class 12 [Monday, March 1] • The Home and the World, Chapters 6-8 **Discussion Section 6** 
Class 13 [Wednesday, March 3] • Finish The Home and the World, Chapters 9-12 
Monday, March 8 • MIDTERM EXAM **no discussion sections this week** IV. RACE, COLONIALISM, AND EMPIRE 
Class 14 [Wednesday, March 10] • Nigeria & Britain: Olaudah Equiano, Excerpts from The Interesting Narrative of the Life of Olaudah Equiano (1789), pp. 441-449 
Class 15 [Monday, March 15] • Britain: Joseph Conrad, Heart of Darkness (1902), Book I, pp. 61-81 **Discussion Section 7** 
Class 16 [Wednesday, March 17] • Conrad, Heart of Darkness, Book II, pp. 81-98 
Class 17 [Monday, March 22] • Finish Heart of Darkness, Book III, pp. 98-115 **Discussion Section 8** 
Class 18 [Wednesday, March 24] Bhagat-Kennedy, ENG 222: World Literature Since 1650: Sections 13-18 9 • Nigeria: Chinua Achebe, “The African Writer and the English Language” (1965); “An Image of Africa” (1978); Things Fall Apart (1958), Chapters 1-7, pp. 765-794 
Class 19 [Monday, March 29] • Things Fall Apart, Chapters 8-13, pp. 794-819 **Discussion Section 9** 
Class 20 [Wednesday, March 31] • Finish Things Fall Apart, Chapters 14-25, pp. 820-849 V. COLONIAL LEGACIES AND ENCOUNTERS WITH THE OTHER 
Class 21 [Monday, April 5] • Martinique: Aimé Césaire, A Tempest (1987), Act I. Please also read the biography of Césaire in the 
Class 21 Folder. Recommended: William Shakespeare, The Tempest (1623), Act I **Discussion Section 10** 
Class 22 [Wednesday, April 7] • Aimé Césaire, A Tempest (1987), Acts II and III. Recommended: William Shakespeare, The Tempest (1623), Acts II-V 
Class 23 [Monday, April 12] • Antigua: Jamaica Kincaid, A Small Place (1988), pp. 3-37. Please also read the biography of Kincaid in the Class 23 Folder. **Discussion Section 11** 
Class 24 [Wednesday, April 14] • Finish Jamaica Kincaid, A Small Place, pp. 41-81. 
Class 25 [Monday, April 19] • Stephanie Black’s Life and Debt (2001) (available on Amazon to rent for $3.99) **Discussion Section 12** 
Class 26 [Wednesday, April 21] • Nigeria: Chimamanda Ngozi Adichie, “The Headstrong Historian” (2008). We Should All Be Feminists (2014) 
Final Exam: Wednesday, April 28 at 8:00am
[bookmark: _yb4ximrl1han]
[bookmark: _ypspkfny1dfv]

[bookmark: _kvu7a23r2dyf]ENG 222
[bookmark: _e9vpmaw6g6di]Adetayo Alabi

Hateful Language, Classroom Culture, and Inclusion 
In this class, we will read some texts that could include expressions of hateful and dehumanizing language that make people feel discomfort or harm; these expressions include very racially charged language. We read these texts not to endorse their worldview, but in order to think critically about the full history of literary expression, including how artistic works are often woven through with ideas that strike us as inhumane. While we will encounter these ideas on the page, and will engage with the substance of these ideas in class, our classroom will be free of hate speech of all kinds.  We will not use the N-word in class, even if it appears on the page. Also, we are in conversation with each other and with the assigned readings and other materials. The classroom is a space to learn theoretical concepts, explore ideas, form questions, and challenge conventional wisdom.  To achieve this, we need a classroom community built on respect. If you ever have concerns about the conversations we have in class, please come talk to me and be willing to talk with classmates. Discrimination on the basis of race, color, religion, sex, gender identity or expression, national origin, disability, age, sexual orientation, veteran status, socio-economic status, ability, genetic information, etc. will not be tolerated in this class.
 
Course Description
We will teach this course completely online using Zoom in three weekly meetings.  The first two Zoom meetings will be for the whole class on Monday and Wednesday from 10-10:50 pm. The third weekly Zoom meeting will be the tutorial class of 6 sections of 20 students in each section led by a teaching assistant on the days and times specified by sections in the table above.  Confirm your tutorial section on your schedule /my.olemiss.edu/ and attend the one you are registered for. Please ensure that you read the materials for the week in preparation for the weekly lectures and tutorial meetings.
 
In this course, we will study fictional and non-fictional works from all the continents of the world in the contexts of cultural, political, social, and aesthetic concerns of writers and their communities.  Among other issues, we will examine the unique qualities of texts produced by different international communities, strategies for studying world cultures through literature, and how texts and authors write and re-write themselves and other cultures. We will read Joseph Conrad’s Heart of Darkness, Chinua Achebe’s Things Fall Apart, various poems, and short stories; and discuss how issues raised in the texts are different and comparable.
 
Learning Objectives
After completing this course, students should be able to:
Read and discuss analytically fictional and non-fictional works from all the continents of the world since 1650 in the contexts of cultural, political, social, and aesthetic concerns of writers and their communities. 
Know the unique qualities of texts produced by different international communities, strategies for studying world cultures through literature, and how texts and authors write and re-write themselves and other cultures. 
Write insightfully on various world literatures following standard conventions of English.
Carry out independent research on different texts.
Make coherent oral comments and presentations on various international texts.
 
Required Books
Achebe, Chinua.  Things Fall Apart.  Oxford: Heinemann Educational Publishers,
1958. ISBN: 978-0-435905-25-5
Conrad, Joseph. Heart of Darkness. Ed. Paul B. Armstrong.  4th Edition.  (Norton
Critical Edition) New York and London: W.W. Norton and Company, 2006.
[bookmark: _yvkn0qfsq5pg]ISBN-13: 978-0-393-92636-1 ISBN-10: 0-393-92636-2
Ramraj, Victor J.  Concert of Voices: An Anthology of World Writing in English.  Peterborough,
        	On, Canada: Broadview Press, 1995.
        	ISBN: 9781-55111-025-37
Solomon, Barbara H, ed.  Other Voices, Other Vistas: Short Stories from Africa,
China, India, Japan, and Latin America.  New York: Penguin, 1992.
ISBN: 978 0-451-52840-97
Course Packet 
[bookmark: _ckoclshsr12c] Free websites where you can find the electronic text of Joseph Conrad’s Heart of Darkness: 
[bookmark: _8pb08q44677y]Free website where you can find the electronic text of Chinua Achebe’s Things Fall Apart:
(with Spanish translation)
[bookmark: _y49u5253apu3] Recommended Books
Abrams, M.H.  A Glossary of Literary Terms.  Boston: Thomson Wadsworth, 2005 (or a newer edition).
 
Harmon, William, and C. Hugh Holman.  A Handbook to Literature.  Upper Saddle River, New
Jersey: Prentice Hall, 2005 (or a newer edition).

Evaluation
Drop-Boxes
There are Drop-Boxes for materials to be submitted. The Drop-Boxes for each week are on the page where we have information about our activities for the week. Instructions on how to submit materials into the Drop-Boxes are available when you open them.
 
[bookmark: _ohfkq3tpwqvo]Attendance and Participation: 10%
Please attend and participate actively in all lectures and tutorials. Ensure that you read the materials for the week in preparation for lectures and tutorial meetings. Your tutorial leader will provide additional information to you on the workings of the tutorial.  You are required to check-in with your tutorial leader at least twice in the semester (before and after the middle of the semester) to discuss your progress in the class.  You can also discuss the same issue with me as needed.
 
First Examination: 30% (February 15 or 16)
This online examination will cover the materials studied in weeks 1-4.  There will be no make-up examination. 
 
Second Examination: 30%: (March 22 or 23)
This online examination will cover all that we studied in weeks 5-9. There will be no make-up examination. 
 
Final Paper/Examination 30% (Due on April 26 by 8 am)
This final paper/examination will be on a list of topics that we will provide.  As in other class assignments, you are required to integrate your writing, research, and analytical skills in the paper. We will check your paper for plagiarism and you will automatically score zero (0) for both the assignment and the course if you plagiarize.

Tentative Class Schedule
 
Week 1
January 20   	Remember to read and understand this syllabus thoroughly.  It has answers to most of your questions.
Introduction, Class Organization, and Diagnostic Essay
                    	Contextualizing world literature and sharing stories about world cultures.  Complete the diagnostic essay this week, and start reading Heart of Darkness.  For today’s class, post your answers to the following questions on Blackboard:
1. 	Why study world literature?
2. 	Which countries have you visited outside the United States and why?
3. 	How are the countries you visited comparable and different from the United States?
4. 	What did you read when abroad?
5. 	What was the exchange rate of the local currency to the US$?
6. 	Which two countries would you like to visit and why?
 
Week 2
Europe
January 25   	Britain: Conrad, Heart of Darkness (Read at least part 1 for this class.)
January 27   	Britain: Conrad, Heart of Darkness (Read at least parts 1 and 2 for this class.)
 
Week 3
February 1   	Britain: Conrad, Heart of Darkness (Read parts 1-3 for this class.)
February 3   	Britain: Conrad, Heart of Darkness
 
Week 4
Asia
February 8   	India:  Desai, “Pigeons at Daybreak” and Devi’s “Dhowli” (Other Voices)
February 10 	India:  Narayan, “A Horse and Two Goats” and Singh, “The Wog” (Other Voices)
 
Week 5
February 15 	First In-Class Examination on Weeks 1-4. (February 15 or 16)
                    	China: Anyi, “The Destination” and Ling, “Sketches from the ‘Cattle Shed’” (Other Voices)
February 17 	China:  Meng, “Kite Streamers” and Rong, “Regarding the Problem of Newborn
                    	Piglets in Winter” (Other Voices)
 
Week 6
February 22 	Japan:  Abe, “Magic Chalk” and Ariyoshi, “The Tomoshibi” (Other Voices)
February 24 	Japan:  Kawabata, “The Moon on the Water” and Tsushima, “The Silent Traders” (Other Voices)
Week 7                       
Africa             
March 1       	Nigeria:  Soyinka, “Abiku” (Course Packet)
March 3       	Nigeria:  Achebe, Things Fall Apart (Read at least part 1 for this class.)
 
Week 8
March 8       	Nigeria:  Achebe, Things Fall Apart (Read at least parts 1 and 2 for this class.)     
March 10     	Nigeria:  Achebe, Things Fall Apart (Read parts 1-3 for this class.)
 
Week 9
March 15     	Nigeria:  Achebe, Things Fall Apart
Oceania          
March 17     	Western Samoa-New Zealand: Wendt, “Crocodile” and Australia: Noonuccal:
                    	“Gooboora, the Silent Pool” (Concert of Voices)
 
Week 10      	Second In-Class Examination on Weeks 5-9. (March 22 or 23)
March 22     	Australia: Ngitji, “The Possum Woman” and Davis, “White Fantasy, Black Fact” (Concert of Voices)
South America
March 24        
                    	Argentina: Borges, “The Book of Sand” and Valenzuela, “Papito’s Story” (Other        	Voices)
 
Week 11
March 29     	Chile: Allende, “Clarisa” and Colombia: Marquez, “Death Constant Beyond Love” (Other Voices)
North America
March 31     	Hawthorne, “The Birthmark” and Angelou, “Still I Rise” (Course
                    	Packet)           
Week 12
April 5         	U.S.A.: Poe, “The Tell-Tale Heart” and Hughes, “On the Road” (Course Packet)
 
April 7         	Mexico: Fuentes, “The Cost of Living” and St. Lucia: Walcott, “Ruins of a Great House” (Concert of Voices)
Week 13
April 12       	Jamaica: Senior, “The Boy Who Loved Ice Cream” and Canada: King, “Coyote Goes to Toronto” (Concert of Voices)
 
April 14       	Trinidad and Canada: Brand, “Return I” (Concert of Voices) and
                    	Antigua:  Kincaid, “On Seeing England for the First Time” (Concert of Voices)
Week 14                     
April 19       	Revision: Major Issues in World Literatures
 
April 21       	Revision: Major Issues in World Literatures
 
Final Examination
April 26:     	Submit final examination/paper on Blackboard by 8 am.
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Course Description:             
This course is an attempt to answer a question:  What is this thing called "American literature" and when does it first emerge as something perceptibly distinct from English and other European literatures?  This foundational question provokes a series of follow-ups.  Is American literature first visible in traditional, anonymous Indian folktales—the product of oral rather than literate tribal cultures—that were later transcribed by white folklorists?  Or does it begin with the earliest narratives of New World exploration and native contact authored by non-English-speaking Europeans such as Columbus and Casas?  Does it begin with the sermons, poems, and histories penned by the English-born Pilgrims at Plymouth and Puritans at Massachusetts Bay?  With Colonial-era captivity narratives that were the first form of popular literature in not-yet-America?  Or does it begin with the stories of America’s first internationally-known literary professional, Washington Irving?  Or with the slave narratives authored by Frederick Douglass and others—arguably antebellum America’s most original and politically influential literary form?  Or with the unparalleled flowering of literary creativity (Poe, Hawthorne, Melville, Dickinson) known as the American Renaissance, a flowering spurred by Emerson’s exhortation in “The American Scholar” that “[w]e have listened too long to the courtly muses of Europe”?   
Early American literature is all these new beginnings.  It is a collective endeavor, brimming with religious conviction, frontier pragmatism, and political idealism, yet fraught with anxiety and paradox.                 
This course is divided into four sections:  1)  Contact, Conquest, Captivity, and Tricksters:  Native Americans and the American Literary Imagination; 2) The (Un-)Settling of a New Nation; 3) Race, Religion, Romance, and Revolt:  White Men Forging an American Identity; and 4) We, Too, Sing America:  Recasting American Identity. 

Course objectives and student learning outcomes:
After completing this course, students will have:
*) a greater understanding of the emergent “new” canon of American literature and the historical, political, philosophical, and religious forces that have shaped and continue to shape American life;
*)  an improved ability to think critically about literary texts, discerning thematic and imagistic patterns, ideological formations, and a range of voicings;
*)  a working familiarity with the relevant critical vocabulary (e.g., jeremiad, captivity narrative, gothic);
*)  an improved ability to develop and write short literature papers;
*)  a greater facility at presenting and defending their ideas in a classroom setting
 
Required Texts:  (available at the University bookstore (Barnes & Noble)
The Norton Anthology of American Literature, Vols. A and B (Beginnings to 1820 and 1820-1865).  (Ninth edition).
Note:  several of the required readings, as noted below, will be posted on Blackboard
 
Course Requirements and Policies:
Attendance:  Each student is expected to attend the lectures and the weekly discussion section regularly and punctually.  Attendance sheets for all nine sections will be located on tables just inside the entrance to the lecture hall; it is your responsibility to sign in, either as you arrive or as you depart.  If you do not sign in, you will be counted as absent.  Instructors will take attendance in individual discussion sections.  You are allowed, with no penalty, a total of four absences from lecture and discussion sections combined.  (You would be ill advised to miss more than two discussion sections.)  Please note that this attendance policy does not distinguish between excused and unexcused absences; it refers to absences, period.  Neither I nor my TA’s will rule on the legitimacy of individual absences.  In other words, husband your allowable absences and deploy them only when you really need them:  illness, family emergencies, job interviews, official university activities.  On the fifth absence, your final course grade will be lowered by 5 points; a sixth absence lowers it 10 points; a seventh absence lowers it 15 points.  Eight or more absences will give you a final grade of F.  Perfect attendance will be rewarded.  Please note:  if you leave lecture early, after signing in, the TAs will note this and you will be counted as absent.
 
Quizzes: You should be prepared for a short quiz on the readings in any given discussion section.  Quizzes will cover all the reading assigned for that week (both Tuesday and Thursday). Your lowest quiz grade will be dropped. If you miss a quiz, you will receive a 0 on that quiz.  No makeup quizzes will be given.
 
Class Participation: Each student is expected to read all of the assigned material on time (i.e. prior to the lecture and/or discussion section in which the material is to be covered) and participate actively in the discussion section. Active participation includes: contributing insightful and informed responses to questions posed by your TA and other students; thinking critically (i.e, objectively and circumspectly) about the issues raised by course readings; bringing the correct book(s) and writing materials to class; and taking notes when appropriate. 
 
Papers:  Students will write two short papers during the semester.  Each paper is 3-4 pages long and requires no outside research to complete. These papers will allow students to engage more fully with the reading material and exercise the skills required to write a literature paper.  The papers should articulate a convincing thesis in clear, economical prose and quote from the text(s) as a way of proving that thesis.  Please proofread!  Due dates are listed in the syllabus.  The essays should be double-spaced, in 12-point type, with standard margins.  The TAs and I will give you more specific assignments roughly 10 days before each paper is due.  Students must upload papers to SafeAssign on Blackboard as well as hand in a hard copy to their TA.  No late papers will be accepted.
 
Exams:  Students will take a mid-term and a final exam.  Both exams will consist of a number of unidentified passages chosen from the course readings; the final exam will also include a longer essay.  Students will be required to select approximately two-thirds of the passages, identify them by author and title, and write a paragraph on each.  Your active attention during lectures and discussion sections, the contextualizing introductions offered by The Norton Anthology, and your own close readings of the works in question will all contribute to the insightfulness and originality of your answers.
 
Evaluation:  Final grades will be reported in line with the +/- scale (i.e., A, A-, B+, etc.)  Your final grade will be calculated as follows:
        	papers:                    	30%  (15% each)
        	midterm exam:        	20%
        	final exam:              	25%
        	quizzes:                   	15%
        	class participation:  	10%
 
 SCHEDULE OF READINGS:
Week 1           
January 22               	
Introduction: Contact, Conquest, Captivity, and Tricksters:  Native Americans and the American Literary Imagination            	           
January 24               	
Iroquois, The Iroquois Creation Story (A: 32-35)                                                            	Clatsop Chinook, Coyote Establishes Fishing Taboos                        	                                            	(Blackboard) 
Week 2           
January 29               	
Christopher Columbus, Letter of Discovery (A: 59-64)                                                             	Bartolome de las Casas, The Very Brief Relations of the Devastation of the Indies (A: 66-71)                     
January 31               	
Alvar Nunez Cabeza de Vaca, The Relation of AlvarNunez Cabeza de Vaca (A: 71-79)
Thomas Harriot, A Brief and True Report of the New Found Land of Virginia (A: 87-93)
PAPER #1 ASSIGNED 
Week 3           
February 5               	
Mary Rowlandson, A Narrative of the Captivity and Restoration of Mrs. Mary Rowlandson (A: 267-300)                
February 7               	
Benjamin Franklin, Remarks Concerning the Savages of North America (A: 462-466)
Samson Occom, A Short Narrative of My Life (A: 589-595)                             
William Apess, An Indian’s Looking-Glass for the White Man (B: 135-140)                                                                                                                                                                         	
The (Un-)Settling of a New Nation
Week 4           
February 12             	
John Smith, The General History of Virginia, NewEngland, and the Summer Isles; from A Description of New England; from New England’s Trials (A: 110-128)                                                                 
PAPER #1 DUE IN LECTURE              	           
February 14             	
William Bradford, Of Plymouth Plantation (A: 129-167)   
Week 5           
February 19 	        	
Thomas Morton, New English Canaan (A: 167-176)
John Winthrop, A Model of Christian Charity (A: 176-189)                                                                                                                                   
February 21             	
Cotton Mather, The Wonders of the Invisible World [A People of God in the Devil’s Territories, The Trial of Martha Carrier] (A: 321-327)                                                         	
Michael Wigglesworth, from The Day of Doom (A: 249-266)                                                                
Nathaniel Hawthorne, Young Goodman Brown (B: 345-354)                                                               
Week 6           
February 26             	
Ann Bradstreet, The Author to Her Book (A: 236), In Reference to her Children (A: 239-241), On My Dear Grandchild Simon Bradstreet (A: 242), For Deliverance from a Fever (A: 243), Here Follows Some verses upon the Burning of Our House (A: 243-244)
Edward Taylor, Meditation 8 (A: 303-304), Upon Wedlock, and Death of Children (A: 306-307), Upon a Wasp Chilled With Cold (A: 307-308)               	           
February 28             	
MIDTERM EXAMINATION 

Race, Religion, Romance and Revolt:  White Men Forging an American Identity
Week 7           
March 5                   	
Jonathan Edwards, Letter to Rev. Dr. Benjamin Colman (Blackboard); Sinners in the Hands of an Angry God (A: 390-402)         
Benjamin Franklin, The Way to Wealth (A: 442-448); from The Autobiography (A: 519-530)   	           
March 7                   	
Thomas Jefferson, Notes on the State of Virginia[Religion] (A: 717-720)
John Woolman, from The Journal of John Woolman (A:424-428) ; from Some Considerations on the Keeping of Negroes (Blackboard)                                                
Week 8           
March 19                 	
J. Hector St. Jean de Crevecoeur, Letters From An American Farmer [What Is an American]; [Description of Charles-Town] (A: 636-645; 645-650)
Washington Irving, Rip Van Winkle (A: 1003-1015)                                
March 21                 	
Ralph Waldo Emerson, The American Scholar (B: 210-223); Self-Reliance (B: 236-253)                  
Week 9           
March 26                 	
Edgar Allan Poe, The Raven (B: 612-615); The Fall of theHouse of Usher (B: 629-642); The Tell-Tale Heart (B: 666-670); Ligeia (B: 619-628); The Philosophy of Composition (B: 701-709)                                                            
Nathaniel Hawthorne, Preface to The House of the Seven Gables (B: 569-570)
[Note:  The first portion of lecture will be devoted to a showing of a video biography of Poe]           
March 28                 	
Poe (cont’d)                                                               
PAPER #2 ASSIGNED           
Week 10      	
April 2                     	
Herman Melville, Benito Cereno (B: 1511-1568)                                                            	
Toni Morrison, Playing in the Dark (Blackboard) 
April 4                     	
Melville, Benito Cereno (cont’d)                                                   	

We, Too, Sing America:  Recasting American Identity
Week 11        
April 9         	        	
Frederick Douglass, Narrative of the Life of Frederick               	                                            	Douglass (B: 1163-1228) 
[Note:  The first portion of lecture will be devoted to a showing of “American Passages #7:  Slavery and Freedom”]                                          
PAPER #2 DUE IN LECTURE      
April 11                   	
Douglass (cont’d)
           
Week 12         
April 16                   	
Harriet Beecher Stowe, from Uncle Tom’s Cabin (B: 792-891)	                       
April 18                   	Stowe (cont’d) 
Week 13         
April 23                   	
Phillis Wheatley, On Being Brought from Africa toAmerica (A: 789); To Maecenas (Blackboard)                                                           	
Harriet Jacobs, Incidents in the Life of a Slave Girl (B: 909-931)                                         	April 25                   	
Catherine Maria Sedgwick, Cacoethes Scribendi (Blackboard) 
Week 14         
April 30                   	
Emily Dickinson [B: poems # 124, 194, 259, 320, 340, 355, 477, 479, 764]                
May 2                      	
course summary; final exam prep  
FINAL EXAM:  Thursday, May 9th, noon to 3 PM
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Course Description:
The purpose of this survey is to introduce you to a significant body of work—a 100-year swath of American literature, reaching from the 1880s through the 1980s—and give you the tools needed to make sense of it.  We will engage a variety of genres:  novels, short stories, poems, plays, manifestoes, essays, and other forms of personal testimony.  We’ll touch on a series of literary movements, including realism, naturalism, the plantation tradition, local color, modernism, the Beats, postmodernism, “dirty realism,” and various concurrent developments within African American literature.  We’ll draw on a range of analytic categories, including race, class, gender, region, and nation, and we’ll consider the way in which successive generations of young Americans have struggled against the manners and morals of their parents and grandparents.
Whenever possible, I’ve chosen works that question, unsettle, provoke, and even offend, since one of the self-appointed missions of most of our authors has been to destroy our complacency and force us to see actual American lives freshly, without preconceptions or illusions.  A number of sociohistorical developments work their way into this term’s texts, including the long aftermath of slavery and the struggle for civil rights, two world wars, urbanization and suburbanization, the turmoil of the 1960s, and the “yuppie angst” of the early 1980s. 
Students in all six discussion sections are required to attend Dr. Gussow’s twice-weekly lectures.  Individual sections also meet once a week for 50 minutes.
 
Course objectives and student learning outcomes:
After completing this course, students will have
*) a fuller understanding of late 19th and twentieth-century American literature and the way in which it reflects and comments on the sociohistorical and political forces that shaped American life during that period;
*)  an improved ability to think critically about literary texts, discerning ideological formations, thematic and imagistic patterns, and a range of voicings;
*)  a working familiarity with the relevant critical vocabulary (e.g., plantation tradition, Southwestern humor, modernism, irony, postmodernism, etc.);
*)  an improved ability to develop and write short literature papers;
*)  a greater facility at presenting and defending their ideas in a classroom setting
 
Required Texts:  (available at the University bookstore (Barnes & Noble))
The Norton Anthology of American Literature, Vols. C, D, and E.  (Eighth edition).  Nina Baym et. al., ed.
Ernest Hemingway, In Our Time
Jay McInerney, Bright Lights, Big City
 
Course Requirements and Policies:
Attendance:  Each student is expected to attend the lectures and the weekly discussion section regularly and punctually.  Attendance sheets for all six sections will be located on tables just inside the entrance to Bondurant auditorium; it is your responsibility to sign in, either as you arrive or as you depart.  If you do not sign in, you will be counted as absent.  Instructors will take attendance in individual discussion sections.  You are allowed, with no penalty, a total of four absences from lecture and discussion sections combined.  (You would be ill advised to miss more than two discussion sections.)  Please note that this attendance policy does not distinguish between so-called “excused” and “unexcused” absences; it refers to absences, period.  Neither I nor my TA’s will rule on the legitimacy of individual absences.  In other words, husband your allowable absences and deploy them only when you really need them:  illness, family emergencies, and the like.  On the fifth absence, your final course grade will be lowered by 5 points; a sixth absence lowers it 10 points; a seventh absence lowers it 15 points.  Eight or more absences will give you a final grade of F.  Perfect attendance will be rewarded.  Please note:  if you leave lecture early, after signing in, the TAs will note this and you will be counted as absent.  This rule will only be relaxed in exceptional cases, such as medical emergencies.
 
Quizzes: You should be prepared for a short quiz on the readings in any given discussion section.  Quizzes will cover all the reading assigned for that week (both Tuesday and Thursday). Your lowest quiz grade will be dropped. If you miss a quiz, you will receive a 0 on that quiz. You will not be permitted to make up quizzes.
 
Class Participation: Each student is expected to read all of the assigned material on time (i.e. prior to the lecture and/or discussion section in which the material is to be covered) and participate actively in the discussion section. Active participation includes: contributing insightful and informed responses to questions posed by your TA and other students; thinking critically (thoughtfully and objectively) about the issues raises by course readings; and, of course, bringing the correct book(s) and writing materials to class and taking notes when appropriate.
 
Papers:  Students will write two short papers during the semester.  Each paper is 3-4 pages long and requires no outside research to complete. These papers will allow students to engage more fully with the reading material and exercise the skills required to write a literature paper.  The papers should articulate a convincing thesis in clear, economical prose and quote from the text(s) as a way of proving that thesis.  Please proofread!  Due dates are listed in the syllabus.  The essays should be double-spaced, in 12-point type, with standard margins.  The TAs and I will give you more specific assignments roughly 10 days before each paper is due.  Students must upload papers to SafeAssign on Blackboard as well as hand in a hard copy to their TA.  No late papers will be accepted.
 
Exams:  Students will take a mid-term and a final exam.  Both exams will consist of a number of unidentified passages chosen from the course readings; the final exam will also include a longer essay.  Students will be required to select approximately two-thirds of the passages, identify them by author and title, and write a paragraph on each.  Your active attention during lectures and discussion sections, the contextualizing introductions offered by The Norton Anthology, and your own close readings of the works in question will all contribute to the depth, breadth, and originality of your answers.
 
Evaluation:  Your final grade will be calculated as follows:
 
        	papers:                    	30%  (15% each)
        	midterm exam:        	20%
        	final exam:              	25%
        	quizzes:                   	15%
        	class participation:  	10%
 
 
Schedule of readings:
Thu 1/22:    	course introduction

Tue 1/27:     	Mark Twain, Adventures of Huckleberry Finn (C: Ch. 1-14)
Toni Morrison, from “Introduction to Adventures of Huckleberry Finn” (321-323) 
Thu 1/29:    	
Twain (C: Ch. 15-31)
Julius Lester, from “Morality and Adventures of Huckleberry Finn” (314-315)
David L. Smith, from “Huck, Jim, and American Racial Discourse” (317-319)

Tue 2/3:       	Twain (C: Ch. 32-47)
Jane Smiley, from “Say It Ain’t So, Huck:  Second Thoughts on Mark Twain’s             	‘Masterpiece’” (320-321)
Shelley Fisher Fishkin, from “Lighting Out for the Territory:  Reflections on Mark Twain and American Culture” (324-325)
 
Thu 2/5:      	Charles Chesnutt, “The Goophered Grapevine” (C: 699-706)
`                   	Paul Laurence Dunbar, “When Malindy Sings,” “An Antebellum                                                	Sermon,” “We Wear the Mask,” “Sympathy” (C: 1029-1034)
                    	Paper #1 assigned in lecture
 
Tue 2/10:     	Kate Chopin, The Awakening (C: Ch. 1-22)
Thu 2/12:    	Chopin (C: Ch. 23-39)
 
Tue 2/17:     	Edith Wharton, “Roman Fever” (C: 828-836)
                    	Jack London, “To Build a Fire” (C: 1047-1058)
                    	Paper #1 due in lecture.
Thu 2/19:    	Stephen Crane, Maggie:  A Girl of the Streets (C: 946-989)
 
Tue 2/24:     	Langston Hughes, “The Negro Speaks of Rivers,” “I, Too,” “The Weary                        	Blues,” “Song for a Dark Girl,” “Visitors to the Black Belt,”                                      	“Theme for English B” (D: 871-880), “The Negro Artist and the Racial Mountain” (D: 348-349)
Thu 2/26:    	T. S. Eliot, “The Love Song of J. Alfred Prufrock,” (D: 1577-1580),  “Tradition            	and the Individual Talent” (D: 1581-1584)
        	        	
 
Tue 3/3:       	MIDTERM EXAM
Thu 3/5:      	Ernest Hemingway, In Our Time (pp. 11-50),
 
Tue 3/13 & Thu 3/15  :   SPRING BREAK – NO CLASS
 
Tue 3/17:     	Hemingway (pp. 51-103)
Thu 3/19:    	Hemingway (pp. 105-157)
 
Tue 3/24:     	William Faulkner, “Barn Burning” (D: 800-812)
                    	Flannery O’Connor, “Good Country People” (E: 445-458)
Thu 3/26:    	Zora Neale Hurston, “The Eatonville Anthology,” “How it Feels to Be                                       	Colored Me” (D: 530-540)
                    	Jean Toomer, “Cane” (D: 648-651)  
 
Tue 3/31:     	Tennessee Williams, A Streetcar Named Desire (E: 93-156)
Thu 4/2:      	Williams, cont’d
                       	Paper #2 assigned
 
Tue  4/7:      	Elizabeth Bishop, “The Fish,” “In the Waiting Room,” “The Moose” (E: 73, 83-88)
                    	Audre Lorde, “Poetry is Not a Luxury” (E: 417)
                    	Adrienne Rich, “Diving into the Wreck” (E: 573-574)
Thu 4/9:      	Allen Ginsberg, “Howl” (E: 492-499)
 
Tue 4/14:     	Ralph Ellison, Invisible Man (Prologue) (E: 208-214)
                    	Amiri Baraka (Leroi Jones), Dutchman  (BLACKBOARD)
                    	Paper #2 due in lecture
Thu 4/16:    	Kurt Vonnegut, Slaughterhouse Five (excerpts) (E: 375-385)
 
Tue 4/21:     	Bernard Malamud, “The Magic Barrel” (E: 194-206)
                    	John Cheever, “The Swimmer” (E: 157-165)
                    	Please also watch:  Kendrick Lamar, “Swimming Pools” (Drank)
                    	(Clean):  https://www.youtube.com/watch?v=8-ejyHzz3XE
Thu 4/23:    	Raymond Carver, “Cathedral” (E: 737-747)
                    	Ann Beattie, “Weekend” (E: 995-1007)
 
Tue 4/28:     	Jay McInerney, Bright Lights, Big City
Thu 4/30:    	McInerney (cont’d)
 
 
FINAL EXAM:   Thursday May 7th from 12 noon to 3 PM
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When and how can you contact us?
If you want help with an essay or the test, make an appointment to discuss your paper with me or your TA.  Do not send an email the night before your paper is due or the night before a test.
Monday-Friday we will try to respond to all emails within 48 hours, but not on evenings and weekends. 
Before emailing us, check to make sure the information is not already in the syllabus! If you ask a question that is in the syllabus, we will refer you back to the syllabus.
Email etiquette: Always address the recipient using their title (Dr. Barker), unless they indicate otherwise.  It is better to be formal than informal, unless you know the person well or s/he tells you to address him/her by the first name. (My name is not Mrs. Barker)
 
What must you do this semester?
Read the assignment for each class period
Bring your book to lecture and discussion section
Take notes in lecture and turn them in at the end of lecture on Thursday
Turn in two typed essays on the day they are due and give an oral presentation on one of them
Upload all your essays to safeassign before turning in a hard copy in lecture
Take weekly quizzes that are given only at the beginning of class
Do weekly prompts (posted on Blackboard) by hand (not typed) that are due in your discussion section
Participate in group discussion every week
Take a midterm and final exam
Do your own work (no internet sources or any other form of plagiarism)
Do not use a laptop or phone, etc. during lecture or discussion sections
 
What happens if you don’t do it?
If you don’t bring your book to class you will receive a 0 for participation that day
If you don’t turn in your assignment on the day it is due you will receive a 0
If you are late for the quiz you receive a 0
If you don’t turn in your writing prompt, written by hand (not typed), in your discussion section you will receive a 0
If you don’t turn in your lecture notes at the end of class on Thursday you will receive a 0
If you don’t participate in class you will receive an F for participation
If you miss the midterm or final you will receive a 0
If you plagiarize you will receive a 0 for the assignment (no redos). If you do the assignment and make an F, you will receive 50%, but if you plagiarize you receive a 0.
 
What skills should you work on this semester?
You should learn to read at a higher level: Improve reading comprehension and interpretive skills.
You should learn to write and speak clearly and be able to make a logical, persuasive argument: Write a strong thesis statement, support it with appropriate examples and provide a persuasive argument to support your thesis; speak clearly; explain your ideas and provide specific examples to support your thesis.
 You should learn to analyze a text: Discover patterns and themes in the text; pay greater attention to specific use of language; make comparisons among different texts
Learn specific literary terms and broad literary movements
Learn the characteristics of the style, subject matter, and historical framework of Realism, Naturalism, Modernism, and Postmodernism; recognize the formal or stylistic features of the work; be able to define and explain literary terms, using specific example from the text
Understand the work of literature in its broader historical and cultural context
Explore how the work reflects cultural and political ideas and movements as well as how it impacts cultural and political ideas and movements
Improve note-taking skills
Listen for the main points and concepts; make connections among texts; highlight passages discussed in class
 
What is your overall grade based on?
15% class participation, oral presentation, and weekly hand-written prompts (in discussion section)
15% quizzes and written questions (in lecture)
10% lecture notes (in lecture)
10% Typed explication of a passage 1(out of class)
10% Typed explication of a passage 2 (out of class)
15 % midterm (in lecture)
20% Final comprehensive essay exam covers the entire semester (in lecture)
 
What is your class participation grade based on?
“A”:  Well-prepared for class, reads and thinks about the material before hand, brings book every time, asks relevant questions, makes thoughtful comments, engages in the class discussion without being called on, strong oral class presentation of written assignment.
“B”:  Well-prepared for class, reads and thinks about the material before hand, brings book every time, asks relevant questions, makes thoughtful comments when called on, frequently engages in the class discussion, good oral class presentation of written assignment
“C”: Usually prepared for class, usually reads and thinks about the material before hand, usually brings book, sometimes asks relevant questions, makes comments if called on, sometimes engages in the class discussion, prepared for oral class presentation of written assignment
”D”: Poor attendance, often not prepared, seldom asks questions, does not bring book every class, seldom engages in discussion without being called on, poor discussion of written assignment.
“F”: Does not attend regularly, often has not read material, often does not bring book, does not ask questions, often does not respond when called on, not prepared to discuss written assignment
 
Are there any rules for classroom discussion and lecture?
Be respectful: Students will have different reactions to the readings, but we expect everyone to be considerate and constructive. (For example, “I hate this” or “this is stupid” are not appropriate responses.)  You can disagree without being disagreeable.
No cell phones or laptops, etc.
Pay attention when students give their presentations. You will have to present, so treat your classmates as you want to be treated.
Don’t conduct private conversations during class.
Participate: ask questions, engage the material and the discussion
Treat your TA with respect.
 
How will the reading prompts be graded?
Throughout the semester, you will be given a prompt on Blackboard to write on concerning the reading for that week. The essays will be turned in during your discussion section.  Essays are to be hand-written; no typed papers are allowed.  Be sure to write legibly.  No late papers are accepted.
Grading scale for reading prompt: 0 (no essay), 1 (not clear that you have read the assignment, too general, or too brief), 2 (adequate: covered the main points). Your lowest grade will automatically be dropped.
 
How will lecture notes be graded?
Grading scale for lecture notes:  0 (no notes) 1 (copies down the power point, but not the actual lecture) 2 (covered the main points, clearly paid attention in lecture)
Lecture notes for the week (Tuesday and Thursday lecture notes) will be turned in after class on Thursday. There are are strategies for note taking on Blackboard. DO NOT just copy the power point.  In your own words describe the main ideas or concepts discussed in lecture and their relation to the reading assignment.  Your lowest grade will automatically be dropped. Lecture Notes cannot be made up in the case of an absence, but if you have notes for Tuesday you can email them to me before class on Thursday, if you cannot come to class on Thursday. I will also post the PowerPoint lecture on Blackboard after each class so that you can see what you missed. 
 
How is the explication of a passage graded?
All explications and exams are graded using letter grades (+ and -).
Strong thesis statement that explains the significance of the passage in relation to the themes and structure of the work as a whole: 15%
Provides a logical argument to explain the significance of the passage: 25%
Provides textual evidence to support thesis: 25%
Attention to specific use of language in the passage: 20%
Writes clearly with few mechanical errors: 15%
 
How are your midterm and final essays graded?
Strong thesis statement: 10%
Well-developed argument: 25%
Good examples: 25%
Addresses the questions: 20%
Writes clearly with few mechanical errors: 20%
 
What is required for the typed essay (explication of a passage)?
Your explication should be at least two pages, NOT including the length of the passage (typed, 12 pt. font, 1 inch margins, and double spaced). At the top of the page, type the passage and include the page number.  Your passage should be approximately a paragraph in length (more than a few lines and less than half a page.)  The lines must be consecutive (don't cherry pick the lines). Or for a poem, you should discuss approximately a stanza (in the case of a short poem, discuss the entire poem).  If there are no stanzas, try to find 5 or 6 lines that present a unified topic.
Be sure to include a strong thesis statement that explains the significance of the passage in relation to the themes and structure of the work as a whole.  Provide strong textual evidence from the passage to support your thesis. Be sure, therefore, to pick a quotation that is particularly significant to the novel as a whole, not too short, not too long. Your assignment is to uncover all the possible meanings, ideas, feelings, and impressions conveyed by the words in the passage you have chosen.
 
What will you write about?
 In your discussion class you will sign up on two different dates for two different authors: one fiction writer and one poet.  Select a passage (from the novel or story) or a poem that corresponds to the reading for the day you have selected.  You will write an essay in which you fully analyze the passage you have chosen.  You must support your interpretation of the passage by providing specific textual evidence.  Is it OK to just paraphrase the passage?  NO, it is OK to write a general essay about the book or poem? NO.
 
How should you pick your passage?
You might choose a passage in which a particular character (or setting) is described and explain what we learn about that character (or setting) from the language used to describe him/her/it: is he/she presented as sympathetic, heroic, pathetic, etc?  Or you might select a passage in which a crucial event takes place, or one in which the narrator interrupts the narrative to explain or criticize the character, or in which the character comes to some decision or realization.  Or you could choose a passage that particularly affects you (although you still need to explain its significance in terms of the themes of the novel).
 
When is it due?
Your essay will be due (in lecture) on the day for which you sign up, so be sure to write down the date and the author. Before you turn in your essay you must post it to Safe Assign (which will evaluate plagiarism) and you must give your TA a hard copy of your paper on the day it is due (therefore you must bring your paper to lecture to turn it in).
 
What steps should you take in writing your essay?
Always begin with what you know or understand about the passage and then move on from there to add meaning and nuance.
To get started you will want to ask yourself a series of questions:
What is the setting?  How is it described?  How is it relevant to the passage?
Is the narrator or a character speaking? 
Is the character or narrator is reliable?
What themes are being discussed?
What does the passage tells us about the characters, or the setting, or the plot, etc.?
What is the significance of where the passage occurs in the structure of the work?
Does this passage relate to other events, characters, or themes?
Underline the nouns and put two lines under the verbs. Circle all the adjectives and adverbs to see how these descriptive words influence the tone or help to define the events or the characters.  Look for metaphors and similes; how do they help to “paint” the picture. 
 
What is the oral presentation?
Being able to express your ideas verbally is an important skill in any profession. You will be called on in your discussion section to discuss your passage (at least once), and this will count toward your participation grade. 
 
How will the oral presentation be graded?
1-5 Presence-body language & eye contact-stands up straight
1-5 Language skills-correct usage-appropriate vocabulary and grammar-understandable -spoken loud enough to hear easily
1-5 Organization-strong thesis-logical argument-provides useful examples
1-5 Mastery of the subject-familiar with the entire work-understands passage-depth of commentary-spoken, not read
-able to answer questions
 
Can you use the internet to select a passage or get ideas for your assignment?
NO. Do NOT go online to find an analysis of a passage from Sparknotes or any other sources written or online. If you use a secondary source you must footnote your source, but you cannot just copy someone else’s ideas instead of writing your own analysis, even if you do footnote them.  This is your analysis, not a book report or summary of someone else’s work. 
The university’s policy on academic honesty (plagiarism, or cheating) can be found in the M Book.  It provides for several penalties for academic dishonesty—including probation, suspension, and expulsion from the university.
 
What is PLAGIARISM AND ACADEMIC DISHONESTY?
PLAGIARISM IS ANY UNACKNOWLEDGED USE OF IDEAS FROM THE INTERNET OR PRINT SOURCES, INCLUDING OTHER STUDENTS’ WORK.  Paraphrasing other people’s ideas, without citation is STILL plagiarism. Academic dishonesty can include lying about attendance or turning in work.
 
What happens if I plagiarize an assignment, a quiz, a prompt, lecture notes, or an exam?
ANY STUDENT GUILTY OF ACADEMIC DISHONESTY WILL AUTOMATICALLY RECEIVE AN “0” for the assignment and a disciplinary report will be filed.
 
Where are your grades posted?
Blackboard Grade Book will not only show you your grades for each assignment but also you current course grade.  The grades are weighted according to the percentages listed above. Your lowest quiz, prompt essay, lecture notes grade is already automatically dropped.  There is no point system. You will have two versions of 224 on Blackboard: one is for the entire class will include all information posted to Blackboard), the other will have the beginning of your TA’s name and it will include your grades. Your prompt grade and oral presentation go toward your participation grade.
 
What if you are sick or have an emergency?
If you have an illness or emergency that prevents you from attending the course for an extended period, you need to consult the Dean of Students and consider withdrawing from the course.  You are responsible for all material and assignments on Blackboard, all material discussed in class, and for any changes in the syllabus. There are no excused absences. Your lowest grade for lecture notes, quizzes, and prompts will be automatically dropped in Blackboard gradebook.
 
What will you read?
Books can be found at the University Bookstore or Blackboard.  All books are sent back to publisher at mid- term.  Be sure to buy your books before then, even if we will not read them until the end of the semester.  All Handouts and the syllabus are on Blackboard “Course Information.”  For each author there is a folder in “course information” that contains relevant web sites about the author and relevant links to literary, cultural, or historical references in the work.
 
What if you don’t have the book in time for class?
You are responsible for getting the required books on time.  “I can’t find the book,” is not an acceptable excuse for not having read the material!
 
Students with Disabilities: It is the responsibility of any student with a disability to contact the Office of Student Disability Services in Martindale Hall (915-7128) to arrange for reasonable classroom accommodations.  Students will need to acquire a form from that office to deliver to the instructor early in the semester because no accommodations can be made without official notification from the Office of Student Disability Services.
You are responsible for printing out all handouts and reading assignments and for bringing them to lectures and discussions sections.  Also check your grades on Grade Book.
 
August 22, T: Introduction
(VOL. C. NORTON)
24, TH: Walt Whitman, Song of Myself Chants 1-6 On Blackboard: Poetry terms
Suggested Reading: all of Song of Myself
 
29, T: Song of Myself Chants 16-17, 20, 21, 33, 38
31, TH: Song of Myself Chants 48-52
 
SEPTEMBER 5, T:  REALISM: Mark Twain, Huckleberry Finn, Ch I-V
Suggested Twain, “Fenimore Cooper’s Literary Offences Blackboard: Romance and
7, TH: VI-XVI (Twain stopped writing)
 
12, T: Mark Twain, Huckleberry Finn, Ch VII-XXXII
Suggested Reading: On Blackboard in the Twain Folder: “The Private History of a Campaign that Failed”
14, TH: Mark Twain, Huckleberry Finn Ch XXXIII- Last
Suggested Reading: On Blackboard in the Twain Folder: “The United States of Lyncherdom,”
 
TRANSITION: REALISM/NATURALISM/MODERNISM
19, T: Kate Chopin, The Awakening Ch 1-VI
21, TH: Kate Chopin, The Awakening Ch VI-XVI
 
26, T: Kate Chopin, The Awakening Ch XVII-XXIX
28, TH: Kate Chopin, The Awakening Ch XXX-XXXIX On Blackboard: Realism and Naturalism
 
October 3, T: Midterm (in lecture) bring two blue books
5, TH: T. S. Eliot, “Prufrock” On Blackboard: Handout Modernism
Suggested Reading: Eliot, “Tradition and the Individual Talent”
 
10, T:  T. S. Eliot, The Wasteland I, IV, V Blackboard
12, TH: Robert Frost “The Road Not Taken,” “Mending Wall,” “Mowing,” “The Wood-Pile”
Suggested Reading “The Figure a Poem Makes”
 
17, T: Frost “Birches,” “Stopping by Woods on a Snowy Evening,” “Nothing Gold Can Stay,” “Desert Places,” “Fire and Ice”
19, TH: Robert Frost “Home Burial,” “The Death of the Hired Man,” “Design” “After Apple-Picking”
 
24, T: Langston Hughes, “The Negro Speaks of Rivers,” “The Weary Blues,” “I, Too,”
Suggested Reading: “The Negro Artist and the Racial Mountain,” On Blackboard Handout: Harlem Renaissance
26, TH: Hughes “Note on Commercial Theatre,” “Song for a Dark Girl”
 
31, T: “Visitors to the Black Belt,” “Mother to Son,” Genius Child,” “Mulatto” “Theme for English B
NOVEMBER 2, TH: Postmodernism Thomas Pynchon, “Entropy”
 
7, T: “Entropy”
9, TH: Sandra Cisneros, “Barbie Q” On Blackboard
Suggested Readings: Gloria Anzaldua, “Toward a New Consciousness” On Blackboard
 
14, T: Jesmyn Ward, Salvage the Bones, Day 1-2
16, TH: Salvage the Bones, Day 3-6
 
Thanksgiving
 
28, T: Salvage the Bones, Day 7-9 
30, TH: Salvage the Bones, Day 10-12
 
December Comprehensive Final Exam Bring two Blue Books
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Course Description 
Focusing for the most part on full-length works rather than anthologized selections, this course will introduce you to twelve significant writers from the post-Civil War American literary tradition, from the 1860s, when Emily Dickinson composed the lion’s share of her poetry, to the contemporary era of Pulitzer Prize-winning authors like Tony Kushner.  The syllabus is generically diverse, covering fiction, poetry, and drama, and it is culturally diverse as well, including, in addition to the proverbial dead straight white guys of the traditional canon, works by women, people of color, and gay writers (not to mention a few writers who aren’t even dead yet!). 
 
The entire class will meet synchronously (via Zoom) eleven times this semester, for live Q&A sessions and for information about the final exam:  on August 25 (the first day of class), September 3, September 17, October 1, October 8, October 15, October 22, October 29, November 5, November 12, and November 17 (the final day of class).  
 
Otherwise, all course lectures will be prerecorded and placed on BLACKBOARD for asynchronous streaming, to maximize student flexibility and convenience.  The discussion sections will meet synchronously (via Zoom) every Friday for a 50-minute class conducted by one of our two Graduate Teaching Assistants (TA’s):
 
Ms. Margaret (Maggie) Graber                                              	Ms. Mellissa Black
Sections 41, 44, 45                                                                            	        	Sections 42, 43, 46
magraber@go.olemiss.edu                                                                 	mblack@go.olemiss.edu
Fall 2020 office hours:  M 2:00-4:00 PM                   	Fall 2020 office hours: W 1:00-3:00 PM
 
COURSE OBJECTIVES AND STUDENT LEARNING OUTCOMES
 
After completing this course, students will have:
(1) a broader and deeper understanding of late-nineteenth and twentieth-century U.S. literature, including a fuller awareness of how the literature of this period is informed by, and in turn illuminates, its historical and cultural contexts;
(2) a working knowledge of relevant critical vocabulary for the study of this literature (for example, Southwestern Humor, modernism, bildungsroman, stream of consciousness);
(3) an improved ability to think critically and to write analytically, persuasively, and comparatively about literary texts;
and (4) greater ease and effectiveness in sharing ideas and communicating judgments persuasively.
  
A WORD ABOUT DROPPING, ADDING, OR SWITCHING SECTIONS
 
It is the policy of the English Department that for all 100- and 200-level classes, Drop/Add is conducted entirely through the Campus Management online registration system.  Please do not ask the professor or the TA’s to write permission slips or otherwise authorize “manual” changes to class rolls, and do not ask the English Department office staff to make such changes.
 
COURSE REQUIREMENTS:
 
1. Exhibit a professional attitude toward the course and your participation in it.  This begins, crucially, by completing reading, viewing, and writing assignments on time, and by showing basic courtesy toward the instructor, the TA’s, and your fellow students within an atmosphere of intellectual discussion and, as is to be expected when dealing with the complexities of literature, disagreement.  I expect you to be on time for synchronous meetings, whether with the instructor for the optional Q&A sessions or with your TA for the mandatory discussion sections.
 
That bears repeating.  Attendance at discussion sections is not optional.  With that in mind, the following attendance policy will be observed for this class:  you are allowed a maximum of two (2) absences from the weekly discussion sections.  For any and every absence beyond these “nonpunitive” ones, your final course grade for the semester will be lowered by five (5) points, the equivalent of half a letter grade.  Please note also that the attendance policy does not distinguish between so-called “excused” and “unexcused” absences; it refers to absences, period.  I do not, in other words, expect to be asked to rule on the legitimacy of each individual absence in a class of 120 students, nor will I ask my TA’s to perform this burdensome duty.
 
If you find yourself missing large amounts of class or otherwise unable to keep up with the assignment schedule due to illness, personal emergency, or other difficulties managing the complex responsibilities that COVID-19 is placing upon so many of us, I urge you to contact me, your TA, your academic adviser, and your academic dean to discuss the matter, and to contact us all right away.
 
Now, with attendance requirements established, a word or two is in order about the kind of CLASSROOM CULTURE that this course hopes to foster, both in the synchronous discussion sections with your TA and in the synchronous Q&A with the instructor.  In this class, we will be in conversation with each other and with the assigned readings and other materials. The classroom is a space to learn important concepts, explore ideas, form questions, and challenge conventional wisdom.  To achieve this, we need to build a classroom community built on respect and dialogue.
The literature we will read in this class is likely—indeed, is intended—to push us out of comfort zones, dislodge our assumptions.  We will often be challenged—by the material, by our conversations, by the concepts we interrogate-—and we need to be open to that discomfort as our thinking evolves.
With that in mind, let me offer the following STATEMENT ON INCLUSION:  Discrimination on the basis of race, color, religion, sex, gender, gender identity or expression, national origin, disability, age, sexual orientation, veteran status, or genetic information will not be tolerated in this class. Classroom culture, as stated above, depends upon mutual respect and a commitment to open, ongoing dialogue; discrimination is antithetical to our academic values.
If you ever have concerns about conversations we have in class, please talk to me (Jay), to your TA, and please be willing to talk with classmates. My door is always open, and I want you to communicate if something bothers you.  I ask that you respect the privacy of the classroom and your classmates and not call out class members publicly—either on social media, or in conversation with those outside the class—if something bothers you. Come talk about it with me and with your classmates.
2.  This class will utilize the BLACKBOARD learning system as an online resource.  General course announcements, contact information for the teaching staff, downloadable copies of the course syllabus, the required poetry readings by Emily Dickinson, Robert Frost, Wallace Stevens, and modern African American poets, writing assignment guidelines, and other course materials will be posted to BLACKBOARD during the semester.  In addition, your TA will utilize BLACKBOARD to post announcements, assignments, or other materials, or to arrange online activities specific to your discussion section. 
 
Every student enrolled in ENGL 224, sections 41-46, will have a BLACKBOARD account activated for this class.  You do not have to activate this account yourself; it will be taken care of automatically and re-synchronized nightly throughout the drop/add period.  Use your WebID username and password to log in to BLACKBOARD.  Then go to the “Courses” page, where, under “Courses in which you are participating,” you should see a link to “Survey of American Literature Since the Civil War.”  After verifying the Course ID just below to insure that you have been enrolled in the correct course and section, click on the link, which should take you to the Announcements page for the class.  There you will see a welcome message with further information.
 
If you have problems accessing your BLACKBOARD account for ENGL 224, please report them to your section leader as quickly as possible and we will try to get them ironed out.  Queries and problems can also be directed toward the IT Help Desk at 662-915-5222 or e-mailed directly to the system administrators at blackboard@olemiss.edu
 
You should plan on logging on to BLACKBOARD regularly—I’d recommend at least once between class meetings (including discussion section)—to check for course updates and announcements.  This of course in addition to logging in to access the prerecorded course lectures and to post reader-response journals.
 
3.  Speaking of which—the course lectures this term will be asynchronous.  I am prerecording them and then posting them to BLACKBOARD, in a folder named COURSE LECTURES in the CONTENT area, where they are available for streaming.  You are not required to view the lectures during the synchronous T Th 11:00-11:50 time window for the class; instead, you can view them at your convenience, as long as you have viewed the assigned lectures by the assigned dates on the reading/viewing schedule below.
 
So to recap:  the course lectures are asynchronous and mandatory; the twelve discussion sections are synchronous and mandatory; and the eleven Q&A sessions with the instructor are synchronous and optional.
 
4.  Participate actively in class discussion during your synchronous section meetings.  Please note that class participation in discussion sections represents 15% of your final grade in the course.  Half of your participation grade (7.5% of the final grade) will be assigned at midterm, on October 9.  The other half (also 7.5% of the final grade) will cover the second part of the semester and will be assigned on Monday, November 16.
 
5.  Writing requirements account for the other 85% of the final grade in the course, as follows:
 
        	a.  Reader-response journal entries (25%)—a reader-response journal entry will be due on BLACKBOARD for each of the nine primary course units.  It will be up to your TA to determine the precise submission deadline for each journal, and be advised that this deadline may vary from section to section.  Your journal entries should be approximately 250-300 words, or around one double-spaced page, in length.  Your TA will coordinate other particulars of this assignment, which may include specific topics or prompts for journal assignments.  Each journal entry is worth 10% of the overall journal grade.
 
b.  Midterm close reading exercise (15%) – due on Friday, October 9.  For this assignment you will put your close reading skills to work with a textual analysis and discussion of a short passage from either Twain’s Huck Finn or Chopin’s The Awakening.  You are required to submit an electronic copy of your close reading exercise to the SafeAssign function of BLACKBOARD by the end of the day on October 9.
 
[N.B.  For more information about submitting your work to via SafeAssign, click on the “How to Submit an assignment using SafeAssign” link in the WRITING ASSIGNMENTS folder of the CONTENT area in BLACKBOARD.]
 
        	c.  One 3-page (900-word) critical essay (20%) – due on Friday, November 6.  For this assignment you will develop your own aesthetic criteria to write an aesthetic comparison of two poems by different poets from our syllabus (Dickinson, Frost, Stevens, Dunbar, McKay, Cullen, Hughes).  You are required to submit an electronic copy of your critical essay to the SafeAssign function of BLACKBOARD by the end of the day on November 6th.
 
        	d.  Final examination (25%) – a three-hour synchronous exam to be given Thursday, November 19 from 12:00 noon – 3:00 PM.  Please note that the final exam will be comprehensive.
 
The final course grade, then, breaks down as follows:
 
25% for the nine reader-response journal entries
15% midterm close reading exercise
7.5% class participation (in synchronous discussion section) to midterm
20% critical essay
7.5 % class participation (in synchronous discussion section) after midterm
25% comprehensive final exam
100% TOTAL
 
GRADING SCALE
 
Please note that ENGL 224 : 41-46 will follow the plus/minus grading scale.  See http://www.olemiss.edu/info/grading.html for a fuller explanation of this grading scale.
 
 
COURSE MATERIALS
 
The following required texts are available at Barnes and Noble, or you may wish to obtain them through other channels.  For students who require electronic versions of these texts, all are available in digital format from the Kindle Store at Amazon.com, and no doubt via other vendors as well.
 
Kate Chopin, The Awakening (Avon, 9780380002450)
Zora Neale Hurston, Their Eyes Were Watching God (HarperPerennial, 9780061120060)
Tony Kushner, Angels in America (Theatre Communications Group, 9781559363846)
Leslie Silko, Ceremony (Penguin Classics, 9780143104919)
Mark Twain, Adventures of Huckleberry Finn (Bantam, 9780553210798)
 
*N.B. Additional required readings by poets Emily Dickinson, Robert Frost, Wallace Stevens, Paul Laurence Dunbar, Claude McKay, Countee Cullen, and Langston Hughes have been posted to BLACKBOARD.  Go to the BLACKBOARD environment for this course and look in the CONTENT area for the READING ASSIGNMENTS folder.
 
ON DEHUMANIZING LANGUAGE IN THE READINGS AND IN THE DIGITAL CLASSROOM
 
Some of the required texts above include expressions of hateful and dehumanizing language that make some people today feel understandable discomfort or harm; these expressions include racially charged language. We read these texts not to endorse their worldview, but in order to think critically about the full history of literary expression, including how artistic works often engage with, or are otherwise woven through with, ideas that strike us today as intolerant or even inhumane. While we will encounter these ideas on the page, under reading circumstances we choose and control individually, and while we will engage critically with the substance of these ideas in class, our lectures and discussion sections will be free of hate speech of all kinds (whether regarding race, sexual orientation, gender expression, socio-economic status, ability, or otherwise).
 
To be absolutely clear about this, we will not use the N-word in class discussion.  The instructor will not read it aloud in lectures or display it on PowerPoint slides or assignment instructions like essay prompts or exams, even if it appears in specific passages we are discussing.  
 
Moreover, the TA’s have been instructed to consult with their students in each section at the outset of the term to determine whether there is class consensus to treat other potentially harmful language as analogous to legal hate speech, and thus to keep these words or phrases out of the classroom environment.  Every section features its own unique mix of student and instructor backgrounds, histories, viewpoints, and values, and so each section will arrive at its own consensus about harmful language.
 
READING AND LECTURE SCHEDULE
 
PLEASE NOTE:  This schedule is going to undergo some minor tweaks as we get closer to the start of classes, and perhaps even after the term begins.  This is because we are still prerecording lectures, and until they get recorded we don’t know how many there will be for each course unit.  So this is a rough approximation of what the schedule looks like as of August 10 or so.
 
Week of August 24-28
 
BEFORE FRIDAY 8/28 section meetings:
--read all of the poems in your 11-page Emily Dickinson handout (downloadable from BLACKBOARD)
--view the following prerecorded lectures:  Consequences of the Civil War 1-2, and Dickinson 1-2
 
Tuesday 8/25, 11:00 AM—Introductory Zoom session with Dr. Watson (synchronous)
 
Friday 8/28—discussion sections (meet synchronously with your TA via Zoom)
 
 
Week of August 31-September 4
 
BEFORE THURSDAY 9/3 Q&A session:
--reread the poems in your Emily Dickinson handout
--view the following prerecorded lectures: Dickinson 3-9
 
Thursday 9/3, 11:00 AM—Zoom Q&A session on Dickinson with Dr. Watson (synchronous)
 
Friday 9/4—discussion sections (meet synchronously with your TA via Zoom)
 
 
Week of September 7-11
 
BEFORE FRIDAY 9/11 section meetings
--read Twain, Adventures of Huckleberry Finn, ch. 1-21 (Bantam edition, pp. 1-144)
--view the following prerecorded lectures: Twain 1-7
 
Friday 9/11—discussion sections (meet synchronously with your TA via Zoom)
 
 
Week of September 14-18
 
BEFORE THURSDAY 9/17 Q&A session
--read Twain, Adventures of Huckleberry Finn, ch. 22-43 (Bantam edition, pp. 144-293)
--view the following prerecorded lectures: Twain 8-13
 
Thursday 9/17, 11:00 AM—Zoom Q&A session on Twain with Dr. Watson (synchronous)
 
Friday 9/18—discussion sections (meet synchronously with your TA via Zoom)
 
 
Week of September 21-25
 
BEFORE FRIDAY 9/25 section meetings
--read Chopin, The Awakening, ch. 1-23 (Avon edition pp. 5-118)
--view the following prerecorded lectures: Chopin 1-9
 
Friday 9/25—discussion sections (meet synchronously with your TA via Zoom)
 
 
Week of September 28-October 2
 
BEFORE THURSDAY 10/1 Q&A session:
--read Chopin, The Awakening, ch. 24-39 (Avon edition pp. 119-190)
--view the following prerecorded lectures: Chopin 10-14
 
BEFORE FRIDAY 10/2 section meetings
--read all of the poems in your 8-page Robert Frost handout (downloadable from BLACKBOARD)
--view the following prerecorded lectures: Frost 1-4
 
Thursday 10/1, 11:00 AM—Zoom Q&A session on Chopin with Dr. Watson (synchronous)
 
Friday 10/2—discussion sections (meet synchronously with your TA via Zoom)
 
 
Week of October 5-9
 
BEFORE THURSDAY, 10/8 Q&A session
--reread the poems in your Frost handout
--view the following prerecorded lectures: Frost 5-9
 
BEFORE FRIDAY 10/9 section meetings
--read all of the poems in your 8-page Wallace Stevens handout (downloadable from BLACKBOARD)
--view the following prerecorded lectures: Stevens 1-5
 
Thursday 10/8, 11:00 AM—Zoom Q&A session on Frost with Dr. Watson (synchronous)
 
Friday 10/9—discussion sections (meet synchronously with your TA via Zoom)
 
 
Week of October 12-16
 
BEFORE THURSDAY, 10/15 Q&A session:
--reread the poems in your Stevens handout
--view the following prerecorded lectures: Stevens 6-9
 
BEFORE FRIDAY 10/16 section meetings
--read the poems in your Dunbar/McKay/Cullen/Hughes handout (downloadable from BLACKBOARD)
--view the following prerecorded lectures: Modern African American poetry 1-5
 
Thursday 10/15, 11:00 AM—Zoom Q&A session on Stevens with Dr. Watson (synchronous)
 
Friday 10/16—discussion sections (meet synchronously with your TA via Zoom)
 
 
Week of October 19-23
 
BEFORE THURSDAY, 10/22 Q&A session
--reread the poems in your Dunbar/McKay/Cullen/Hughes handout
--view the following prerecorded lectures: Modern African American poetry 6-11
 
BEFORE FRIDAY 10/23 section meetings
--read Hurston, Their Eyes Were Watching God, ch. 1-12 (pp. 1-115)
--view the following prerecorded lectures: Hurston 1-3
 
Thursday 10/22, 11:00 AM—Zoom Q&A session on Modern African American poetry with Dr. Watson (synchronous)
 
Friday 10/23—discussion sections (meet synchronously with your TA via Zoom)
 
 
Week of October 26-30
 
BEFORE THURSDAY 10/29 Q&A session
--read Hurston, ch. 13-20 (pp. 116-193)
--view the following prerecorded lectures: Hurston 4-8
 
BEFORE FRIDAY 10/30 section meetings
--read Silko, Ceremony (Penguin edition), pp. 1-64
--view the following prerecorded lectures: Silko 1-3
 
Thursday 10/29, 11:00 AM—Zoom Q&A session on Hurston with Dr. Watson (synchronous)
 
Friday 10/30—discussion sections (meet synchronously with your TA via Zoom)
 
 
Week of November 2-6
 
BEFORE THURSDAY 11/5 Q&A session
--read Silko, pp. 64-244
--view the following prerecorded lectures: Silko 4-11
 
Thursday 11/5, 11:00 AM—Zoom Q&A session on Silko with Dr. Watson (synchronous)
 
Friday 11/6—discussion sections (meet synchronously with your TA via Zoom)
 
 
Week of November 9-13
 
BEFORE THURSDAY 11/12 Q&A session
--read Kushner, Millennium Approaches (entire play, pp. 3-125)
--read Kushner, Perestroika, through Act 2 (pp. 129-177)
--view the following prerecorded lectures: Kushner 1-6
 
Thursday 11/12, 11:00 AM—Zoom Q&A session on Kushner with Dr. Watson (synchronous)
 
Friday 11/13—final discussion sections (meet synchronously with your TA via Zoom)
 
 
Week of November 16-20
 
BEFORE TUESDAY 11/17 class
--finish Kushner, Perestroika (pp. 179-290)
--view the following prerecorded lectures: Kushner 7-9
 
Tuesday, 11/17, 11:00 AM—Zoom info session on final exam with Dr. Watson (synchronous)
 
Thursday, 11/19, 12:00-3:00 PM—final exam (synchronous)
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Description and Goals, or My Hopes for Your Education
 
Welcome, students, to ENG 225: British Authors from the Beginning through the Eighteenth Century. This course aims to introduce students to key moments in the literary history of England up to 1800. We will read and discuss texts as famous as Beowulf, The Canterbury Tales, Shakespeare’s sonnets, and Paradise Lost. We will also read material you may be less familiar with, such as John Webster’s The Duchess of Malfi and Aphra Behn’s Oroonoko. Weekly lectures will involve the analysis of one or more literary texts, in combination with other historical, artistic, and popular culture materials linked to those texts.
 
Objectives, or Your Hopes for An A
 
After successfully completing this course, the student should be able to:
1. read and understand earlier English literature with sensitivity and nuance;
2. comment effectively on the major themes and authorial techniques of particular passages of selected literary works;
3. locate and evaluate source materials in relation to relevant social, historical and cultural frameworks
4. Respond to literary texts with writing that analyzes, synthesizes, interprets, and assesses meaning and significance.
5. Produce finished papers which conform to the guidelines of a documentation style manual (MLA) and which conform to standard written American English.
Feedback designed to foster students’ writing proficiency will be provided.

Texts          	The Norton Anthology of English Literature, 10th ed. Vol. A-C
                    	ISBN: 9780393603125
 
Grading
 
Attendance/Participation: 10%
In-class writing (one every week): 35%
Exams: 55% (Exam 1 & 2, 15% each; Final Exam 25%)
 



Attendance and Participation: 10%
Your success in this class depends on your own participation and engagement, in both the lecture section and your discussion section. For both, you should do the assigned reading. Be on time to class, with paper, pencil, and the required reading in hand. Refrain from distracting others or yourself by using phones or computers.
For lecture, you will scan in every day to prove your attendance. After you miss more than 4 lectures (2 weeks of class), your attendance/participation grade for lecture will go down. This includes normal sick days, travel, etc. Extenuating circumstances like long-term illnesses, medical conditions, or other disabilities, or long-term family complications, will be addressed on an individual basis.
For discussion, your TA will have further participation requirements, but again, if you miss more than 2 discussion sections (2 weeks of class), your grade will be penalized.
It is your responsibility to let your TA or me know if you will be absent or late. E-mail is my preferred method of communication if we can’t meet face-to-face. Students who show initiative and who communicate well are much more likely to receive help if classes must be missed.
 
In-Class Writing: 35%
Each week in discussion section (except for weeks when an exam is scheduled), you will be asked to write a half-page response to a text from your week’s reading. You will be given time to complete this in class and the remaining discussion will focus on your responses, with the goal of fostering close reading skills and better writing. In addition, you may be called upon in discussion section to read your response and present your ideas.
 
Exams: 55% (Exam 1 & 2 15% each, Exam 3 25%)
At the end of the first two units, you will have a short exam consisting of a matching section testing you for titles and authors; a quote identification section asking for authors, stories, and significance of important quote; and a short-answer section asking factual short answer questions about characters and plots of stories we read. These exams will be administered in your discussion section.
Your final exam will take the same structure, but will also feature a short essay section.
 
Extra Credit
Some extra credit opportunities may be provided. To submit these, e-mail the assignment to kalechle@olemiss.edu with the subject line "Extra Credit."

T/Th Schedule of Readings and Assignments:
 
T, Jan. 22 Syllabus, Schedule, Assignments, “How Literature Works”
Th, Jan. 24 The Middle Ages Introduction

T, Jan. 29 The Wanderer/The Wife’s Lament
Th, Jan. 31 Beowulf

T, Feb. 5 Beowulf
Th, Feb. 7 Matter of Britain: Marie de France “Lanval”

T, Feb. 12 Sir Gawain and the Green Knight (selections)
Th, Feb. 14 Chaucer, Prologue

T, Feb. 19 Chaucer, Miller’s Prologue and Tale
Th, Feb. 21 Chaucer, Wife of Bath’s Prologue and Tale

Middle Ages Exam this week in discussion section
T, Feb. 26 The Sixteenth and Seventeenth Century Introduction
Th, Feb. 28 Marlowe “Passionate Shepherd to His Love”; Raleigh “The Nymph’s Reply to the Shepherd”; Wyatt "They flee from me," "Whoso list his wealth and ease retain"

T, Mar. 5 Wyatt, "I find no peace," "Whoso list to hunt"; Surrey "Love, that doth live and reign"; Shakespeare, Sonnet 35 and 129
Th, Mar. 7 Spenser, Book 1, Canto 1

Spring Break

T, Mar. 19 Shakespeare, Twelfth Night
Th, Mar. 21 Shakespeare, Twelfth Night

T, Mar. 26 Webster, The Duchess of Malfi
Th, Mar. 28 Webster, The Duchess of Malfi

T, Apr. 2 Donne: "The Flea," "A Valediction, Forbidding Mourning," Sonnets 5, 10, 15
Th, Apr. 4 Herrick: "Corinna's Going A'Maying," "To the Virgins"; Herbert: "Jordan 1," "Jordan 2," "Easter Wings," "The Altar" Andrew Marvell, To His Coy Mistress

Sixteenth and Seventeenth Century Exam this week in discussion section
T, Apr. 9 The Restoration and the Eighteenth Century Introduction
Th, Apr. 11 Milton, Paradise Lost, Book 1

T, Apr. 16 Milton, Paradise Lost, Book 9; Book 12, lines 574-end
Th, Apr. 18 Diary of Samuel Pepys

T, Apr. 23 Jonathan Swift, A Modest Proposal
Th, Apr. 25 Jonathan Swift, Gulliver’s Travels, Part 4, Ch 1, 3, 7, 12

T, Apr. 30 Aphra Behn, Oroonoko
Th, May. 2 Aphra Behn, Oroonoko
 
Final Exam: T 5/7, 12 noon in our lecture classroom
(Final Exam is Restoration/Eighteenth Century unit exam, not comprehensive)
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Course Description
This course offers an introduction to the canonical literature of Britain and its colonies from the Romantic period to the late twentieth century. The aim of the course is to familiarize students with major authors, poems, periods and movements of literature from William Blake to Zadie Smith. We will examine the differences and connections between Romanticism, Realism, Modernism, Postmodernism, and Postcolonialism; beyond such “isms,” we will encounter Jane Austen's comedy of manners, Emma; Charles Dickens’ historical drama A Tale of Two Cities, and Samuel Beckett's surrealist play Waiting for Godot. Note that some of our readings include strong language and controversial themes; you are invited to share your ideas about such content—pro or con—in an atmosphere of respectful open-mindedness.
 
Course Objectives
After successfully completing this course, the student should be able to:
1. 	Identify and discuss representative literary and cultural texts within the first 1000 years of English literary history.
2. 	Demonstrate knowledge of the development of characteristic forms or styles of expression during different English historical periods.
3. 	Explain the significance to the text of various poetic techniques such as symbolism, rhyme scheme, word choice, allusion, etc.
4. 	Distinguish, compare, or contrast diverse points of view such as various interpretations of a piece of literature
5. 	Analyze literary works as expressions of individual or communal values within the social, political, cultural, or religious contexts of different literary periods.
6. 	Develop and articulate personal insights about complex issues in a piece of literature through written and verbal communication.
Feedback designed to foster students’ writing proficiency will be provided.
 
Course Expectations
Classroom culture 
In this class, we are in conversation with each other and with the assigned readings and other materials. The classroom is a space to learn theoretical concepts, explore ideas, form questions, and challenge conventional wisdom.  To achieve this, we need to build a classroom community built on respect. The literature we will read in this class is intended to push us out of comfort zones, dislodge our assumptions, and make us uncomfortable.  We will often be challenged—by the material, by our conversations, by the concepts we interrogate—and we need be open to that discomfort as our thinking evolves.
If you ever have concerns about conversations we have in class, please come talk to me and be willing to talk with classmates. My door is always open, and I want you to communicate if something bothers you.  I ask that you respect the privacy of the classroom and your classmates and not call out class members publicly—either on social media, or in conversation with those outside the class—if something bothers you. Come talk about it with me and with your classmates.
 
Methods of Instruction
For this class, we will use video lectures, Zoom class discussions, Blackboard writing assignments, online communications, and written exams. You’ll want to proceed through the course modules sequentially, in the order they are posted on Blackboard.
 
Time management
Because our reading assignments will vary quite a lot in length (for instance, half of Emma is much longer than 4 sonnets), your reading time will vary. I would budget at least 2 hours a week for reading, and on light weeks, read ahead on some of the longer works. You will also spend at least 2 hours a week in lecture/discussion.
 
Ground Rules for Online Interaction/ Engagement
Discussion board postings are an integral part of the course. Your discussion board posts should be substantive and should reference reading assignments, web references, lecture notes, or outside resources. Be respectful of others’ ideas. Do not make insulting or inflammatory statements to any class members. Rude, obscene, or disrespectful posts will not be tolerated. Part of the nature of this class is for participants to help each other troubleshoot problems and develop critical-thinking skills. Working through questions on the discussion forum is an excellent method to develop proficiency in these areas.
 
Technology
Internet Access
You will need access to the Internet, preferably high-speed Internet, for the duration of this course.
Software
You will need access to a computer with the following software installed:
·  	Microsoft Office - You must have consistent access to a professional word processor and a presentation program. Alternatives to MS Office are WPS Office Free, SoftMaker FreeOffice, OpenOffice, and LibreOffice.
·  	Zoom.  
Browsers, Plug-Ins, Players, and Viewers
In order to take full advantage of all the features in this course, be sure you have the right technology at your fingertips. This includes:
·  	A Blackboard-supported browser – Chrome or Safari or Firefox should work on all computers.
·  	 Acrobat Reader
·  	Run Blackboard Browser Checker to verify browser and installed technologies on your computer.
Hardware
·  	Computer Speakers or headsets
 
Tech support
The IT Helpdesk, centrally located in Weir Hall, is open Monday through Friday, 8 a.m. to 5 p.m. The helpdesk offers assistance to Ole Miss students and employees with technology-related issues involving software, hardware and networking. It provides support for email, Wi-Fi, Microsoft Office and other campus-wide applications. Come by Weir Hall or call us at 662-915-5222. Email helpdesk@olemiss.edu or visit their website for more information.
 
Communication Policy
I prefer to communicate via email, although sometimes we may schedule a Zoom or a phone call. Although I may check my emails on the weekends to anticipate emergencies, I will plan to respond to emails during normal working hours, meaning 9-5 M-F.
 
Assessment and Assignments
Grading
Reading Quizzes: 15%
Discussion Attendance and Writing: 40%
Exams: 45% (15% each)
 
Reading Quizzes: 15%
Each week, you’ll fill out a short quiz on Blackboard to check that you read and understood the assignment.
 
Discussion Attendance and Writing: 40%
Each week in discussion section, your TA will ask you to do some kind of writing. This may take the form of a half-page response to a text from your week’s reading; it may take another form. The remaining discussion will focus on your responses, with the goal of fostering close reading skills and better writing (See your Discussion Section syllabus for more info). You should plan to attend those sections once a week, having read the material, ready to comment, ask questions, and discuss your ideas. It is your responsibility to let your TA know if you will be absent or late.
 
Exams: 45%
At the end of each unit, you will have a short exam consisting of a quote identification section asking for authors, stories, and significance of important quote; a short-answer section asking factual short answer questions about characters and plots of stories we read; and a short essay section.

Schedule of Readings and Assignments:
Week of Jan 19-22
Wednesday: Syllabus, schedule; Introduction to the Romantic Period, pages 1-4
Discussion: Charlotte Smith "To a Nightingale"; John Keats "Ode on a Nightingale"
 
Week of Jan 25-29
Monday lecture: Blake, Introduction to Innocence and Experience; “The Lamb”, “The Tyger”
Wednesday lecture: Wordsworth, “We Are Seven”, “Lines Composed ...”, “I wandered lonely ...”, “Lucy Gray”
Discussion: Close Reading Poetry
 
Week of Feb 1-5
Monday lecture: Coleridge, “Rime of the Ancient Mariner," “Kubla Khan”
Wednesday lecture: Emma
Discussion: Close Reading "Rime of the Ancient Mariner"
 
Week of Feb 8-12
Monday lecture: Emma
Wednesday lecture: Emma
Discussion: Close Reading Emma
 
Week of Feb 15-19
Monday lecture: Shelley, “Ode to the West Wind,” "In Defense of Poesy"
Wednesday lecture: Keats, "La Belle Dame Sans Merci," "Ode on a Grecian Urn"
Discussion: Close Reading Poetry
 
Week of Feb 22-26
Monday lecture: Introduction to the Victorian Age, pages 286-291
Wednesday lecture: Elizabeth Barrett Browning, Sonnet XXII, XXXVII and XLII; Robert Browning, “My Last Duchess”
Discussion: Exam 1 this week
 
Week of March 1-5
Monday lecture: A Tale of Two Cities, Recalled to Life
Wednesday lecture: A Tale of Two Cities, The Golden Thread
Discussion: Close Reading A Tale of Two Cities
 
Week of March 8-12
Monday lecture: A Tale of Two Cities, The Track of the Storm
Wednesday lecture: Christina Rossetti, “Goblin Market”
Discussion: Close Reading "Goblin Market"
 
Week of March 15-19
Monday lecture: The Importance of Being Earnest
Wednesday lecture: The Importance of Being Earnest
Discussion: Close Reading Gerard Manley Hopkins, "The Windhover," "God's Grandeur,"
 
Week of March 22-26
Monday lecture: Intro to the Twentieth Century and Beyond, p 878-884
Wednesday lecture: Yeats, “The Lake Isle of Innisfree,” “Easter 1916,” “The Second Coming”
Discussion: Exam 2 this week
 
Week of March 29-April 2
Monday lecture: Virginia Woolf "Kew Gardens," "The Mark on the Wall"
Wednesday lecture: T.S. Eliot “The Love Song of J. Alfred Prufrock”
Discussion: Close Reading Woolf
 
Week of April 5-9
Monday lecture: Samuel Beckett, Waiting for Godot
Wednesday lecture: Samuel Beckett, Waiting for Godot
Discussion: Close Reading Waiting for Godot
 
Week of April 12-16
Monday lecture: Anita Desai, "The Domestic Maid"
Wednesday lecture: Seamus Heaney, "Blackberry Picking," “Digging,” “Death of a Naturalist”
Discussion: Close Reading Heaney
 
Week of April 19-23
Monday lecture: Margaret Atwood, “Death by Landscape” (PDF on Bb)
Wednesday lecture: Zadie Smith, “The Lazy River” (linked on Bb)
Discussion: Close Reading Fiction

Exam 3 (Final Exam):
Online, open from April 26-28
[bookmark: _z1tkzins9j8s]Ian Whittington
 
Course Description: 
This course offers an introduction to the canonical literature of Britain (and its former colonies) from the Romantic period to the early twenty-first century. The aim of the course is to familiarize students with major authors, poems, periods and movements of literature from William Blake to Zadie Smith. We will examine the differences and connections between Romanticism, Realism, Modernism, and Postcolonialism; beyond such “isms,” we will encounter Jane Austen’s comedy of manners Pride and Prejudice, Wilfred Owen’s World War 1 trench poetry, Katherine Mansfield’s fictions of reversal, and Brian Friel’s exploration of language and colonialism, Translations. Note that some of our readings contain material that may be triggering to those who have experienced traumatic violence or abuse; they are marked with (TW) in the weekly reading schedule.
 
Required Texts
Austen, Jane. Pride and Prejudice (1813), Broadview Press, 2012. (Available at the University bookstore bundled with the Broadview Anthology.)
Black, Joseph et al, eds. Broadview Anthology of British Literature Volumes 4, 5 and 6. Buffalo, NY: Broadview Press, 2014-2016. (Bundled with Pride and Prejudice at the bookstore.)
Friel, Brian. Translations. (1981). London: Faber and Faber, 2000.
 
Assignments and Evaluation
 
Discussion section participation*                  	15%
Mid-Term Exams (26 Feb & 2 April)           	20%
Close Reading Exercise 1 (12 Feb)               	10%
Close Reading Exercise 2 (19 Mar)              	10%
Paper (26 April)                                 	20%
Final Exam (12-3pm, 9 May)            	        	25%
This course will use the following grading scale:
A:  93-100                                  C+:  77-79.9    
A-: 90-92.9                                C:  73-76.9
B+:  87-89.9                               C-:  70-72.9
B:  83-86.9                                 D:  60-69.9
B-:  80-82.9                                F:  0-59.9
 
*Participation grade may include small assignments, quizzes, presentations, etc. at discretion of the TA.
 
Learning Objectives
Both in class and in assignments, students are expected to develop their ability to engage in close, critical reading of texts, and to formulate clear and compelling interpretations of those texts. Specifically, this course will ask you to read complex works of poetry, prose, and drama and to provide interpretations based on their formal structure, on the themes and ideas they express, and on their implication in larger social and literary networks. Do not hesitate to ask me for further information regarding background information—whether literary, historical, or theoretical—with which you may not be familiar.
 
Assignments in Detail
Participation in class: Active participation in your discussion section is mandatory. Your TA will outline their expectations on the first day of discussion section, but in general, attendance alone cannot count towards the participation mark; you should contribute by asking questions and offering your thoughts on the topics and works under discussion. If classroom participation presents a major obstacle to you—beyond ordinary shyness—I invite you to approach your TA and me in order to work out a solution.
 
Close Reading Exercises: Due 12 Feb and 19 March, these 500-word exercises ask you to use close textual observation of a poem in order to provide analysis of the its structure, style, and meaning.
 
Paper: The paper for this course is due 26 April and must be turned in via the SafeAssign feature on Blackboard by 11:59:59pm that day. The paper will be 1000 words and should conform to the guidelines provided by the MLA Handbook for Writers of Research Papers. I will provide a brief overview of this citation style in advance of the first paper, but you should familiarize yourself with this system by visiting http://owl.english.purdue.edu/owl/resource/747/1/ or by purchasing a copy of the Handbook. A solid grasp of college-level essay writing is required; errors of grammar, syntax, and spelling, and egregious structural problems will be counted against your grade, so proofread carefully. Please consult me if you have concerns or questions about formatting and proofreading your papers; we can direct you towards resources including the Writing Center (http://cwr.olemiss.edu/writing-centers/).
 
Mid-term Exams: The mid-term exams will take place in class on 26 February and 2 April and will be worth 10% each. The exams will feature paragraph-answer questions and identification questions from the Romanticism (1st exam) and Victorian Era (2nd exam) sections.
 
Final Exam: The final exam on 9 May will be a formal exam in which you will answer short and paragraph-length questions and identify passages from works we have read; you will also answer essay questions that ask you to compare texts from across the entire course, with specific reference to passages from the texts in question. It is worth 25% of your final grade.
  
Weekly Reading Schedule and Assignments:
Initial page numbers refer to the Broadview Anthology of British Literature (BABL) (3-vol edition); page numbers in [square brackets] refer to the BABL (Concise Edition Volume B, 2nd ed., 2013).
 
I. Romanticism, 1789-1837 (Volume 1 of the BABL)
01/22: Course introduction and overview; introduction to the Romantic Period
01/24: Romantic Visions: Read “Age of Romanticism” section overview (L-LXXXIV) [1-30]; Blake, all selections from Songs of Innocence and Experience (with special attention to “Introduction” [x2], “The Ecchoing Green,” “The Lamb,” “The Chimney Sweeper” [x2], “Holy Thursday” [x2], “The Tyger,” “London,” and “A Poison Tree”) (86-107) [60-71]
 
01/29: Lyrical Ballads: Wordsworth, “Lines Written a Few Miles Above Tintern Abbey” (375-377) [145-7], “Preface” to Lyrical Ballads (377-385) [147-154], “Song (She dwelt among th’untrodden ways)” (386) [156], “A slumber did my spirit seal” (386) [156]
01/31: Supernatural Romanticism: Coleridge, “Rime of the Ancient Mariner” (564-74) [284-93]
 
02/05: Poetry of Protest: Shelley, “Ode to the West Wind” (935-7) [399-400], “Song to the Men of England” (1004) [412], “England in 1819” (1005) [413]
02/07: Art and Immortality: Keats, “Ode on a Grecian Urn” (1104) [452], “Ode to a Nightingale” (1103) [453]
 
02/12: Jane Austen, Pride and Prejudice, Vol. 1
   Close Reading Exercise 1 due (in lecture)
02/14: Pride and Prejudice, Vol. 2
 
02/19: Pride and Prejudice, Vol. 3
02/21: 	Pride and Prejudice, wrap-up
 
02/26: Mid-Term Exam 1: The Romantic Era (in-class)
 
II. The Victorian Era: 1837-1901 (Volume 2 of the BABL)
02/28: Introduction to the Victorian Era: Read “The Victorian Era” section introduction (XLIII-LXXXVI) [pp.498-543]; Alfred, Lord Tennyson, “Ulysses” (184-5) [656]
 
03/05: The Female Speaker in Victorian Poetry: Elizabeth Barrett Browning, “A Year’s Spinning” (137-8) [636] and “Sonnets from the Portuguese” (142-3) [641-2]
03/07: The Dramatic Monologue: Robert Browning, “My Last Duchess” (305-6) [735]
 
03/09-03/17: No classes (Spring Break)
 
03/19: 	Victorian Ghost Stories: Mary Elizabeth Braddon, “Eveline’s Visitant” and Amelia B. Edwards, “Was It an Illusion? A Parson’s Story” (both stories on Blackboard)
Close Reading Exercise 2 Due (in lecture)
03/21: Victorian Skepticism: Charles Darwin, “On the Origin of Species” and “The Descent of Man” (263-281) [690-708]; Matthew Arnold, “Dover Beach” (465) [810]
 
03/26: Victorian Sexuality: Christina Rossetti, “Goblin Market” (546-554) [840-8] (TW)
03/28: Detective Fiction: Sir Arthur Conan Doyle, “The Adventure of the Speckled Band” (780-94) [968-83]
 
04/02: Mid-term Exam 2: Victorian Era
 
III. The Twentieth Century and Beyond: 1901-2019 (Volume 3 of the BABL)
04/04: 	The First World War and the Rise of Modernism: Read “The Early Twentieth Century” section introduction (XXXVIII-LXVII) [1039-69]; Siegfried Sassoon, “They,” “Glory of Women,” “Everyone Sang,” and “Memoirs of an Infantry Officer” (101-104) [1138-41]; Wilfred Owen, “Arms and the Boy” and “Dulce et Decorum Est” (112) [1147] [TW)
 
04/09: Irish Modernism: William Butler Yeats, “The Lake Isle of Innisfree” (146) [1170], “The Second Coming” (155) [1178], and “Leda and the Swan” (158) [1179] (TW)
04/11: Transatlantic Modernism: T.S. Eliot, “The Love Song of J. Alfred Prufrock” (444) [1311]
 
04/16: Modern Short Fiction I: Virginia Woolf, “Modern Fiction” (251-55) [1199-1203] and “Kew Gardens” (232-5) [1192-1195]
04/18: Modern Short Fiction II: Katherine Mansfield, “Bliss” and “The Garden Party” (424-439) [“Bliss” on Blackboard for those with the Concise Edition; “Garden Party” p.1299-1307]
 
04/23: Postcolonial Drama: Brian Friel, Translations (read entire play)
04/25: Brian Friel, Translations, cont’d
   Essay due 04/26 by 11:59pm via SafeAssign (on Blackboard)
 
04/30: The Empire Writes Back: Enoch Powell, “Speech on Race and Immigration”; Louise Bennett, “Colonization in Reverse”; Salman Rushdie, “The Courter” (all on Blackboard)
05/02: Literature of a Globalized Britain: Zadie Smith, “Two Men Arrive in a Village,” “The Embassy of Cambodia” (TW)
 
Final Exam: 12-3pm, 9 May, Lamar 326
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Note: The Broadview Anthology has a section at the back (Vol. 1, pp. 1225-45 [1612-31 in the Concise Edition]) on “Reading Poetry” that includes a discussion of many of the techniques and terms described on this handout. I strongly recommend consulting it for further guidance. You don’t need to be an expert on these terms, but you should try to use some of them to describe what’s happening in the poem.
 
Diction: Word choice. Why does Keats (or any other author) use the words he does? Why say “forlorn” and not “sad”? An important part of teasing out the importance of word choice involves denotation vs. connotation. Denotation is the literal, dictionary definition of a word, while connotation refers to a cluster of meanings based on the associations and resonances that word has. (See tone, below, for more on why this matters.)
 
Figurative Language: Deliberate and highly-concentrated use of language for particular effect.
Figurative language refers to lots of different techniques, including:
·       	Allusion: a reference, sometimes indirect, to a person, thing, event, or work of art outside the text: “like Icarus, he tried to fly too close to the sun.”
·       	Metaphor: an implicit comparison of one thing to another: “the chains of love”.
·       	Simile: an explicit comparison of one thing to another, using “like” or “as”: “his hair was tangled like a bird’s nest”; “she’s sober as a judge”.
·       	Personification: talking about something non-human as if it were human: “the rosy fingers of dawn reached across the sky.”
 
Imagery: The re-creation in words of objects perceived by the senses; the mental pictures or sensations conjured by the words of the text. Imagery includes both sensory experiences explicitly described by words—a sunset, the sound of a car backfiring, someone’s smile—and the connotations or implied meanings of figurative language like metaphor and simile. In one poem, T.S. Eliot’s famously describes an evening “spread out against the sky/like a patient etherized upon a table,” which evokes a very particular image of an evening that is different than if he had just described it as “drab” or “lifeless”.
 
Perspective: The point of view from which a poem or story is presented. Knowing who is speaking can help us to understand how and why they are speaking. What does that person’s perspective allow us to see? How is that perspective limited (i.e., what is obscured for them and/or the reader)? What are their interests, concerns, investments?
 
Rhythm: The pattern of stressed and unstressed syllables in a line of verse or prose.
Rhythm can contribute to the effect of poetry in various ways: a steady, regular rhythm can create a sense of order or stability; a bundle of stressed syllables together, or an erratic overall rhythm, can make a line poetry seem clunky, contorted, and/or knotty; movement from more contorted rhythm to a smoother rhythm can imply a restoration of order and balance, etc.
 
Sonic Effects: Poetry uses a range of techniques to generate effects through sound:
·       	Alliteration: repetition of consonant sounds at the beginnings of words: “Rolled round in earth’s diurnal course” (Wordsworth, “A Slumber Did My Spirit Seal”)
·       	Assonance: the repetition of vowel sounds: “Thou still unravished bride of quietness,/Thou foster child of silence and slow time”(Keats, “Grecian Urn”).
·       	Rhyme: the repetition of vowel and immediately following consonant sounds, usually but not exclusively at the end of a line of poetry.
 
Ah! well a-day! what evil looks
Had I from old and young!
Instead of the cross, the Albatross
About my neck was hung. (Coleridge, Rime of the Ancient Mariner)
 
In the Coleridge example, note the end-rhymes (“young” rhymes with “hung”). But note also that “cross” rhymes with “Albatross”—these are called internal rhymes, because instead of being at the end of the lines of poetry, one or more of the words sits “inside” a line of poetry.
 
Syntax: The order of words in a sentence.
Different orders of words produce different effects; sometimes poets invert normal syntax in order to achieve a rhyme at the end of a line, or to create a particular rhythm. But sometimes the goal is to shape the meaning of the words. For example, Wordsworth’s line “To me alone there came a thought of grief” (from “Ode: Intimations of Immortality”) is different than “There came a thought of grief to me alone.” Wordsworth’s original inverted version emphasizes the object (“me”) and his solitude (“alone”) before finally making his way to the real subject of the sentence: “grief.” This both delays the impact of the emotion, but also makes it more powerful because we know the speaker (“me”) is alone in experiencing that emotion.
 
Tone: In poetry, tone refers to the attitude of the speaker to both the subject of the poem (what s/he is writing about) and the auditor or reader of the poem. Tone can convey emotions, opinions, or moods about the subject and the auditor/reader. Authors create tone through their choice of imagery and diction: particular words and images carry particular emotional or tonal connotations. (I.e., a dusky wood sounds more appealing than a gloomy wood, even though both are related to the concept of darkness.)
[bookmark: _5wopz087exqj]Sources
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It can be hard, in this world of almost boundless and immediately accessible information, to know what counts as good information. Figuring out what information to trust and what not to trust is part of the process of learning to be a critical thinker (which is, in theory, why you’re all here). But in order to help you get started with this semester’s research paper, I’ve assembled a quick and necessarily imperfect guide to what will count, and what won’t count, as a valid, reliable secondary source for your papers.
 
NB: This list is meant to guide your research for this class only. Other professors might have different standards—more lax or more strict—so be sure to clarify with them what sources they find acceptable.
 
Unacceptable:
•       	Websites unaffiliated with cultural or gov't organizations (www.ilovejamesjoyce.com)
•       	Online study guides (Sparknotes, Shmoop, etc.)
•       	Wikipedia and other general encyclopedias
•       	Dictionaries
•       	Books, articles, essays, and other texts that did not go through a rigorous process of review and editing
•       	In-class lectures are good sources of information, but won’t count towards your minimum number of required sources
 
Acceptable:
•       	Scholarly books published by major publishing houses or academic presses
•       	Journal articles in peer-reviewed academic journals (use library’s One Search function)
•       	Chapters in edited collections of academic articles
•       	Primary historical documents (letters, treaties, diaries)
•       	Websites created and controlled by established cultural organizations (universities, museums, galleries, large libraries, historical organizations, govt. agencies, etc.)
•       	Films, television programs, radio programs, podcasts, etc., can sometimes be useful
 
If you are unsure about a given source, feel free to contact me to double-check. And remember—you are welcome to disagree with other writers’ arguments, provided you give good evidence to back up your claims.
[bookmark: _j90ii1a5iovr]Integrating Secondary Sources 
Design: Ian Whittington
 
I: Sources that provide background information
 
Some sources will help your paper by providing valuable background information that clarifies the context of your argument, or by providing specific pieces of evidence. You can either quote the source directly (using quotation marks) or paraphrase it in your own words—just make sure that in either case you give a citation in parentheses.
 
Examples of paraphrasing a source:
In her short story “The Garden Party,” Katherine Mansfield draws on her own experiences growing up in an upper-middle class home outside of Wellington, New Zealand (Darrohn 514). This familiarity with the landscape reveals itself when…
 
Rossetti’s “Goblin Market” alludes to the fact that the selling of fruit often coexisted alongside female prostitution in places like London’s Covent Garden market (Tarr 313). For a writer concerned with “fallen women,” then, fruit made a useful metaphor…
 
Example of quoting a source directly:
Mark Osteen describes how publisher Grant Richards initially turned down Dubliners because he “refused to print what he perceived as obscenity” (Osteen 5). Such troubles would delay the publication for another five years…
 
Note that you should always do something with the information you’ve just used. Offer up some analysis, or at the very least indicate what important information you’ve just taken from the source.
 
II: Sources from the primary material that help to shape your argument
 
Paper thesis: “The Love Song of J. Alfred Prufrock” demonstrates that failure and emotional paralysis can be rich and complex human experiences.
 
How to Integrate a Source Imperfectly:
 
“The Love Song of J. Alfred Prufrock” is a depiction of romantic failure. “Prufrock fails to live, fails to declare himself—and is therefore culpable by romantic lights” (Raine 67). Prufrock never asks the question that is on his mind throughout the poem. He does not proposition the woman he seems to be attracted to. This makes him a very unromantic figure.
Good opening declaration.
Quotation not well set up.
Paragraph doesn’t build on the quotation; it just repeats its points in different words.
 
How to Integrate a Source Well:
 
On its surface, “The Love Song of J. Alfred Prufrock” is a depiction of romantic failure. Critic Craig Raine captures this sense of failure when he notes, “Prufrock fails to live, fails to declare himself—and is therefore culpable by romantic lights” (Raine 67). Beneath this romantic incapacity, however, Prufrock displays a rich emotional life. It is not that he cannot feel, but that he feels too much. For example, he is obviously strongly attracted to the women he meets socially. He fixates on their “Arms that are braceleted and white and bare / (But in the lamplight, downed with light brown hair!)” (Eliot, ll. 63-5). This passage indicates…
Better opening: sets up a surface/depth distinction
Quotation is introduced clearly.
Builds on quotation with further thought.
Offers textual examples to back up ideas. Gives analysis of the textual examples.


[bookmark: _mmhic65t9xvf]Overview of MLA Formatting and Style Guide
Design: Ian Whittington
 
All papers in this class should be formatted according to the Modern Language Association’s Handbook for Writers of Research Papers (8th Ed.). This handout is based on the Handbook and on the summary provided by the Online Writing Lab at Purdue University (see https://owl.english.purdue.edu/owl/resource/747/01/ for a more detailed guide).
 
1. Why Cite?
Citation helps give credit to the people who came up with the words and ideas you are using in your paper; it also helps your reader to track down references you are making (to poems, plays, film, and prose, as well as to scholarly articles).
àIf you fail to cite your sources properly, you risk committing plagiarism. It is your obligation to understand the meaning of plagiarism and its possible consequences, which may include failing this class.
 
2. Formatting your paper
Do not put a title page on your paper. Place all identifying information (your name, course number, professor’s name, and date) in the upper left-hand corner of the first page. The paper should be double-spaced, written in a suitable 12-point font (Times New Roman, for example). Place your last name and a page number in the upper right-hand of each page. (Note that some professors ask that you skip this numbering on the first page.)
 
3. In-text Citation: the Basics
MLA differs from some other citation styles in that footnotes are kept to a minimum. All sources are cited in the body of the essay (“in-text”), using parentheses; these sources are then listed at the end of the essay under a “Works Cited” heading (see the end of this document for an example).
 
Prose
Place all short quotations, whether prose and poetry, in quotation marks. In parentheses following the quotation, identify the author’s last name and the page number from which you are drawing your quotation.
 
Romantic poetry is characterized by the "spontaneous overflow of powerful feelings" (Wordsworth 153).
 
If you have already named the author in the sentence, you don’t have to repeat their name in the parenthetical citation (similarly, there is no need to repeat the title of the work if the title is clearly indicated nearby). If you are paraphrasing—using different words to communicate someone else’s ideas—you should still give a page number to direct the reader to the source of your ideas. Examples:
 
In the “Preface” to Lyrical Ballads, Wordsworth stated that Romantic poetry was marked by a "spontaneous overflow of powerful feelings" (153).
 
In the “Preface,” Wordsworth extensively explores the role of emotion in the creative process (153).
 
With longer prose quotations (longer than ~4 lines on the essay page), offset (i.e., indent) the quotation from the body of your essay by 1”. (See the handout labeled “Sample First Page” for an example.)
 
Poetry
For quotations from poetry, place the line numbers in parentheses after the quotation (all poems in our anthology have numbered lines to help you with this); also note the author’s name and the title of the poem, if this isn’t already clear from the context of the essay:
 
In the poem, Wordsworth’s speaker describes Lucy as “The sweetest Thing that ever grew / Beside a human door” (“Lucy Gray,” 7-8).
 
The speaker in Wordsworth’s “Lucy Gray” describes the girl as “The sweetest Thing that ever grew / Beside a human door” (7-8).
 
(Note: essay writers use a slash [/] to indicate a line break when quoting poetry in-text.)
 
Poetry quotations longer that 4 lines should be indented 1” from the body of the essay, as with longer prose quotations, and should appear as visually similar as possible to the original poem.
 
Film
Because films don’t have pages, you can’t cite a specific page number for film references. You should still make it clear which film you are quoting from; for a paper that quotes only one film, you do not need to do this with every quotation. You may wish to indicate, in broad terms, when a particular event happens in a film. For example:
 
Near the climax of Rocky Horror Picture Show, Riff-Raff reveals that Dr. Frank-n-Furter’s tactics are too much even for his fellow Transylvanians: “Frank-n-Furter, it's all over,” he says. “Your mission is a failure, your lifestyle's too extreme.”
 
At first, HAL-9000 adopts a utilitarian view of consciousness: “I am putting myself to the fullest possible use, which is all I think that any conscious entity can ever hope to do” (2001: A Space Odyssey).
 
4. The Works Cited Page
At the end of your essay, create a list titled “Works Cited” that includes all of the textual, web, and audio-visual sources used to compile your essay.
 
Works in an anthology:
For works in an anthology like the Broadview Anthology, give the following information: the name of the author; the title of the poem, story, essay, etc.; the title of the book in which it is found; the edition; the place of publication; the name of the publisher; the date of publication; the page numbers for your work; and the medium of publication (i.e., “print” or “web”).
 
Most of your entries for this course will appear as follows (Note: the first line of each entry should be flush with the left-hand margin; create a “hanging indent” so that the second and subsequent lines are indented from the margin):
 
Blake, William. “London.” Broadview Anthology of British Literature (Concise Edition, Volume B), 2nd ed, Broadview, 2013, p. 70.
 
Coleridge, Samuel Taylor. “The Rime of the Ancient Mariner.” Broadview Anthology of British Literature (Concise Edition, Volume B), 2nd ed, Broadview, 2013, pp. 284-93.
 
Books
Individual books are simpler to cite (include the editor of the volume, if applicable):
 
Austen, Jane. Pride and Prejudice. ed. Robert P. Irvine, Broadview Press, 2012.
 
Friel, Brian. Translations. Faber, 1980.
 
Note: MLA formatting asks that you put a period after the name of the author and the name of the work; any subsequent information (like the “container,” which includes the anthology in which a work appears, or the editor and publisher of the volume) gets a comma after each piece of information. It’s a weird system, but what can we do?
 
Films
When citing a film, place it alphabetically in the list of works cited, using the film’s title. List the director and any other information relevant to your discussion of the film: performers, screenwriters, cinematographers, composers, etc. If the original release date is different than the DVD release date, note both dates (see Blade Runner, below).
 
Her. Directed by Spike Jonze, performances by Joaquin Phoenix and Scarlett Johansson, Annapurna Pictures, 2013.
 
Blade Runner: The Final Cut. Directed by Ridley Scott, performances by Harrison Ford, Sean Young, and Rutger Hauer, 1982. Warner Bros Home Video, 2007.
 
If you’ve watched the film online, give the original release information, but also indicate when and through which website you watched the film:
 
Ex Machina. Directed by Alex Garland, performances by Domnhall Gleeson, Oscar Isaac, and Alicia Vikander, DNA Films, Film4, and Universal Pictures, 2015. Amazon Prime Video. 3 March 2016.
 
Works Cited:
Modern Language Association. The MLA Handbook for Writers of Research Papers. 8th ed., MLA, 2016.
 
The Purdue OWL. Purdue U Writing Lab, 2010. Web. 12 February 2018.


[bookmark: _xyxh5tbm3o80]Thesis statement
Writing an Effective Thesis Statement
Design: Ian Whittington
 
· Start with the novel, essay, or poem with which you plan to work. Read it closely, returning to those passages that strike you as important. What stands out to you? What do you notice about it? What questions or problems does the text raise for you?
· Think of your thesis statement as an answer to this problem or question. This means that:
a) you must have identified something significantly puzzling, intriguing, problematic, or otherwise significant about the text. If it doesn’t seem significant to you, it won’t seem significant to your reader, so make sure you’ve identified a question or problem that raises big or important issues for the text and/or the world outside the text.
b) you must have something to say about it, a point of view on the problem. It’s not enough to observe a given phenomenon in the text; you have to make an argument about why this is happening, what it means for the reader of the text, or what it says about the world outside the text.
· One way to think about this is to ask yourself, “What are the stakes of my argument? Why does this matter?” Your thesis statement needn’t—indeed, can’t—attempt to explain the whole poem, essay, or story, but every thesis statement should be a firm statement about how the text generates meaning, the ways in which it comments on or reflects the world beyond the text, etc.
· Be direct and specific; avoid tentative phrasing, passive voice, and vague assertions.
· Once you’ve written, you must always revise. Thesis statements may well change as the paper evolves; just make sure, when the paper is finished, that the entirety of the paper is directed towards proving that thesis statement.
 
Example: Transforming a Thesis Statement from General to Specific
 
Start from what looks like a plausible thesis statement:
“There is a recurring theme of incest in Frankenstein.”
 
This statement is still too general. What, specifically, is it about this theme that contributes to its importance?
“For Victor Frankenstein, sexual relationships are burdened by the danger of incest.”
 
Better. Now the key moment: transform a simple observation into an argument; that is, a statement of your thesis. This is where you start to think about the stakes of the argument, the “why does it matter?”:
“The danger of incest contributes to Victor’s irrational behavior and his inability to save his family.”
 
This thesis statement could even be supplemented by further thoughts; does this “inability” to save his family actually represent a subconscious wish to kill his family? Does the creature represent a more violent “double” for Frankenstein?
 
Now, use the remainder of the paper to prove this thesis, using direct textual examples. Good luck!


[bookmark: _61lb71y2sb2h]Close Reading Worksheet

Design: Cristie Ellis
Worksheet 8: Claude McKay, “The White House”

This worksheet will step you through the first 4 steps in the process of doing a close reading of Claude McKay’s sonnet, “The White House.”
 
Step 1: Definitions
Please provide brief definitions of the following words. Don’t just copy the first definition listed in a dictionary; read through the variations of meaning and compile a definition that seems the most relevant to the way that McKay is using the word.
 
“rends”
 
“vitals”
 
“chafing”
 
“inviolate”
 
 
Step 2: Paraphrase/summary
Please write 2-3 sentences that summarize what we know about the poem: Who is speaking (what do we know about them)? Whom (or what) is the speaker addressing? What kind of relationship does the speaker have to the addressee? What is the speaker describing feeling, and what actions towards those feelings does the speaker take?
 
 
 
  
 
Step 3: Noticing (collect data for interpretation)
For the purposes of this exercise, I will list features/moments of this poem that I’ll ask you to interpret (listed below). So I’ll do the noticing for you; you can skip this step and go straight to step 4.
 
 
 
 
 
 
 
 
Step 4: Analyze and interpret
Please take a moment and analyze the following details of the poem’s language. Please write your thoughts on each set of questions below that set of questions, and be prepared to discuss and compare your interpretations in TA section.
 
The White House
--Why title this poem “the white house”? Does McKay mean the place where the sitting US President lives, or something else, or both?
 
Your door is shut against my tightened face,                      
– why not just “your door is shut”? What difference does it make to our sense of this relationship that McKay specifies this door is shut “against my … face”?
 
And I am sharp as steel with discontent;
--why describe this discontent as “sharp as steel”—what images or associations does this comparison conjure? Does this comparison invite us to view the speaker’s discontent as something mostly…regrettable? Pitiable? Dangerous?
 
But I possess the courage and the grace
To bear my anger proudly and unbent.
The pavement slabs burn loose beneath my feet,
And passion rends my vitals as I pass,
--the lines above this one have just explained that the speaker has avoided imploding or exploding from anger through the superior strength of their courage and grace. But now consider this line: what is this feat of emotional restraint costing the speaker? What is happening inside of the speaker?
 
A chafing savage, down the decent street,
--in this line, the speaker describes himself as a “chafing savage” walking down the addressee’s “decent street.” Does the speaker believe that he is a savage? Does the speaker believe that the addressee is “decent”? Whose view of the world is being represented here? Why?
 
Where boldly shines your shuttered door of glass.
--this image obviously repeats the first line’s image of a shut door, except now McKay specifies that this is a “door of glass”—i.e. a highly fragile material. How does this detail affect our view of the speaker’s relationship to the addressee, knowing that the speaker *could* break down this door by force if he wanted?
 
Oh, I must search for wisdom every hour,
Deep in my wrathful bosom sore and raw,
--why is the speaker’s “bosom sore and raw”?
 
And find in it the superhuman power
To hold me to the letter of your law!
        	--why does it take “superhuman power” for the speaker to obey the law?
 
Oh, I must keep my heart inviolate
Against the poison of your deadly hate.
--Here the speaker identifies two different ways that living in a racist society could kill him. In what ways could racist hatred be “deadly” to the victims of racism, and in what different ways might racist hatred work like “poison” on the victims of racism—sickening them from within?
 
 
Final detail to interpret: This poem is a sonnet, which is a highly-traditional and tightly structured poetic form (14 lines, regular meter, regular rhyme scheme). In terms of its form, then, this poem is at the opposite end of the spectrum from a poem like cummings’ “1(a”—whose form is entirely untraditional and free—not obliged to any metrical or sonic structure. The sonnet is also a poetic form that had been prominent in the white-male-dominated tradition of poetic writing in English up to McKay’s day—i.e. a poet like Langston Hughes would have considered this a “white” poetic form.  So please ask yourself: WHY might McKay have chosen to write this particular poem in a tightly-structured poetic form that was handed down to him from white-dominated poetry? In other words, in what way does the poetic form that McKay has chosen echo the content of the poem he has written?
[bookmark: _3u686ii97bs8]

[bookmark: _otm64bn34e61]Close Reading Scaffolding Homework
[bookmark: _9on0bam2do5v]Choosing a Text
Design: Kacee McKinney

Assignment Requirements:
Directly place your answers and writing into this document.
To receive full credit on this assignment, simply attempt an answer for every question.

Things to Do BEFORE This Assignment:
1. Read all of the selections from the Odyssey Unit on Blackboard (you should have done this already, but if you haven’t, spend some time with each of the texts).

Required Questions to Answer (in this document) to Receive Full Credit:
1. Choose a text from the Odyssey Unit that you will then work with for the rest of the semester (i.e. The Odyssey selections, a poem from the poetry selection, “The Lotus Eaters,” or O Brother Where Art Thou?).
2. Contextualize your text in a maximum of 150 words. When was it written? Who was it written by? What do you know about the text as of right now?
3. Summarize the text you have chosen in a maximum of 150 words. What’s the main topic? If it’s a narrative, what’s the main issue/problem of the text?
4. What do you think this text is trying to say about its topic? Does your text seem to be making any arguments/claims? What are those claims?
5. Choose three moments in your text [consider scenes, lines, dialogue, rhyme, diction, etc.] that you find particularly interesting, strange, odd, or perplexing. How would you describe those moments to someone who has never read your text? Why do you find them interesting? How do each of them relate back to your answer to number 4?

Don’t worry if your answers to number four and five change over the course of the semester, and don’t worry if right now you’re still trying to work through those ideas! Give your initial impressions and ideas, and use this homework as a way of brainstorming for your upcoming textual analysis. And CONGRATS! You’ve officially started working on your final paper for this class.

[bookmark: _g24z2sif0wqx]

[bookmark: _g348jcpzagfl]Writing a Thesis Statement
Design: Kacee McKinney
Assignment Requirements:
Directly place your answers and writing into this document.
To receive full credit on this assignment, simply attempt an answer for every question.

Things to Consider BEFORE This Assignment:
1. Read through the handout attached alongside this homework assignment. The handout is titled, “Introductions and Thesis Statements.”
Required Questions to Answer (in this document) to Receive Full Credit:
1. For whom are you writing and what are their interests?
2. What do they not know but need to in order to understand your essay?
3. What do you think the theme of the text is? (Write this in the form of an argumentative
statement: consider the last slide of the powerpoint/pdf)
4. What interests you about this text’s theme?
5. Why do you think your analysis of this text is important to your reader?
6. What are the ‘tools’ (i.e. formal elements) you will be analyzing in your paper?
7. Who is the author and what is the title of your piece?
8. Write a BAD introduction (at least 4 sentences). Do everything you can to make the reader unclear of your topic: use clichés, use weird pull quotes, and then place a thesis at the end that you think is generally good. (The handout you will read with this assignment has more on these issues)
9. Now that you have that out of the way and out of your system, write a GOOD introduction (at least 5 sentences). In this introduction, aim to include the following (in any order that is logical): the text’s topic, your brief summary of the text, and a brief summary of the formal elements you will be analyzing. At the end of the introduction, attach a good thesis statement (see the final slide of the powerpoint/pdf). Remember your thesis can and probably should change after you have written your paper. You should learn while you write your paper which means you may have a new, better thought after you’ve written the last word of your paper than you do right now.



[bookmark: _l4jx1rr9f0t1]Research Questions
Design: Kacee McKinney
Assignment Requirements:
Directly place your answers and writing into this document.
To receive full credit on this assignment, simply attempt an answer for every question.

Things to Do BEFORE This Assignment:
1. Watch the video that accompanies this assignment about building a research question. I recommend watching the video while doing the assignment.

Required Questions to Answer (in this document) to Receive Full Credit:
1. Summarize the organizational structure of your Textual Analysis.  
2. What was your thesis statement? 
3. Choose two moments in your textual analysis that you found interesting and would like to explore further. These do not have to be elements, but instead can be ideas you had, arguments you made that you think could be supplemented by outside research or ideas. (If there is something about your text that you found interesting but did not include in our textual analysis, feel free to use it here—you are not limited to your earlier essay).
4. What's interesting about these two moments/ideas/arguments to you? And how do you think outside research could help you explore them more fully? (minimum of 150 words)
5. What questions do you have about the author’s life that might relate to your original thesis statement?
6. What questions do you have about the historical context/cultural context that might relate to your original thesis statement?
7. What questions do you have about the literary critical conversation that might relate to your original thesis statement? (What do you think other people are saying about this text?)
8. Form a research question based on the criteria from the video.
REMEMBER: THIS QUESTION SHOULD NOT BE A YES OR NO QUESTION.

[bookmark: _4mauofvk0vlu]

[bookmark: _f766mngjgey3]Using Instructor Feedback for Revision
Design: Kacee McKinney

Things to Do BEFORE This Assignment:
1. Read ALL of the instructor’s feedback for your Textual Analysis, including the side comments throughout the essay and the end comments that summarize her feedback.
a. You should be able to download the document she has posted in a reply to your original submission, scroll through and see your feedback that she has given you.
b. If you find that there is no document uploaded, DM her ASAP, and she will correct it.
2. Consider the two categories of feedback: Higher Order Concerns and Lower Order Concerns.
a. Lower Order Concerns: grammar, syntax, punctuation, and word choice. 
b. Higher Order Concerns: organization, thesis statements, content, analysis, topic sentences, and paragraph structure.
c. Organize your feedback into the two categories.
Required Questions to Answer (in this document) to Receive Full Credit:
1. Summarize your HIGHER ORDER CONCERN feedback in your own words (i.e. What was the instructor’s largest concern with your essay? Did she have concerns with your organizational method, your thesis statement, your paragraph structure? What were those concerns?)
2. Summarize your LOWER ORDER CONCERN feedback in your own words (i.e. What was your most common grammatical/syntactical mistake? What was your least common mistake?)
3. Explain at least one comment you received that was positive. (i.e. what did the instructor say was really working in your essay? What’s something you felt really worked in your essay that you’re proud of?)
4. Explain at least one concern/question you have about either category of feedback. (i.e. Are there any comments that you understand but don’t know how to fix? Are there any comments that you don’t understand at all? Are there comments that you keep getting on essays from different professors and you’ve never understood them?)
5. Consider a revision plan. What are your next three steps you plan on taking in this paper? (i.e. rewriting a specific paragraph? Reorganizing your paper? Finding stronger quotations? Incorporating research?)
6. Make a detailed outline of your Textual Analysis that includes your research ideas. All outlines need to have a new and revised thesis.
ATTENTION: If you received feedback that states that you wrote more “summary” than analysis or your paper wasn’t quite analysis, you’ll most likely need to dramatically revise your thesis statement. Try to do it here (so you can get credit), but if you need help, please book a writing appointment with me (Kacee!).
7. Discuss your next steps regarding the combining of your two essays (we will cover this more next week as well): How did your research shape your new thesis statement and structure? Where do you plan on incorporating your research from your exploratory essay? How do you see it fitting into your essay? Do you need to add points/paragraphs/ideas to your essay to include your research?



[bookmark: _h0jzwgf1ku86]Revision Exercises

Design: Kacee McKinney

Things to Do BEFORE This Assignment:
1. Complete a draft of your final paper.
2. Copy and paste the following into this document in the order they appear in your essay:
a. Your thesis statement
b. Your topic sentences (including your conclusion)
c. Your end sentences of each paragraph (your stingers)
3. Imagine these sentences as a new, smaller version of your complete essay. Your voice should be the dominant and leading voice in your essay. The sentences in this document should have your argument and your logic at the forefront.
Required Questions to Answer (in this document) to Receive Full Credit:
1. Highlight/bold the following in different colors:
a. Moments that appear repetitive and/or list-y (using a lot of "another" and "also" or "one tool")
b. Sentences that don't connect to the ones around it in your argument.
c. Sentences that you think would fit better in other places within this smaller essay.
2. Reflect on the logical progression of your argument:
a. What arguments in this “new smaller essay” do you feel most confident about? Least confident?
b. What sentences and paragraph argument could be moved around to make a stronger argument? Where could they fit better in your paper and why? Could you move the entire paragraph that goes along with these sentences?
c. What sentences just need to be reshaped to fit better into your essay? What are they not doing and what could they be doing better?
3. In front of each sentence, place the words "I argue."
4. Reflect on the new sentences, and answer the following questions:
a. Which sentences become false when you put "I argue" there? (in other words, which sentences aren't arguments (or are not your arguments)?)
[Hint: they all should be!]
b. Which sentences are summaries of others' arguments or lists of tools and information?
c. Which sentences could be moved to "second sentences" in your paragraph, replacing it with a stronger argument?
d. Which sentences are arguments already but could be stronger statements?
5. Build a revision plan based on your reflections. What are your next three steps for revising the structure/argument of your essay?

[bookmark: _kkbtztmob6u3]Close Reading Assignment Sheets
[bookmark: _azxmy1992ymd]ENG 223 #1: Prompts
Paper #1 (3-4 pages)
Design: Adam Gussow
Choose one of the following four prompts and develop a clear thesis about it. A thesis is a one or two-sentence claim; an argument in crystallized form. A good thesis is an intriguing and original idea that brings a couple of our course texts into the same frame, placing them into a fruitful relationship with each other. Write a paper in which you explore and defend your thesis using evidence from the texts.
This is not a research paper. You shouldn’t consult websites or other secondary materials.
Your paper should demonstrate that you have read the primary texts closely and are able to express your ideas about them in a well-organized way, with clarity, originality, and vigor. You should quote from the text or texts that you’re writing about—phrases, sentences, a short paragraph. If you quote at length, you should comment at suitable length on what you’ve just quoted. Your paper should be doublespaced and in 12-point type with normal margins. Papers shorter than three pages will be downgraded for being of insufficient length. Each paper should be written in MLA format, with the page numbers of your quoted texts (from the Norton Anthology, and please specify which edition you've used) enclosed in parentheses just after the quotations.
(Note: for ease of grading, please indicate at the top of your paper which prompt below you are responding to.)
Your paper is due in lecture on Tuesday, February 19th. No late papers will be accepted!
Please also note: You must also submit a digital copy of your paper through the SafeAssign feature of Blackboard. Failure to do so will result in a grade of 0 on your paper. Plagiarism of this assignment will result in a grade of “0” for the paper and possible failure of the course. Plagiarism includes, but is not limited to, papers that are wholly or partially composed of unattributed web-based or print materials and papers that contain material composed by another student.
If you are in any doubt about what constitutes plagiarism, please speak with your TA and/or contact me. (As mentioned in the syllabus, you can find a 5 minute video on the topic by googling “ole miss plagiarism” without quotes. I encourage you to view that video.)
PAPER TOPICS:
1) Violence is a constant theme in early American literature. Discuss the forms in which violence appears and the purposes it serves in de la Casas's "An Account, Much Abbreviated, of the Destruction of the Indies" and ONE other text.
2) Many of the texts we've read are rhetorical acts, utterances designed to persuade particular audiences of particular things. Discuss with reference to TWO of the following authors: Columbus, de las Casas, Harriot, Franklin, Apess
3) "In the contact zones evoked by early American literature, crisis is often followed by
accommodation. What emerges are new intercultural understandings and, in some cases, an individual who exemplifies a blending of cultures: in colloquial terms, a 'reddened' white man (or
woman) or 'whitened' red man." Do you agree? Discuss with reference to TWO of the following authors: Cabeza de Vaca, Harriot, Rowlandson, Occom, Apess.
4) Compare and contrast the way in which nature (plants, animals, landscape, heavenly bodies) is
represented in ONE of the Native American creation or trickster tales (Iroquois, Clatsop Chinook) and a text by ONE of the following authors: Columbus, de las Casas, Cabeza de Vaca, Rowlandson. Does the evidence allow you to offer any large generalizations about Indian and European attitudes towards nature?


[bookmark: _4gpo7hdhkxus]ENG 223 #2: Prompts
Paper #2 (3-4 pages)
Design: Adam Gussow
Choose one of the following four prompts and develop a clear thesis about it.  A thesis is a one- or two-sentence claim; an argument in crystallized form. A good thesis is an intriguing and original idea that brings a couple of our course texts into the same frame, placing them into a fruitful relationship with each other.  Write a paper in which you explore and defend your thesis using evidence from the texts.
This is not a research paper.  You shouldn’t consult websites or other secondary materials.  Your paper should demonstrate that you have read the primary texts closely and are able to express your ideas about them in a well-organized way, with clarity, originality, and vigor.  You should quote from the text or texts that you’re writing about—phrases, sentences, a short paragraph.  If you quote at length, you should comment at suitable length on what you’ve just quoted.  Your paper should be double-spaced and in 12-point type with normal margins.  Papers shorter than three pages will be downgraded for being of insufficient length.  Each paper should be written in MLA format, with the page numbers of your quoted texts (from the Norton Anthology, and please specify which edition you've used) enclosed in parentheses just after the quotations.
(Note:  for ease of grading, please indicate at the top of your paper which prompt below you are responding to.)
        	Your paper is due in lecture on Tuesday, April 9th.  No late papers will be accepted!  Please also note:  You must also submit a digital copy of your paper through the SafeAssign feature of Blackboard.  Failure to do so will result in a grade of 0 on your paper.
        	Plagiarism of this assignment will result in a grade of “0” for the paper and possible failure of the course.  Plagiarism includes, but is not limited to, papers that are wholly or partially composed of unattributed web-based or print materials and papers that contain material composed by another student.  If you are in any doubt about what constitutes plagiarism, please speak with your TA and/or contact me.  (As mentioned in the syllabus, you can find a 5 minute video on the topic by googling “ole miss plagiarism” without quotes.  I encourage you to view that video.)
 
PAPER TOPICS:
 
        	1)  Contrast the ideal of Christian collective life described by John Winthrop in "A Model of Christian Charity" with the ideal of self-reliance evoked by Ralph Waldo Emerson in "Self-Reliance."  Are these ideals entirely different in every respect, or do unexpected parallels emerge?  How does God fit into the picture?
 
        	2)  "Both Michael Wigglesworth, in 'The Day of Doom,' and Benjamin Franklin, in The Autobiography (the portion we read), seem fully invested in the project of self-improvement:  producing better people.  But they go about this task for notably different reasons, and in radically different ways."  Discuss.     
 
        	3)  How are dreams and/or nightmares used in "Young Goodman Brown" and "Rip Van Winkle"?  You may want to speak about the construction of plot, the evocation of character, and/or the main character's relationship with his community.
 
        	4)  "Ann Bradstreet's 'In Reference to Her Children' and Poe's 'The Fall of the House of Usher' both explore family relations in the context of love and death."  Discuss.
[bookmark: _2rttu2vdfszm]
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        	Choose one of the following four prompts and develop a clear thesis about it.  (A thesis is a one- or two-sentence claim; an argument in crystallized form. A good thesis is an intriguing and original idea that brings a couple of our course texts into the same frame, placing them into a fruitful relationship with each other.)  Write a paper in which you explore and defend your thesis using evidence from the texts.
This is not a research paper.  You shouldn’t consult websites or other secondary materials.  Your paper should demonstrate that you have read the primary texts closely and are able to express your ideas about them in a well-organized way, with clarity, originality, and vigor.  You should quote from the text or texts that you’re writing about—phrases, sentences, a short paragraph.  If you quote at length, you should comment at length on what you’ve just quoted.  Your paper should be double-spaced and in 12-point type with normal margins.  Papers shorter than three pages will be downgraded for being of insufficient length.  Each paper should be written in MLA format, with the page numbers of your quoted texts (from the Norton Anthology) enclosed in parentheses just after the quotations.
(Note:  for ease of grading, please indicate at the top of your paper which prompt below you are responding to.)
        	Your paper is due in lecture on Thursday, February 19th.  No late papers will be accepted!
        	Plagiarism of this assignment will result in a grade of “0” for the paper and possible failure of the course.  Plagiarism includes, but is not limited to, papers that are wholly or partially composed of unattributed web-based or print materials and papers that contain material composed by another student.  If you are in any doubt about what constitutes plagiarism, please speak with your TA and/or contact me.  (As mentioned in the syllabus, you can find a 20 minute video on the topic by googling “ole miss plagiarism” without quotes.  I encourage you to view that video.)
 
PAPER TOPICS:
1)  Both Kate Chopin and Paul Laurence Dunbar use the resonant image of the caged bird to say something important about freedom and unfreedom at the dawn of the Twentieth Century—Chopin at the opening of her novel, The Awakening (1899), Dunbar in his poem “Sympathy” (1899).  Compare and contrast the resonances of this image in each text.
 
2) “Although the freedom-quests of Huck and Jim in Adventures of Huckleberry Finn are aligned for much of the novel, they aren’t identical—which is to say, freedom means something different to the boy than it does to the man.  Or does it?  Aren’t there moments of perfect alignment where the differences disappear?”  Discuss.   
 
3) The Awakening and “To Build a Fire” each depict their central character (Edna and an unnamed explorer whom you may call Yukon Man) in a deep but problematic encounter with a seemingly boundless wilderness (the Gulf of Mexico, the Yukon), an encounter that ultimately leads to the protagonist’s death.  Briefly describe these encounters.  What do the protagonists gain from them?  What do they lose, apart from their lives?    
 
4) Charles Chesnutt’s “The Goophered Grapevine” and Edith Wharton’s “Roman Fever” are both stories about power struggles; both stories, unexpectedly, share the theme of illness.  How do illness and power intersect in these tales?  Who wins and who loses, and why?  
 
[bookmark: _xous6wph076z]
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        	Choose one of the following four prompts and develop a clear thesis about it.  (A thesis is a one- or two-sentence claim; an argument in crystallized form. A good thesis is an intriguing and original idea that brings a couple of our course texts into the same frame, placing them into a fruitful relationship with each other.)  Write a paper in which you explore and defend your thesis using evidence from the texts.
        	This is not a research paper.  You shouldn’t consult websites or other secondary materials.  Your paper should demonstrate that you have read the primary texts closely and are able to express your ideas about them in a well-organized way, with clarity, originality, and vigor.  You should certainly quote from the text or texts that you’re writing about—phrases, sentences, a short paragraph.  (If you quote at length, you should comment at length on what you’ve just quoted.)  Your paper should be double-spaced and in 12-point type with normal margins.  Papers shorter than three pages will be downgraded for being of insufficient length. Each paper should be written in MLA format, with the page numbers of your quoted texts (from the Norton Anthology) enclosed in parentheses just after the quotations.
(Note:  for ease of grading, please indicate at the top of your paper which prompt below you are responding to.)
        	Your paper is due in lecture on Thursday, April 17th.  If you fail to turn in your paper on that day, your grade will be lowered by three points for each successive day of lateness.
        	Plagiarism of this assignment will result in a grade of “0” for the paper and possible failure of the course.  Plagiarism includes, but is not limited to, papers that are wholly or partially composed of unattributed web-based or print materials and papers that contain material composed by another student.  If you are in any doubt about what constitutes plagiarism, please speak with your TA and/or contact me.  (As mentioned in the syllabus, you can find a 20 minute video on the topic by googling “ole miss plagiarism” without quotes.  I’d encourage you to view that video.)
 
PAPER TOPICS:
        	1)  The African American intellectual W. E. B. DuBois insisted that “[t]he problem of the 20th century is the problem of the color-line—the relation of the darker to the lighter races….”  Write an essay in which you compare and contrast evocations of black-white relations in Zora Neale Hurston’s “How it Feels to Be Colored Me” and Leroi Jones’s Dutchman.  (Note:  In your essay, you will probably want to say something about music, since it is an important touchstone for both Hurston and Jones.)
 
        	2)  “Ernest Hemingway’s ‘Indian Camp’ and William Faulkner’s ‘Barn Burning’ both seem to be stories about masculinity:  boys discovering, with the help of their fathers, what it means to be men in the face of various challenges that would compromise that manhood.”  Discuss.
 
        	3)  “Elizabeth Bishop’s ‘In the Waiting Room’ and Adrienne Rich’s ‘Diving Into the Wreck’ are both, in some sense, poems about journeying—moving through space, time, and other dimensions of experience to discover what it means to be a woman.  Discuss. 
 
[bookmark: _1ji4erkhnsx]        	4)  “In some ways it’s hard to imagine two southern women more unalike than Blanche DuBois in A Streetcar Named Desire and Fernie Mae Rosen in Cane.  One is white, cultured, outgoing, from an old plantation family; the other is black (or, more likely, biracial), unsophisticated, curiously passive, born out of wedlock.  Yet on closer inspection, Blanche and Fernie have a great deal in common.”  Discuss.
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Midterm Close Reading assignment
 
Choose ONE (1) of the passages below and use your close reading skills to identify and analyze significant details and to make meaningful connections between the passage and the rest of the text it comes from. 
 
Be ready to discuss how key literary devices, uses of figurative language, or other formal elements function in the passage, including choices of words or phrases that are surprising or otherwise stand out.  How does the passage contribute to the overall meaning of the novel where it appears?  How and where does it introduce or develop important themes or motifs?  How and where is it in conversation with other important parts of the novel?
 
1. “Now, old Jim, you’re a free man again, and I bet you won’t ever be a slave no more.”
“En a mighty good job it wuz, too, Huck.  It ’uz planned beautiful, en it ’uz done beautiful; en dey ain’t nobody kin git up a plan dat’s mo’ mixed-up en splendid den what dat one wuz.”
We was all glad as we could be, but Tom was the gladdest of all because he had a bullet in the calf of his leg.
When me and Jim heard that we didn’t feel so brash as what we did before. It was hurting him considerable, and bleeding; so we laid him in the wigwam and tore up one of the duke’s shirts for to bandage him, but he says:
“Gimme the rags; I can do it myself.  Don’t stop now; don’t fool around here, and the evasion booming along so handsome; man the sweeps, and set her loose!  Boys, we done it elegant!—’deed we did.  I wish we’d a had the handling of Louis XVI., there wouldn’t a been no ‘Son of Saint Louis, ascend to heaven!’ wrote down in his biography; no, sir, we’d a whooped him over the border—that’s what we’d a done with him—and done it just as slick as nothing at all, too.  Man the sweeps—man the sweeps!”
But me and Jim was consulting—and thinking.  And after we’d thought a minute, I says:
“Say it, Jim.”
So he says:
“Well, den, dis is de way it look to me, Huck.  Ef it wuz him dat ’uz bein’ sot free, en one er de boys wuz to git shot, would he say, ‘Go on en save me, nemmine ’bout a doctor f’r to save dis one?’  Is dat like Mars Tom Sawyer?  Would he say dat?  You bet he wouldn’t!  Well, den, is Jim gywne to say it?  No, sah—I doan’ budge a step out’n dis place ’dout a doctor, not if it’s forty year!”
I knowed he was white inside, and I reckoned he’d say what he did say—so it was all right now, and I told Tom I was a-going for a doctor.  (Twain, Huckleberry Finn, ch. 40, pp. 274-275)
 
2.  A certain light was beginning to dawn dimly within her—the light which, showing the way, forbids it.
At that early period it served but to bewilder her. It moved her to dreams, to thoughtfulness, to the shadowy anguish which had overcome her the midnight when she had abandoned herself to tears.
In short, Mrs. Pontellier was beginning to realize her position in the universe as a human being, and to recognize her relations as an individual to the world within and about her. This may seem like a ponderous weight of wisdom to descend upon the soul of a young woman of twenty-eight—perhaps more wisdom than the Holy Ghost is usually pleased to vouchsafe to any woman.
But the beginning of things, of a world especially, is necessarily vague, tangled, chaotic, and exceedingly disturbing. How few of us ever emerge from such beginning! How many souls perish in its tumult!
The voice of the sea is seductive; never ceasing, whispering, clamoring, murmuring, inviting the soul to wander for a spell in abysses of solitude; to lose itself in mazes of inward contemplation.  (Chopin, The Awakening, ch. 6, p. 25)
 
# # #
This is an open-book, open-notes writing assignment.  You will have 24 hours to submit this assignment after it’s posted to BLACKBOARD on Sunday, October 11 at noon.  So take the time you need to review your notes and your text before you start to write—“make a rainbow” with the passage if you want as part of your preparations.  Those of you who like to make an outline before writing will have ample time to do that.
 
When you’re ready, compose your 2-3-page double-spaced response in word processing software, in 12-point Times New Roman font.  (That’s around 650-900 words.)  Then use the following format to save your file to your computer:  ENG224MidLASTNAME.  (For example, Coach Kiffin would save his file with the filename ENG224MidKIFFIN.  If he were taking the midterm, that is, which he most likely won’t be.)  Then upload your file to the “Midterm Close Reading Exercise” link in the ASSIGNMENTS folder of the CONTENT area of BLACKBOARD by 12:00 noon on Monday, October 12.
 
N.B.  Close reading consists of three stages. 
 
--Noticing interesting, unexpected, or otherwise remarkable details or aspects of the passage. 
--Identifying what you’ve noticed, using the terminology that you’ve been introduced to in the lectures to name key literary devices and formal elements.  (A brief glossary of terms follows below, though it’s not comprehensive.)
--Addressing the function of what you’ve identified, the work that the literary devices, formal strategies, and language choices that you’ve identified do to advance the meaning of the passage specifically and the larger work more generally.  This could include meaningful connections that the passage makes to other parts of the text or, in the case of allusion, to other well-known literary works or works of art.
 
So remember, everything starts with being a good “noticer,” but noticing isn’t enough for a good close reading, and neither is merely identifying what you see.  You’re not analyzing the passage until you address how it works, how its “literary” features work together to create meaning.
 
Here’s a selective glossary of some of the literary devices and strategies you’ve encountered in the lectures up to October 2 (when we finish Chopin).
 
Allusion: a reference to another text or work of art, usually a well-known one.
 
Blazon: a lyric poem that inventories the physical attributes of its (usually female) subject, often comparing these attributes to other precious objects using elaborate similes and metaphors.
 
Caricature: a picture or description of a person in which certain striking characteristics are exaggerated for comic or grotesque effect
 
Diction: the writer’s choice of words; the specific vocabulary used in a passage.
 
Eye-dialect:  the use of unorthodox spelling, punctuation, and diction to convey a speaker’s accent—and often to suggest that the speaker is illiterate or semi-literate.
 
Frame structure:  a narrative technique in which one narrative voice or perspective encloses or “frames” a second voice, both preceding and following it in the story’s sequence of events.
 
Free indirect discourse:  Third-person narration that temporarily takes on the language habits of a particular character.
 
Imagery:  language that appeals directly to the five senses.
 
Irony: language whose actual meaning is the opposite of its literal or intended meaning.
 
Local color:  a genre of late-19th-century literature that focused on the customs, manners, language habits, and environment of US regional cultures.
 
Metaphor: an indirect comparison between things that aren’t alike but do have something in common.
 
Motif:  a specific textual element that recurs frequently throughout the text, helping to weave it together as a whole.
 
Myth:  a traditional story that explains the characteristics, beliefs, and values of a people.
 
Negation:  calling attention to something by pointing out what it’s not.
 
Onomatopoeia:  words that mimic the sound of what they refer to.
 
Personification:  attributing human qualities to nonhuman objects.
 
Point of view:  the perspective from which a text is narrated.  When the narrator is a character within the story, the point of view is first-person.  When the narrator is an anonymous figure at a remove from the action, the point of view is third-person.
 
Satire: the use of humor to expose and criticize human vice
 
Simile: a weak metaphor, using “like” or “as” to compare similar but not identical things.
 
Theme:  a key idea, issue, or problem in a work of art.
 
Vernacular:  the language used by the ordinary people of a region, often rendered in eye-dialect.
[bookmark: _ldiz3eqr9j6w]
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Compare/Contrast
Choose two poems from our syllabus—any two poems you like as long as (1) they are by different authors, and (2) they are both, in your opinion, strong poems of high literary merit.  Then write an essay comparing and contrasting the two poems, declaring which poem is in your judgment the superior work, explaining the reasoning behind your choice, and backing up that choice with textual evidence.  
 
This assignment puts a premium on analysis (close attention to the work of textual details), on comparison (the ability to weigh the relative merits of the two poems), and on persuasion (the ability to win the reader over to your verdict on the superior of the two).  It also puts a premium on your own independent thinking, your deep and honest reflection about the sources of literary value—and thus ultimately about why literature matters (or should matter) to 21st-century readers.
 
Why independent thinking?  Well, to arrive at a judgment about the relative merit of the two poems, you will need to develop your own criteria for literary merit.  What makes a literary work excellent, praiseworthy—worth the reader’s close attention and respect?  Profound or timely subject matter?  Originality?  Deep insight?  Aesthetic richness and complexity?  Readerly accessibility—or on the contrary, the ability to challenge readers and take them new places?  The ability to do new and surprising things with language?  To incite readers to action, or some other political goal?  A combination of the above?  Some other quality or characteristic altogether?
 
Be advised that you will not find the answer to these questions in the lectures or reading assignments:  there isn’t a “right” answer, though there can be stronger and weaker answers, more and less convincing ones.  You will need to make your own decisions about the criteria you will draw on to assess the two poems; you will need to convey these criteria clearly and persuasively to the reader; and you will need to apply them thoroughly and effectively to the poems themselves.
 
So I don’t mean for this assignment to be simply impressionistic or frivolous.  You need to go deeper than “book club” type accounts or impressions of your reactions:  liking a poem, disliking a poem, preferring a poem, just because.  This isn’t about mere taste—it’s about judgment, careful reflection about what superior verbal art can and should do.  So take these instructions seriously—when you choose your poems, and when you choose your standards for judging them.
 
Your essay should be double-spaced, composed in 12 point Times New Roman font, and three to four pages (900-1200 words) in length.  Your essay should also have an informative title that helps prepare the reader for the argument and discussion to come; if you simply choose a generic title like “Critical Essay,” or “Two Poems,” you are denying yourself an opportunity to use your title to advance the meaning of your essay.  As with the midterm assignment, compose your essay in word-processing software and save it on your computer before uploading to BLACKBOARD.  Please give your essay the filename:  ENG224EssayLASTNAME
 
The essay is due in the BLACKBOARD by midnight on Friday, November 6.  The link to submit the essay to SafeAssign is once again in the WRITING ASSIGNMENTS folder of the CONTENT area.
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Short Essay #2: Terrance Hayes
 
The Basics:
Students will write a response to the poems from Terrance Hayes’s American Sonnets for My Past and Future Assassins.
 
Details:
Students will choose one of the following for their paper:
1. 	Choose two to four poems and look at common themes.
2. 	Attend the reading on Wednesday, November 6th at 6 pm in our classroom and write a paper comparing the text of Hayes’s poems to his performance of those poems.
 
The Choices:
Choice #1 is a fairly traditional paper approach. The student will choose a set of poems from the book and argue for thematic or formalistic connections between them, using textual evidence. Some examples of questions that could lead to arguable theses include:
·   	These poems were written during the first 200 days of the Trump presidency. In the group of poems the student has chosen, what images or techniques show us how he feels about it? How is it political?
·   	How does Hayes use the sonnet differently than, say, Claude McKay? What similarities do you find? What other writers of the sonnet could you compare him to?
·   	What image or object reappears time and again in the poems the student has chosen? How does this repetition create meaning or significance?
 
Choice #2 is a less traditional approach. The student will attend the Terrance Hayes reading on November 6th and write a paper comparing in detail the reading of poems that Hayes reads to the poems on the page. Students MUST attend the reading (ie: students must sign in and be present in order to take this option). To succeed in this option, the student must be specific about places from the poems as well as moments from the reading, so please take notes at the reading. Some examples of questions that could lead to good comparisons include:
·   	Hayes mentioned Giambattisa Vico Giovan Battista who came up with the theory of Maker’s Knowledge. His principle which states that truth is verified through creation or invention, is in contrast to Rene Descartes much more well known notion of truth verified through analysis. Where in Hayes’s poems do you see creation or invention as a subject? How does it compare with his talk and poetry exercise?
·   	What elements did you choose for your poem? How did this exercise help you create a poem? In what ways do you have new insight into Hayes’s poems? Be specific about the poems that might use similar elements to the one he asked you to write.
 
Technical aspects:
·   	The essay should be between 600 and 800 words.
·   	The essay will be written in MLA format. If you do not have experience with this, there are MLA handbooks in the library for checkout.
·   	The essay requires a “work cited” page, listing any Hayes poems used and the place from which you took that poem.
·   	The essay will be in Times New Roman font, 12-point, black ink, with one-inch margins. Your name, the class, and the name of your professor and the Teaching Assistant should be in the top left corner of the first page only.
·   	The essay is due the week of November 18th to your Teaching Assistant in whatever form they deem best suited for grading.
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Short Essay #1: Song of Myself
 
The Basics:
Students will be asked to write a close examination of one section of “Song of Myself” by Walt Whitman. The examination will be a close reading and interpretation of the section, taking into account the form, content, and historical context of the poem.
 
Details:
The following elements will be expected of the essay:
·   	Students should choose one section of “Song of Myself” that was not covered extensively in class. This means the beginning section and the final two sections are not to be chosen.
·   	Students will perform a “close reading” of the section. This means anything the student doesn’t understand will be looked up and included as part of the examination. The student will provide a short (one to two paragraph) explication of the section. What is going on? In what way is the poet looking at his world? What historical context informs this section?
·   	Students will talk briefly about how the form of this section adheres to or deviates from the form of the rest of the poem. Referring to the lecture regarding the form of Whitman’s poetry will help the student decide how their section functions in the poem.
·   	Students will argue for an interpretation of that section. What does the poet aim to do in this section? How does the content and the form function together to create meaning. An argument means the student must state a position (see examples below) and then provide evidence for that position.
 
Argument:
In the final bullet point, the student is asked to argue for an interpretation of the section.
·   	This argument requires that the student develops a theory of what is going on, states that theory clearly at the beginning of the paper, and works logically throughout to prove that theory.
·   	This also requires the student to provide evidence from the poem to back up their contentions. This does not mean the student directly quotes the entire section in their paper. It means that the close reading, the commentary on form, and the historical context will be developed sufficiently so as to provide this evidence for their theory.
·   	An example of this might be as follows: In the opening section of the poem, one might theorize that, after careful reading, examination of form, and historical context, the narrator aims to prove that he is part of nature, not above or beyond it, and thus draws physical and creative energies from nature. This “oneness” with nature is his declaration that he is capable of speaking for and about nature. This isn’t a complicated theory, and it isn’t radical or revolutionary. But it does take a position, and could be argued against very easily. Thus, it is an argument.
 
Technical aspects:
·   	The essay should be between 600 and 800 words.
·   	The essay will be written in MLA format. If you do not have experience with this, there are MLA handbooks in the library for checkout.
·   	The essay requires a “work cited” page, listing Whitman’s poem and the place from which you took that poem (for a great many of you, that will be the Norton Anthology—see the MLA handbook for proper documentation).
·   	The essay will be in Times New Roman font, 12-point, black ink, with one-inch margins. Your name, the class, and the name of your professor and the Teaching Assistant should be in the top left corner of the first page only.
·   	The essay is due the week of February 13th to your Teaching Assistant in whatever form they deem best suited for grading.
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You will be writing a 4-5 page essay on one of the prompts below.  A successful essay will make a strong case for its argument by quoting the text and doing significant interpretation of its language, imagery, logic, and so on; it will be organized and written in clear, correct prose.  A poor essay will never quote the text, will make overly-general claims, and will show deficits in its prose and/or organization. 
 
Be sure you understand both the quotation around which each prompt is focused and have a strong grip on the meaning of the text from which it is taken. Do not use outside sources.
 
1.  In Beowulf, we hear the story of Queen Modthryth at lines 1932- 1962. On first reading, this sounds like a simple case of a woman who did not fulfill her role as a “peaceweaver” learning to behave better—an uppity woman cured of her problems by marriage.  But there are other ways to read it. Develop an argument about what else is at stake in Modthryth’s example, and show us another way to understand this passage.  (Does it, for instance, relate to Grendel’s mother? Does it connect to other women in the poem? How about to the example of Heremod? Is the issue of beauty important? How about the references to gold? What about the power she exerts over uppity men before her marriage? The fact of the stories drinkers tell about others after her marriage? )
 
2.  At lines 2078-2100 in Beowulf, a second version of the tale of Grendel’s death is told. Analyze this version and explain why it is here—what differences are there between versions, and what do they do or mean for the audience? Is the poet trying to send the audience some kind of message about tales, about events, about history, about violence? Or about something else?
 
3.  Look at the images below: The first is the Ellesmere manuscript image for the Wife of Bath; the second is Hans Baldung’s illustration of Phyllis riding the philosopher Aristotle like a horse (a familiar tale in the Middle Ages and Renaissance about Aristotle’s humiliation in love).  Now read Janekyn’s little saying in the Wife’s prologue at lines 660-664.  Janekyn compares a man who lets his wife travel to shrines to one who rides a blind horse. This prompt asks you to find an argument that addresses all this stuff about women and horses—what is at stake in the various ways the two get connected? Think about how the two creatures might be linked throughout the Wife’s appearance in the General Prologue, in her own prologue and in her tale, but using the images below and the passage noted above as your main focus.
 
 
4.  In class we discussed how The Summoner’s Tale might be making a comment on the equation of money with flesh and therefore with death (in distinction from spirit and eternal life in a Christian world view). Discuss the other ways the tale deals with death by focusing especially on the problem of the dead child who seems to show up at lines 1851-68 (in your copy on Blackboard), but then disappears. How might the dead child be linked to other aspects of the tale—Thomas’s condition, the Friar’s various topics of sermonizing, and of course, to the fart and its fate? Does it matter that it’s a dead child? Is its appearance more than just a means for the Friar to make a fool of himself by lying?
 
5.  Margery Kempe describes being required to care for her husband at the end of his life, p. 435-6, but especially on p. 436 in the final four paragraphs of the section.  Discuss this episode and what it means: why does Kempe include it and how does she try to interpret or frame it? How does it resemble, or differ from, other moments in her story?  What aspects of her husband’s care seem related to her own past behaviors, her many roles in life, her relationship to God?
 
6.  Thomas More’s Utopia has lots to say about many things, but this moment early in Book II is puzzling: “They breed an infinite multitude of chickens in a very curious manner; for the hens do not sit and hatch them, but a vast number of eggs are laid in a gentle and equal heat in order to be hatched, and they are no sooner out of the shell, and able to stir about, but they seem to consider those that feed them as their mothers, and follow them as other chickens do the hen that hatched them” (p. 600).  Why is this passage included? What on earth is the significance of how Utopians raise their chickens?  To what other aspects of their life or beliefs is this practice connected? Does the book have something unique to say about human/animal relationships, as this passage seems to suggest in its image of humans as parents to chickens? Or is there something else at stake, perhaps about human families?

*Note*
We have problems with plagiarism of various kinds, so I am as careful as possible to create odd, offbeat, or very narrowly-tailored questions that would be hard to plagiarize effectively. I sometimes include more creative options, like writing a dialogue between two characters from different texts, or writing a poem in the style of Donne, e.g. In sections, I ask TAs to emphasize doing close readings/analysis to support ‘warranted claims’ (that is, claims directly linked to passages, quotes, etc.), and the importance of developing an argumentative thesis. So the old-fashioned way of doing things, in other words. My experience is that 1. Students have not had a lot of training in reading closely and 2. They have not been introduced to the difference between argument and opinion.



[bookmark: _sob02u0snrt]

[bookmark: _ovqvtbqcjejo]ENG 225 #2: Prompts
Second Paper Topics
Design: Karen Raber
 
Instructions:  choose one of the topics below, and write a 4-5 page essay on it.  Your essay will be evaluated on how well it argues its position or claims, how well you support your claims with quotations from the text, how well you write generally, and how well you reflect the complexity of the text you are discussing.  Essays should be typed, double-spaced (except indented quotations), and do not need to (and should not) use outside sources.  If you DO use an outside source, however, make sure you cite your source or you will have plagiarized and will fail the course as an Academic Discipline case.
 
PAPERS MUST BE TURNED IN VIA SAFEASSIGN ON BLACKBOARD BY 5 PM ON THE DAY OF YOUR SECTION THE WEEK OF APRIL 15 (the exact day to turn in the essay will vary according to when your section meets); YOU MUST ALSO HAND IN A HARD COPY IN SECTION.
 
If you had trouble with the first essay, we strongly recommend you take a draft of this one to the Writing Center for help; they provide you with a receipt that you can give your TA to show you have made the extra effort.
 
1.  Discuss the following proposition as a description of Shakespeare’s Twelfth Night:  Sir Andrew Aguecheek is a direct foil to Malvolio, embodying many of Malvolio’s negative qualities. Whatever you decide about this claim’s relative accuracy, offer a conclusion that links your discussion to how and why Malvolio, of all the other potential characters, is used as a scapegoat in the play.
 
2.  Twelfth Night has a lot to say about cross-dressing and gender, but there is another way that cross-dressing shows up in the play—when Feste does it to perform the role of the parson, Sir Topas, in 4.2.  What does it say about the problems of clothing, appearance and identity when Feste dresses up and acts a part, and is there any special significance to the fact that the fool performs the part of a parson?
 
3.  More than one character calls Malvolio a “Puritan” (2.3.129, 2.3.131, 2.3.135), meaning he is repressive or hostile toward pleasure, indulgence, and festivity.  However, this invites the question:  is Malvolio the ONLY Puritan in the play?  Does anyone else seem to want to contain the excesses of other characters, and if so, how does that reflect on Malvolio’s treatment?
 
3.  One of the “poetic conceits” of John Donne’s Elegy 19 is its use of the images and references of colonization:  “Oh my America! My new-found-land.”  What are the implications of comparing a woman to a colony or a continent, and vice versa, for the poem’s main problems with knowledge, truth, and the search for both?
 
4.  In Ben Jonson’s “To Penshurst,” the poet says that everything is provided to him as a guest “as if thou then wert mine, or I reigned here” (74).  This is a strange thing to say about someone else’s home, especially right before the poet describes the visit of King James (who really might be said to “own” all the kingdom’s lands and houses and who really does “reign” over everything).  Use these moments and the whole poem to defend a claim about why Jonson says this about Penshurst.
 
5.  Milton’s Areopagitica uses the allied images of Samson and an eagle to describe the England he believes will resist the appeal of censorship (p. 1936, after the asterisks).  Connect this dual image with other moments when Milton references blindness and sight in Areopagitica to analyze what this network of images is conveying about the nature of “truth” as Milton understands it.
 
1. In Othello, Cassio has an “infirmity” (his word, 2.3.38) where alcohol is concerned, which Iago exploits to get him in trouble; likewise, Othello has an infirmity too, what Iago calls an epileptic fit (4.1, and if we can believe Iago, it’s the second in two days). In your essay, discuss why these infirmities are included in the play, what they signify about either or both characters, or how they might be connected to other things like love or sex.  Your job is not to spend time tracing plot events to them, but rather to think about how the issue of infirmity—of bodies, of temperaments, of mind—links up to the kinds of larger problems or themes we discussed in lecture and section.
 
2.  In Act 4, scene 1 of Othello, Lodovico arrives with a letter calling Othello back to Venice; in this scene, he strikes Desdemona after a bizarre conversation in which his reading of the letter is interspliced with his angry comments on her conversation with Lodovico about Cassio. There seems to be something important happening in this scene, as if it is a catalyst for much that follows. What might it be? What could the letter have to do with Othello’s rage, if anything? Why does he strike Desdemona? And what larger issues are at stake in these (or any other aspects ) of the scene?
 
3.  Milton’s Areopagitica uses the images of Samson (the biblical figure) and an eagle to describe the England he believes will resist the appeal of censorship (p. 1936, after the asterisks).  Connect these two comparisons to other moments when Milton thinks about the relationship between blindness and sight and the problem of finding “truth.”  You can stick to Areopagitica alone, or you can use the sonnet “When I consider How My Light is Spent,” and/or Paradise Lost, if you choose.
 
4.  Shakespeare’s Sonnet 130 is an anti-Petrarchan “blason,” or an anatomy of beauty that rejects the traditional comparisons of women’s features to beautiful objects. What would Shakespeare have to say to Donne about his Elegy 19? Would he appreciate the poem, or criticize it, and in either case, what would he conclude about the way Donne uses poetic conventions? How might both poets be struggling to get at the same problem regarding women’s beauty?
 
5.  Alexander Pope’s Rape of the Lock is a mock epic; in that respect it consciously follows (but is meant to be a self-mocking parody of) Milton’s Paradise Lost. But rarely does anyone actually compare the two poems (Pope would have been mortified to know we are about to do so!). So look at the descriptions of Belinda’s hair, starting in Canto 2, lines 19-28, and discuss how they riff on Milton’s descriptions of Eve, especially in Book 4, lines 304-311. (And if you can find other references to hair in either poem that would help your argument, by all means use them.)
 
[bookmark: _h48wtyagk3xb]6. At the conclusion of the devils’ “synod” (or meeting) in Book II of Paradise Lost, Milton offers a simile and then a rebuke to humanity (lines 486-505). For this topic, think about what the simile has to do with the rebuke; think carefully about how Milton often uses similes that don’t work quite the way one might expect them to, and consider the idea that Milton wants the reader to learn from error (does that apply to the rebuke somehow? Is the argument against war, which seems to have a lot to do with the Civil War and Revolution, supposed to be taken straight, or is something else going on?).

*Note*
We have problems with plagiarism of various kinds, so I am as careful as possible to create odd, offbeat, or very narrowly-tailored questions that would be hard to plagiarize effectively. I sometimes include more creative options, like writing a dialogue between two characters from different texts, or writing a poem in the style of Donne, e.g. In sections, I ask TAs to emphasize doing close readings/analysis to support ‘warranted claims’ (that is, claims directly linked to passages, quotes, etc.), and the importance of developing an argumentative thesis. So the old-fashioned way of doing things, in other words. My experience is that 1. Students have not had a lot of training in reading closely and 2. They have not been introduced to the difference between argument and opinion.
[bookmark: _9ea0xxfmve3k]

[bookmark: _k0o1ylxjdn5b]ENG 226: Ode to a Nightingale
“Ode to a Nightingale”
Design: Ian Whittington 
Due Date: 14 February, in class (give to your TA)
Length: 500 words (2 full pages, typed, double-spaced, 12-point font)
 
Rationale:
Close reading is a way of reading literature—or any text—with an attention to how it is put together, and how that affects the meanings and sensations generated for the reader. It’s a skill that can be developed through practice. The two close reading assignments in this class are designed to help sharpen your ability to extract meaning and enjoyment from written texts. We will build on these abilities for your final paper.
 
Description of assignment:
·       	choose one 10-line stanza from Keats’s poem “Ode to a Nightingale.”
·       	Offer a brief (1-2 sentence) statement about how this stanza fits in to the overall poem. (This serves in place of an “introduction,” and requires that you have a sense of the major ideas, images, themes, and structure of the poem as a whole.)
·       	Spend the rest of the assignment discussing any details about the stanza that you think are significant, and how those details contribute to the effect the stanza has on the reader. These details can include diction, rhythm, syntax, imagery, figurative language, sonic effects (like alliteration, assonance, and rhyme), tone, and/or perspective. (See the other page of this handout for a description of each of these terms.) What you choose to focus on will depend on which stanza you choose and what things you think are most important for that stanza. There’ll be lots more to say than can be fit into 500 words, so be selective!
·       	You may want to point out any explicit connections between your stanza and other parts of the poem. Is a particular image used repeatedly? Or a particular word? Does Keats rely on one kind of figurative language or sonic effect more than others? Make connections with the poem in order to show how your stanza is an integral part of a larger set of ideas, images, sounds, and emotions.
 
Tips:
·       	This might seem like a tall order at first—you might find the poem confusing and obscure, or you might find that your vocabulary for talking about poetry feels limited. Don’t worry! With a lot of re-reading, note-taking, underlining, circling, etc., of the poem, certain patterns and ideas will start to emerge.
·       	The opening sentence(s) of your assignment—how the stanza fits into the ideas, images, themes, and structure of the poem as a whole—will only become clear after you’ve done a lot of the close, attentive reading.
·       	Beyond a series of observations about how the stanza generates meaning, you don’t need a specific thesis statement. Just describe what is happening on the page, and what effects, ideas, and images the words generate.
·       	This is not a research assignment, so please don’t consult outside sources: do your best to come up with your own observations about the poem and your own analysis of how your stanza contributes to the overall meaning and sensory impressions created by the poem.
 



[bookmark: _1ld12tt4z1s6]ENG 226: Sonnets from the Portuguese
Sonnets from the Portuguese
Design: Ian Whittington 
Due Date: 19 March, in class (give to your TA)
Length: 500 words (2 full pages, typed, double-spaced, 12-point font)
 
Rationale:
Close reading is a way of reading literature—or any text—with an attention to how it is put together, and how that affects the meanings and sensations generated for the reader. It’s a skill that can be developed through practice. The two close reading assignments in this class are designed to help sharpen your ability to extract meaning and enjoyment from written texts. We will build on these abilities for your final paper.
 
Description of assignment:
·       	choose one of Elizabeth Barrett Browning’s Sonnets from the Portuguese from the selections in our textbook; this cannot be Sonnet 1 (because we’ll be discussing it at length in class) or sonnet 43 (because it’s so well known). You may choose Sonnet 7, 13, 21, 22, 24, 26, or 28.
·       	Offer a brief (1-2 sentence) statement about how this sonnet fits in to the overall arc of the Sonnets from the Portuguese. (This serves in place of an “introduction,” and requires that you have a sense of the major ideas, images, themes, and structure of the sonnet sequence as a whole.)
·       	Spend the rest of the assignment discussing any details about your chosen sonnet that you think are significant, and how those details contribute to the effect the poem has on the reader. These details can include diction, rhythm, syntax, imagery, figurative language, sonic effects (like alliteration, assonance, and rhyme), tone, and/or perspective. (See the handout on common literary terms, on our Blackboard site, for a description of each of these terms.) What you choose to focus on will depend on which sonnet you choose and what things you think are most important for that sonnet. There’ll be lots more to say than can be fit into 500 words, so be selective!
·       	You may want to point out any explicit connections between your sonnet and other sonnets in the sequence. Is a particular image used repeatedly? Or a particular word? Does Barrett Browning rely on one kind of figurative language or sonic effect more than others? Make connections with the other sonnets in the sequence in order to show how your sonnet is an integral part of a larger set of ideas, images, sounds, and emotions.
 
Tips:
·       	This might seem like a tall order at first—you might find the poem confusing and obscure, or you might find that your vocabulary for talking about poetry feels limited. Don’t worry! With a lot of re-reading, note-taking, underlining, circling, etc., of the poem, certain patterns and ideas will start to emerge.
·       	The opening sentence(s) of your assignment—how the poem fits into the ideas, images, themes, and structure of the sequence as a whole—will only become clear after you’ve done a lot of the close, attentive reading.
·       	Beyond a series of observations about how the poem generates meaning, you don’t need a specific thesis statement. Just describe what is happening on the page, and what effects, ideas, and images the words generate.
·       	This is not a research assignment, so please don’t consult outside sources: do your best to come up with your own observations about the poem and your own analysis of how your poem contributes to the overall meaning and sensory impressions created by the sonnet sequence.
 




 


 
[bookmark: _gwpl9c6w7xn2]


[bookmark: _w6tlmpxu8urv]ENG 299: Final Essay
Design: Kacee McKinney 
Exploratory Essay Due: Beginning of Class Thursday 11/19 
Revised Final Draft Due: 11:59PM Wednesday 12/02 
Assignment Requirements: 
This paper should be 7 complete pages with a proper MLA header and Work Cited page. The paper should have a 12pt, times new roman font, and it should be double-spaced. 
Both drafting and revision are critical elements of this essay. Your exploratory essay must be turned in to be eligible for any grade higher than a C on your Final Research Essay. A missing exploratory essay will result in an automatic deduction of 25 points on your final paper. 
Let Kacee know (kmmckin1@go.olemiss.edu) if you have any questions while working on this assignment! 

Paper Prompt: 
For this paper, you may choose one of the following short stories or poetry collections: 
“Love Medicine” by Louise Erdrich 
“Bloodchild” by Octavia Butler 
The Poetry of Adrienne Rich 
Poems of the Harlem Renaissance 

Each of the selections can be found in the Norton Introduction to Literature. 
After making your selection from the list above, you will need to write a research essay that incorporates at least two outside sources into your own analysis of the literary text. 
With your argument in this paper (your thesis statement), you should answer the following questions: 
1) What is the theme of the short story? (What is the dominant statement of the piece not the topic?) 
2) How is that theme accomplished formally? (What aspects of the formal element that you chose contribute to the theme?) 
3) What critical conversation are you entering in this essay? (What are other scholars saying about your argument, topic, or text?) 

The audience for this essay is someone who 1) is interested in English Literature and 2) has not read the text you are analyzing. 
Your thesis and your organizational structure should include: an argumentative claim and the formal elements that you have chosen to analyze. 
Exploratory Essay: Pre-Writing and Drafting 
1. Read the text you have chosen twice. 
2. Free-write and decide what you believe to be the theme of the story. 
3. Note at least three moments you find interesting, compelling, strange, or odd in the text that relate to the formal element you have chosen. 
a. Why are those moments interesting to you? 
b. How do those moments contribute to the theme of the text? 
4. Based on one of the moments you have chosen, develop a research question similar to how we have practiced in class. 
5. Find two sources in the library. See the videos on research on blackboard for help finding sources. 
6. Write an introduction that includes 1) an introduction to your text, 2) your moment of interest, and 3) your research question. 
7. Write at least four body paragraphs: one that introduces your early analysis and impressions of the literary text you have chosen, one that places your voice in conversation with the first secondary source you have chosen, one that places your voice in conversation with the second secondary source you have chosen, and one that places your two sources in conversation with each other. 
8. Write a conclusion that will come to be the basis of your Research Essay’s introduction. At the end of your conclusion include an answer to your research question based on the exploration in your essay. Include how your early analysis has changed and developed as a result of your research. 
9. Include a Works Cited Page with the source you have chosen to analyze and the secondary sources you have found. 
10. Remember: an exploratory essay is a paper of curiosity, discovery, and exploration. You do not need to have an answer or a formal argument. This essay can reflect on your own research process and modes of discovery. You only need to engage with your text and your sources. 

Final Research Essay: Drafting and Revision 
1. Write an introduction that includes the necessary information about the text and the formal element you have chosen to analyze in the story. 
a. Do not start with vague quotes or unnecessary attention grabbers. 
b. Do not include biographical information or context from outside of the text. 
c. Include at least two sentences that places your analysis in the context of your research sources. 
2. Include your thesis at the end of your introduction. It can be 2 sentences, if necessary. 
3. Organize your paragraphs based on the logical progression of your thesis. Do not simply list the formal elements in paragraph form—that’s not an argument. 


4. Remember topic sentences and proper citation and quotations. Refer to the Body Paragraph Handouts and Worksheets for more help in writing your body paragraphs. 
5. In paragraphs that you use research, do not forget to analyze the literary text you have chosen and do not forget to have your own voice and argument. This paper is not a literature review of sources. It is an argumentative and analytical essay in which your argument takes precedent over other arguments. 
6. Write a conclusion that looks forward. Consider what questions are left after your paper and what more there could be to study. Include a final statement of your argument. 
7. Include a Works Cited Page with the source you have chosen to analyze and the secondary sources you have found. 

MLA Resource: Click here for Purdue Owl’s Formatting and Style Guide 


[bookmark: _lf468mgokt2w]Discussion strategies
 
[bookmark: _oxm049dydcjq]General Strategies
 
· Keywords: I had every single student come to the board at the beginning of class to write down a keyword from the lecture or reading: something they felt was worth knowing about, even if they didn’t understand it. That had two merits: participation and movement. Just milling around for a second seemed to put people in a better mood! 
· Where Does Your Eye Go?: Ask the students to find 3 moments--descriptions, dialogue, phrases--that stick out to them. Talk about what draws them in. Ask: Do they shed light on some aspect of the story? Do they confuse you? Or is there something about the language that delights you?
· Noticing Features of the Text: Student or TA reads a paragraph, people come up with a summary of what that section was, and note literary features like metaphors or exaggeration or irony)
· Comparison: How does this compare to this other text that we have read?
· Creative Writing options: What would you imagine this other character does / feels? How would you adapt this into a movie?
· Student-led Summary of the Chapters: Give them a lead-in to what happens and ask them to outline major events in order, at times going into a specific theme-- like if you're paying attention to animals in Beowulf, you go through about 200 lines at a time, get the basic info, then ask if there is anything important on that theme there. Generally you'll build up a strong throughline by the time you hit the end.
· Choose a Word: Ask the students to identify a word that appears a few times and seems important. The word can be quite common or more unusual. Look the word up in the Oxford English Dictionary online (www.oed.com, accessible via UM Library website). You will be presented with various entries for the word, giving a definition followed by a chronological listing of works which use the word to mean the given definition. Ask students to identify the meanings that could be relevant to your word at the time the play was written (for example, if your text is by Shakespeare and the first entry for a given definition is 1850, Shakespeare would not have been using the word in that way). Discussion questions: Does the word mean what you expected it to? Re-read the passages in which your word appears. Which definitions seem most appropriate to each instance? Are there multiple meanings that could work? If so, how do they expand your understanding of the passage? Does the word’s use shift at different points in the text? If so, what do you make of this? If not, what do you make of this?
· Sound Technique: Ask the students what sound techniques they notice. Choosing one sound technique (rhythm/meter, alliteration, assonance, ﻿﻿﻿﻿﻿﻿repetition, ﻿phonetic intensive, etc.), discuss this sound technique works in the text you've chosen to write about. How does this sound technique work to amplify the content of the text? 
· Character: analyze a single paragraph that reveals something important about one of the main characters. What is revealed? How does it impact the rest of the story?
· Setting: Ask students, what qualities are associated with the setting (or settings) of the story? What’s the “character” of the setting? Does the setting serve as a symbol? If so, for what? Does the setting have different meanings for different characters? How do the characters’ attitudes toward the setting help characterize each of them and/or inspire or bring into the open the conflict between the characters? Do some or all of the characters’ attitudes toward the setting change? If so, what does this change reveal about each character? Does the setting play a role in the character’s learning process? If so, how so? Do particular aspects of the setting have specific symbolic significance? If so, what are those aspects, and what is their particular significance?
· Step-by-step Writing Strategies: Have students choose a topic and a text at the beginning of the semester: they write one long (one-page) ‘analysis’ of a passage that seems to relate to their topic (which is often very general—e.g. ‘women make personal experience the source of their authority in literature’ or ‘heroes are as dangerous as they are admirable to their societies’). Next they choose a second passage from the same text, and discuss in groups with their peers how they would develop a close reading (brainstorming; moving from individual encounter with the text to shared encounter). They write up what they learn from that in another one page analysis of the passage. They then choose a SECOND text we are reading—by this time we have a few more options available—and do a comparison of how their first two passages related to a passage from the second text that they think illustrates their topic. This part can again be group-based. Next I ask for a review of the criticism (if I’m allowing outside research), basically several paragraphs on what’s out there and what the main issues are. Then I ask them to formulate a thesis statement, and work with a group to refine that.

*Note*
Just remember, this time would be productively spent if you could just get them to read for half of it. Let the students do the actual teaching part, gently nudging them back on course if necessary. You're doing positive work if they read. If they read and make connections back to class, even better. If they read and "find" interesting things and express them, you're doing positive work. Students improve in the act of doing something. So, you want them to do reading, do expressing, and do connecting. Them's the skills.
Probably the best moments are when students get introspective, and students like to talk about themselves, but I've had more success bringing a topic back to the students than starting out asking them to examine themselves.
 

[bookmark: _k8erfo48u4rh]ENG 222 Weekly Response Assignments

Design: Monika Bhagat-Kennedy

Assignment Information 
Six Reading Responses: 
You will be asked to write short reading responses(300-400 words) on the assigned course material. There are 13 total possibilities and you are to select 6. Upload your response to Blackboard by the deadline and follow any further directions given to you by your TA. If there is more than one reading, select one and indicate your choice at the top of your paper. You are required to submit 6 out a possible 13 responses; if you write 7, your lowest grade will be dropped. These responses constitute 30% of the final course grade. 
Please note the following: 
• It is your responsibility to make sure that you turn these in consistently during the semester. No late submissions will be accepted. 
• Points will be deducted for errors in grammar, spelling, and punctuation. Please take a look at the Reading Response Bank for samples and see the Grading Rubric. 
• Submitting work that does not follow the instructions or demonstrates that you did not complete the reading—will result in a D. Failure to turn in a minimum of 6 responses will result in an F for each one missed. 
Each of your responses should: 
1. Briefly summarize the main theme and argument of the reading. What is the text about? What is the author trying to convey? [etc.] 
2. Refer to key sentences or passages in support of this interpretation—make sure you include the page number(s). Describe the context within which your chosen excerpt appears in the text. Analyze the passage: explain what is going on in these lines and how it relates to the overall theme/argument/issue you described above and to the message of the work as a whole. What is significant about this particular passage and why? Why do you think the author chose particular words or phrases and how do these choices in language convey meaning? You are encouraged to quote your chosen passage directly in your paper but note that this will not count toward the total word count! 
3. Optional: Connect the key ideas in this work to previous readings and, as in #2, support your interpretation by citing textual evidence from the texts. How does the argument or key passage relate to texts covered earlier in the semester? Does it remind you of a moment or scene in an earlier work? Does it change the way you understand the earlier text? [etc.] Include your name, the date, the reading you are discussing, and the total word count at the top of the page. Do not forget to include a creative title that alerts your reader to the subject of your response. These will be out of 100 points and you will earn +/- letter grades. 
[bookmark: _a9hkr9v1ih1f]

[bookmark: _sj5uuv9i1ijq]ENG 222 Discussion/Response Strategies:
Design: Adetayo Alabi, Kelsey Fox

First Class Discussion Questions
 
Contextualizing world literature and sharing stories about world cultures:
Prepare for this class by posting your answers to the following questions on Blackboard:
 
 
1. 	Why study world literature?
2. 	Which countries have you visited outside the United States and why?
3. 	How are the countries you visited comparable and different from the United States?
4. 	What did you read when abroad?
5. 	What was the exchange rate of the local currency to the US$?
Heart of Darkness pt 1 & 2
 
1. What are some specific moments in parts 1 & 2 where we learn something about imperialism?
2. In the lecture, Dr. A points out that Marlow critiques imperialism and colonialism, but he does not go far enough because he does not critique racism. What are some moments from the text that show us that Marlow doesn’t go far enough?
3. What role do women play in parts 1 & 2?
 
 
“Pigeons at Daybreak,” “Dhowli,” “A Horse and Two Goats,” and “The Wog”
 
 
1. We know that Desai is interested in showing what is hidden beneath the surface of everyday people’s lives. Devi, too, is interested in “ordinary people.” What do we learn about the people in “Pigeons at Daybreak” and “Dhowli”? What larger systems and structures might wish to cover these lives up? Why?
2. Both “A Horse and Two Goats” and “The Wog” are stories interested in the meeting of different cultures and languages. Choose one of these two stories and pick a passage that says something about this intersection. What meaning can we take from the passage?
3. Passage ID practice:
 
“Dhowli’s mother now sobs aloud. ‘It would have been less terrible if you stayed with your husband’s brother.’
        	A faint smile, perhaps of pity, appears on Dhowli’s lips, hearing her mother say that. In that case, she would have been a whore individually, only in her private life. Now she is going to be a whore by occupation. She is going to be one of many whores, a member of a part of society. Isn’t the society more powerful than the individual? Those who run the society, the very powerful—by making her a public whore—have made her a part of the society. Her mother is not going to understand this.”
 
Title:
Author:
Speaker:
Significance:
“The Destination" by Anyi, "Sketches from the ‘Cattle Shed’" by Ling, "Kite Streamers" by Meng, and "Regarding the Problem of Newborn Piglets in Winter" by Rong
 
1. Explain the significance of the following passage from “The Destination”:
“Another train was leaving the station. Where was it bound? He knew that his destination would be farther, greater, and he would have to wander more than a decade, maybe two or three decades, a lifetime. He might never settle down. But he believed that once he arrived at his true destination, he would have no doubts, troubles, or sense of rootlessness” (140)
2. Using one passage from the text, make an argument for what you believe is the significance of the cattle shed in “Sketches from the ‘Cattle Shed.’”
3. In the lecture powerpoint, Dr. A tells us that “Kite Streamers” and “Regarding the Problem of Newborn Piglets in Winter” are both considered satires on the communist party. Using the texts, explain what you think these stories are arguing about the communist party.
 
“The Magic Chalk” and “The Silent Traders”
1. What would you do with the red chalk from “The Magic Chalk”  if you had it?
2. “There came a murmuring from the wall. ‘It isn’t chalk that will remake the world...’A single drop welled out of the wall. It fell from just below the eye of the pictorial Argon” (328)
Explain the passage. How is it significant to the rest of the text? How is it significant to the rest of this course?
3. Choose a passage from “The Silent Traders” and explain its significance.
 
 
“Abiku” and Things Fall Apart
 
1. What is the poem “Abiku” about? Choose a line you like from the poem, discuss what it means, and identify any figures of speech you find there.
2. What themes do we see so far in Things Fall Apart?
 
3. Passage ID practice:
“Do not despair. I know you will not despair. You have a manly and a proud heart. A proud heart can survive a general failure because such a failure does not prick its pride. It is more difficult and more bitter when a man fails alone.”
Title:
Author:
Speaker:
Explain passage, why is significant, how is it significant to the rest of the text, how is it significant to our course:
 
Things Fall Apart
 
How could he know that his father had taken a hand in killing a daughter of Umuofia? All he knew was that a few men had arrived at their house, conversing with his father in low tones, and at the end he had been taken out and handed over to a stranger. His mother had wept bitterly, but he had been too surprised to weep. And so the stranger had brought him, and a girl, a long, long way from home, through lonely forest paths. He did not know who the girl was, and he never saw her again. (end of chapter 2)
 
 
Write a paragraph as you would for an exam. Structure it like this
Explain the passage--nothing else but what is in the actual passage--look at the language used and what it means. Why is the passage itself significant? What do we learn from it?
How is this passage significant to the novel as a whole?
How is this passage significant to our course?
 
Be very specific and give as much detail as you can.
 
“Crocodile,” “Gooboora, The Silent Pool,” and the end of Things Fall Apart
 
 
1. “If we fight the stranger we shall hit our brothers and perhaps shed the blood of a clansman. But we must do it. Our fathers never dreamed of such a thing, they never killed their brothers. But a white man never came to them. So we must do what our fathers would never have done. Eneke the bird was asked why he was always on the wing and he replied: 'Men have learned to shoot without missing their mark and I have learned to fly without perching on a twig.' We must root out this evil. And if our brothers take the side of evil we must root them out too. And we must do it now. We must bale this water now that it is only ankle-deep’” (Ch 24).
 
Title:
Speaker(s):
Significance:
 
2. “Miss Susan Sharon Willersey, the Crocodile, I will always think of you with genuine alofa. (And forgive me—I’ve forgotten nearly all the Latin you taught me!) By the way, you were wrong about the meaning of Ola; it can also be a noun, Life” (559).
 
Title:
Speaker(s):
Significance:
3. Locate one figure of speech in the poem “Gooboora, The Silent Pool” and explain it.
 
“The Possum Woman,” “White Fantasy, Black Fact,” “The Book of Sand,” “Papito’s Story”
 
1. What could be the significance of the title “White Fantasy, Black Fact”?
2. For the final exam, you’ll be asked to do some comparisons between texts. Compare the legend “The Possum Woman” with the poem “Gooboora, the Silent Pool.” What can we learn from putting these two texts together?
3. In what ways does “The Book of Sand” connect to our course as a whole?
4. What are some connections we can draw between “Papito’s Story” and our present?
 
 
“The Tell-Tale Heart,” “On the Road,” “The Cost of Living,” “Ruins of a Great House”
 
1. What happens in Poe’s “The Tell-Tale Heart”? What connections can you make with other literature we have read?
2. What stands out to you about the imagery Hughes uses in “On the Road”? What connections can you make between this story and our present world?
3. What happens in “The Cost of Living”?
4. Why do you think Walcott makes so many allusions in “Ruins of a Great House”? How does this poem connect to our course?
 
“The Boy Who Loved Ice Cream,” “Coyote Goes to Toronto,” “Return I,” “On Seeing England for the First Time”
 
1. Choose one theme from the readings this week and use the text to explain what you learn about the theme and how it relates to our course.
2. What are you writing about for your final?
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	Response 1: Contact Narratives (Smith and Bradford)
	For a grade this week, write and post a 250-word "mini-essay."  Consider this a formal essay--compose thoughtfully, proofread carefully, and cite correctly from your sources.  I would advise writing in a word processor and copying over to the discussion board.  "Mini-essay" due 8/29 (Tuesday before class).
This week's topic:  English Contact Narratives:  write a post discussing something unexpected you noticed in one of these narratives.  Explain what it was, give examples and quote from the text, enough so that we know exactly what you mean, and venture an explanation about why it might be unexpected and what that means.  For example, what exactly is surprising or noteworthy?  What preconceived notions do we bring to the text that make it surprising?  What does your surprising detail suggest about what is really in these narratives?  How might we begin to revise our sense of these stories, and of English colonial contact with the New World?
Note: my plan is to discuss two issues in the texts:  1. narratives of colonial governance; and 2. euro/indigenous contact stories.  Feel free to address either of these or something else.  Hot Tip:  you don't have to write comprehensively about both texts or even all of one text; just focus on one aspect with detail and nuance.  Cite and quote!

	Response 2: Native American Encounters (Rowlandson+)
	For a grade this week, write and post a 250-word "mini-essay."  Consider this a formal essay--compose thoughtfully, proofread carefully, and cite correctly from your sources.  I would advise writing in a word processor and copying over to the discussion board.  "Mini-essay" due 9/5 (Tuesday).
Let's consider the relationship between religious discourse and representations of native Americans in Mary Rowlandson's text.  Some prompts to get us thinking:
· "Citationality":  MR quotes and cites from the Bible incessantly, even obsessively.  Discuss.  
· "Typology":  if typological thinking is imagining yourself to follow a pattern established earlier, usually from a text, in this case the Old Testament, how might Mary Rowlandson's narrative fit and/or diverge from typological thinking? 
· "Jeremiad":  Jeremiah was the OT prophet who said something like, you're going to hell in a handbasket, better shape up.  Early Americanist scholar Sacvan Bercovitch has discussed the Jeremiad as a pervasive form in American culture, arguing that, I think, the whole process of accusing and coaxing your population along from crisis to crisis was not at all a sign that the end was near, but rather a very effective way to maintain administrative control.  Discuss.
· Gender:  Ladies writing books, dudes writing the introductions.  Discuss.
· Movement:  MR narrates an "errand into the wilderness."  Discuss.
· Indians:  howling demons or proud wenches?  Or grieving mothers, or only occasionally drunk?  Discuss.
· Food:  bear meat is greasy; discuss.
· We can and should also consider a number of other angles to the text:  watch out for work for hire and conviviality in captivity; also think about trauma and heck, to put an even more ahistorical point on it, post-traumatic stress...
· Or go rogue and write about something else you see in here, something else that raises your eyebrows and needs explaining...there should be something for everyone here!

	Response 3: Puritan Poetry (Bradstreet and Taylor)
	For a grade this week, write and post a 250-word "mini-essay."  As always, consider this a formal essay--compose thoughtfully, proofread carefully, and cite correctly from your sources.  I would advise writing in a word processor and copying over to the discussion board.  Due 9/12 (Tuesday).
This week, let's think about what these poems can tell us about life in Puritan New England:  what mattered, what didn't seem to matter, what you could talk about in a poem and how you talked about it.  Also, let's discuss who got to write poetry, and under what conditions--i.e., what does it mean to be a woman, a wife of a powerful member of the community, to be published by your brother-in-law in London without your full participation, to write like a male poet, to not write like a male poet, etcetera.  what does it mean to be a preacher/poet, in a place where a form of theocracy is the norm; what does it mean to write poetry as part of your religious practice, and what does it mean to write poetry that never gets published. 
So to get us started:  two big themes that I want to discuss in class are 1) gender--how gender might matter to a poem, and how seventeenth century poetry might imagine gender roles in unexpected ways; and 2) Puritan loss and mourning--how it seems to work, and how it can shape a poem.
And more broadly, we should discuss what poetry is, what people use it for, and what it might mean to write poems in America, a place where babies died young, you sometimes worried about Indian attacks, your community centered on your local church, your bible was always close at hand and London was far away...

	Response 4: Religion and Sermon form: Edwards
	For a grade this week, write and post a 250-word "mini-essay."  Consider this a formal essay--compose thoughtfully, proofread carefully, and cite correctly from your sources.  I would advise writing in a word processor and copying over to the discussion board.  "Mini-essay" due 9/19 (Tuesday).
This week's topic:  "Sinners in the Hands of an Angry God," early American Religion, and Sermon form.  Some questions to consider in your post this week:
1)  Religious logic:  What is the internal logic of this text?  Does it seem to operate according to a legalistic document, or something more open-ended?  Are those two things necessarily opposed, or can we find bits of both in the sermon?
2)  Nature and religion: Does this document understand spiritual forces (God and so forth) to miraculously interrupt the workings of nature, or does it imagine God as working through nature--or something else?  Where can you tell this?  Why does it even matter?
3)  Audience and response:  Who is the (specific) intended or implied audience of this text?  What might the text suggest to us about its readers or auditors?  There's the story (in your intro, I think) about this sermon being felt by its audience as a deeply affecting performance, despite or because of its delivery by Edwards--does it read that way to you?  Why or why not?  Is that ironic?  What can we say about this sermon as a performance?  What does it tell us that the performance happened once (well, it's probably been re-performed since then), and then all we have are the printed versions?
Okay...that should be more than enough to keep us going--feel free to address one of these questions, or any other topic you wish.

	Response 5: Autobiography and the Eighteenth-Century Self: Franklin, Occom, Equiano
	For a grade this week, write a 250-word "mini-essay" addressing all three of our assigned autobiographies, by Franklin, Occom, and Equiano.  Consider this a formal essay--compose thoughtfully, proofread carefully, and cite correctly.  I would advise writing in a word processor and copying over to the discussion board.  Due 10/10 (Tuesday)
For this post, let's consider some of these questions, if we can:
1) Compare the attitudes towards or the uses of traditional religion that we find (or do not find) in these autobiographical texts
2) What can we see of educational processes in these life stories?  Why does education matter?  What does it look like in the three texts?  In what ways does it differ, and what can that tell us about the two life stories?
3) In what ways might race, ethnicity, or some other identity category matter to these life stories?
4) Finally, what might "autobiography" tell us about emerging modern conceptions of the self and its relationship to other larger social structures?

	Response 6: The Contested National Imaginary: Freneau, Wheatley
	For a grade this week, write a 250-word "mini-essay" addressing one or two of the poems by Freneau or Wheatley.  Consider this a formal essay--compose thoughtfully, proofread carefully, and cite correctly.  I would advise writing in a word processor and copying over to the discussion board.  Due 10/18 (Thursday)
For this post, let's consider some of these questions, if we can:
Some starter thoughts:  One obvious point of contrast between Freneau and Wheatley is obviously race. What might their poetry suggest about writing literary texts about slavery, about abolition, about race, about experiences linked to race, from whatever perspective? 
Alternately, another way of seeing the two poets might be in terms of national imaginary--Freneau was called the "poet of the Revolution" but you can probably figure out smart things to say about Wheatley's relationship to the US Revolution as well.
There are other directions you may of course take, but you may feel free to start with these!

	Response 7: Nature and Romanticism: Iving and Bryant
	For a grade this week, write a 250-word "mini-essay" addressing one of readings by Irving or Bryant.  Consider this a formal essay--compose thoughtfully, proofread carefully, and cite correctly.  I would advise writing in a word processor and copying over to the discussion board.  Due 10/23 (Tuesday!)
For this post, let's consider some of these questions, if we can:
Bryant and Irving:  serious Romantic poetry and a comic short story don't seem to have much in common, but one point of comparison between Bryant and Irving might be their attention to the relationship between "nature" and American culture. 
We might ask questions like, what counts as nature for these authors? What role does nature play in these texts?  What do people do with nature, how do they use it, how do they talk about it?  What does that suggest about these authors' visions of American culture (American in particular, or just culture more broadly) as opposed to nature?
Alternately, you could think about the different ways that a humorous story or a quasi-religious poem can work on similar ideas (if any) or can suggest a serious divergence in ways of representing America and American culture.

	Response 7: Abolition, Slave Narrative, and African American Writing
This forum is currently unavailable.
	For a grade this week, write one 250-word "mini-essay."  Consider this a formal essay--compose thoughtfully, proofread carefully, and cite correctly.  I would advise writing in a word processsor and copying over to the discussion board.  Due 4/18 (Tuesday).
Some starter thoughts:
· You could address the differences in content, narrative, characterization, setting, rhetoric between Douglass's and Jacobs's narratives; discuss one narrative addressing one of those aspects. 
· You may also think about "life writing"--how is (one of these narratives) like or unlike autobiography, memoir, and even seventeeth-century captivity narratives?
· Finally, you could think about the relationship between transcendentalism, reform movements, and slave narratives...how might slave narratives differ or follow the kinds of logic we might find in the writings of transcendentalists like Thoreau or Emerson?

	Response 8: American Short Story (Poe, Melville, Hawthorne)
	For a grade this week, write a 250-word post on ONE of the stories by Hawthorne, Poe, and Melville. Consider this as usual a formal essay--compose thoughtfully, proofread carefully, and cite correctly.  I would advise writing in a word processor and copying over to the discussion board. Post due 11/28 (Tuesday).
Some starter thoughts:  this post may address any one of the short stories by Hawthorne, Poe, and Melville.  For this post, let's think about how your chosen story might challenge or revise some conventional tenet of modern (okay, 19th century, mostly modern) American life.  Where does the story's focus lie--the past?  The social world?  The individual psyche?  How does the story accomplish its aims--what techniques does the story use, how does it represent its subject matter?  What competing, or radical, or new, or idiosyncratic vision of American life can you work out from the story you've chosen to write about?

	Response 9: American Poetry (Bonus grade!)
	For a grade this post, write a 250-word post on one poem (or selection) by either Dickinson or Whitman. Due 11/30 (Thursday).
Some starter thoughts: considering Emily Dickinson and Walt Whitman, what ideas (what content) can you pick out that seem to be new, or alternately, connected to older ideas we've already seen expressed in poetry?  How does mid-century poetry appear to be developing new interests and themes?  In terms of form (the way the poet chooses to put together the words on the page) how do these poems look?  What is distinctive, what's different, what's new?  What do they seem to think about language, how it is to be used, and how that might diverge from earlier ways poets used language?  What are the costs and benefits of using language like this?
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Wanderer/Wife’s Lament
· Like The Wanderer, The Wife’s Lament deals with the themes of loss and isolation, but what does this poem tell you about how Anglo-Saxons thought about community and their relationships with one another? Particularly after this year, do you think you can better understand what the Wife is feeling after being exiled from her community? (LS)
· Write briefly about the perceived implication of the anonymity of the poets that wrote both The Wanderer and The Wife’s Lament.
· What relevance is loss or love in The Wanderer and The Wife’s Lament?
Beowulf
· Using quotes from the text, point out at least two traits that make Beowulf a hero in this epic poem. How does the Anglo-Saxon hero Beowulf compare to our modern-day (super)heroes like Batman, Superman, etc? (LS)
· Write briefly about the heroic behavior that drives the actions in Beowulf.
· What is one emoji you would pick to describe Beowulf?
· Share one word you didn’t know and had to look up while reading Beowulf, along with its meaning.
· Let’s talk for a minute about the role of translation in relation to this poem. Take a look at the different translations on the sheet provided. How does this affect your reading experience? How would an even more “modern” translation impact your reading of the text? (See NPR + New Yorker articles)
· Does Beowulf remind you of any tv shows, films, and or other pop culture references? How do you see them connecting to the poem (point us to a specific passage/moment)?
· How is the text situated in relation to religion? Where do we see references to religion(s), and what are they?
· Let’s focus on the role of gender in the poem for a moment. What are some of the roles that women or female characters play in the text? So this is obviously a pretty male-dominated text—what are some of the ways you see this portrayed? How are men interacting with one another? How do they show affection/emotion/demonstrate fear? Are there any moments that subverted your expectations for how men/women would act/behave in a text from this era? Where are they, and how do they defy expectations? (RY)
Sir Gawain and the Green Knight
· Consider gender roles throughout the story of Sir Gawain. What does Gawain’s misogynist speech blaming women for his troubles, and listing Biblical references to women ruining other good men say about women’s role in this poem? Consider the Lady’s seduction of Sir Gawain. Who has power in this poem? (CB)
· Sir Gawain and the Green Knight is considered a medieval romance, meaning it is a story that is meant to teach a lesson. Using quotes from the text, explain what lesson(s) you think Sir Gawain learns by the end of his quests. Are those lessons still applicable today? (LS)
· What are some similar themes between this text and Beowulf? Let’s look at a passage from the text—how is the form similar and/or different from that of the Beowulf poem?
· Our text was translated by J.R.R. Tolkien—are there any aspects of the text that reminded you of Lord of the Rings? Paste a quote into the chat and explain why.
· So last week for your in-class writing, you discussed gender roles in the text. How is gender presented in this text? Does it conform or challenge your conceptions of gender roles at the time? Paste a quote into the chat and explain how it represents gender roles and expectations in the story.
· Take a look at the Rules for Courtly Love posted for this week on the Content page of Blackboard. How do we see the idea of courtly love presented in Gawain and the Green Knight?  
· Compare the hunting scenes with the seduction scenes—what phrases are used in the hunting scenes that could relate to seduction and vice versa? What does the fact that both seduction and hunting are presented as sport indicate about this culture/courtly love? Examine one hunting scene and one seduction scene—are there any references that could work equally well in either scenario? How are these scenes linked? Progression: Deer -- Boar -- Fox (RY)
· The Gawain and Green Knight has reference to history, how does that and the Anglo – Saxon style shape the poem and the arc of its narration. Cite examples from the poem to support your answer.
Wife of Bath’s Prologue and Tale
· The Wife of Bath tells us a lot both directly and indirectly about what she thinks makes a happy and/or successful relationship. Do you believe our attitudes about relationships have changed or remained the same (or both) since Chaucer’s time? Explain your answer using examples from the text. (LS)
· What is the idea of justice in the Wife of Bath's tale and of what influence is the wife's character to the tale?
Shakespeare sonnets (TA’s choice)
· Using quotes from Sonnet 130, argue for your interpretation of Shakespeare’s sonnet. Is his love for his mistress genuine and sweet? Or is it sarcastic and making fun of Petrarch? Do you have a different interpretation? (LS)
· Discuss the numerous conventions employed by William Shakespeare in his sonnets, with examples of your choice.
Much Ado About Nothing
· Which of the characters in Much Ado About Nothing embodied patriarchy and how did it shape the whole play? What instances in the play supports your answer? 
· Much Ado About Nothing has many comedic plots involving love and marriage, but the play also contains some darker, more tragic elements than a typical comedy. In what ways is this play tragic? Point out examples from specific scenes in the play. (LS)
· Are Beatrice and Benedick equals in the play, or does one have more power?
· Convention is a dominant theme in comedy—how is this play conventional or traditional? Does it end how you would expect it to end?
· What is the definition of love in Much Ado About Nothing? 
Donne sonnets (TA’s choice)
· John Donne lived through persecution for his faith, how does that influence his sonnets? 
Paradise Lost Book 9
· How is Satan a sympathetic character in Paradise Lost? What might Milton’s characterization of Satan say about the nature of rebellion or disobedience in the poem? (LS)
Pepys and Other Sources
·  In “A Modest Proposal,” Swift uses satire to say one thing, while he really means another. What is the real thesis of Swift’s essay and do you think he successfully gets his point across? Use quotes from the passage to support your answer. (LS)

225 Discussion Prompts
Design: Kelsey Fox

1. Define/explain the “unruly woman” trope. How does it play out in one of the texts we read for this week?
2. Explain how one of the texts from this week uses obscenity. How does that obscenity allow the author to make a political critique? How does that obscenity protect the author?
 
 
1. Identify one kenning or an example of alliteration that you find significant to Beowulf. Explain how it is significant to the text.
2. Pick a conflict or moment of tension in Beowulf. Explain how that moment can be read as symbolic of a broader ideological struggle (What are the “bigger” deals that conflict represents?) Is one side nature and the other civilization? Do we see greed versus generosity, or maybe a smaller, more ambiguous confliction, like doing what’s right versus following orders? Remember to quote direct evidence to back up your claim, and to explain how that evidence supports your claim.
3. Pick a (complicated) sentence in The Wanderer or The Seafarer, and break down exactly what it means and its meaning in the larger poem. Explain any metaphors, relationships, kennings, comparison, etc. Be sure to type out the sentence so we know which one you mean.
 
1. Choose one of the shorter antifraternal texts we read this week (“Of thes Frer Mynours,” “Thou that sellest the Worde of God,” “Allas what Schul We Freris Do?” “Freers, Freers, Wo Ye Be”) and summarize its content in your own words. 
2. Identify one of the complaints lodged against the religious orders in the texts we read for this week. Using the texts, explain in your own words what the complaint is and how it poses a political problem for society at this time.
3. Using the text, make an argument for how Chaucer’s use of storytelling in “The Summoner” allows him to effectively critique the friar position.
 
 
1. What is an elegy?
2. What is an UBI Sunt?
3. What does Identifying something as a “Golden Age” do?
4. What are some of the complaints lodged against the clerical orders this week? What do they mean? What’s the real life basis for these complaints?
 
 
 
1.	How can we make connections with current complaints about religion or religious figures?
 
2.	What do we do with the weird ending of “Land of Cockaigne”?
 
3.	How does Chaucer's use of storytelling in “The Summoner” allow him to effectively critique the friar position?
 
4.	Why is bodily humor so useful for critiquing friars?
 
 
1. What is a utopia?
2. Identify one of the problems More describes with English society in the first section of Utopia. What is the cause of the problem according to More? What is the solution to the problem?
3. Would you live in More’s Utopia? Why or why not?
4. Dr. B describes how difficult it is to categorize utopic writing and know what to take away from it. Explain in your own words what makes Sir Thomas More’s Utopia difficult to understand? How does he appear to undermine his own goals?
 
 
For this week, choose one of the following questions and answer it in at least 100 words. Use textual evidence to support your response. Respond to one of your classmates. Due Friday (9/18) by noon.
 
1.	In the first lecture for this week, Dr. B explains three main contributing factors for the Peasants’ Revolt of 1381, identify one of these factors and explain how this factor shows up in one of the texts we read for this week (Prologue and Passus 8-9/VIII-IX of Piers Plowman, John Ball’s letters, John Ball’s sermon theme, or addresses of the commons).
 
OR
 
2.	In the second lecture for this week, Dr. B identifies three literary genres that Langland uses in Piers Plowman that are crucial to the kinds of criticism it enacts. Identify one of these genres and explain how it works to make Piers Plowman a successful political commentary.
 
 
1. In your own words, explain Hobbes’ theory of the state of nature? What is his solution to the state of nature? Do you agree with his theory? Why or why not?
2. Summarize in your own words one of Katherine Phillips’ poems. How does the poem critique/comment on political institution?
 
1.	Using the texts, in what ways do John Wilmot’s “A Satire Against Reason and Mankind” and Alexander Pope’s An Essay on Man demonstrate and/or diverge from Thomas Hobbes’s theories on the state of nature in Leviathan?
2.	What is romans a clef? Describe one example of romans a clef in Gulliver’s Travels.
3.	Identify one key term from one of these texts and define it for the class.
 
 
 
1. In your own words, how does the pastoral genre allow the authors we read for last week (Marlowe, Ralegh, Marvell) to critique/comment on the political institutions in which they lived? Use the texts to support your answer.
Look at Donne’s Sonnet XIX, what does this poem tell us about early modern colonialism? What are some key terms that apply to this poem specifically?Look at Donne’s Sonnet XIX, what does this poem tell us about early modern colonialism? What are some key terms that apply to this poem specifically?
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Three Ravens
· Based on "The Three Ravens" discussion, what themes and approach would you use to write an analysis essay? (IH)
· What is the role of nature in “The Three Ravens”? (EO)

William Blake
· Both of these are lyric poems, which means they have an anonymous speaker, speaking to an audience spontaneously (meaning we don’t necessarily know why they are talking, the stakes, the scenes, etc. unless it’s explained to us). Lyrical poems in general and “The Lamb” and “The Tyger” specifically deal with the thoughts and feelings of the speaker. If we take these two poems together what might we be able to suggest about how the speaker feels about religion, christianity, society, reality itself, or the depths of the human soul? Pay attention to both form and content--you can also use the pictures above for reference. Obviously you can’t write about all of these ideas, so choose one or be a Romantic and go your own way! Write for the next 15 minutes. (AF) 
· (Based on William Blake’s “The Ecchoing Green” and with it in mind that this is the first close reading assignment of the semester . . .) Consider William Blake’s poem “The Ecchoing Green.” What do you think this poem’s central “thesis” is? What in the text makes you think that? (CM) 
· Keeping in mind what we discussed in class about Songs of Innocence and Songs of Experience, how do “The Lamb” and “The Tyger” characterize or portray the character or idea of God differently? (CM) 
· How is innocence expressed in William Blake’s “The Lamb” poem? Remember to think form and content. Identify three concrete examples that express innocence and discuss how they work to do so. What words does the speaker use? How does the form and structure of the poem work to achieve this? (NA)
 
William Wordsworth
· Close read Stanza 4 (starting with line 58) of Wordworth’s “Tintern Abbey.” How does the speaker in the poem explain his changing relationship to nature? How does that compare to Blake’s understanding of spiritual maturity? How do each of these poets use form to convey the idea of growth or maturity?  (Not many of them chose to write on this one, but I thought it was interesting. I think Tintern Abbey was too daunting though…) (AN)
· Write a substantial paragraph exploring the Lucy figure in “Lucy Gray.” Who is Lucy? What do we learn about her? At what points in the poem do we hear directly from Lucy? How does Wordsworth frame Lucy’s story?—is it a tragedy? cautionary tale? mystery? etc. What does Lucy represent? Is there an overall message or morale to the poem? What do you think Wordsworth was trying to say with this poem? (TM)
 
Samuel Taylor Coleridge
· Discuss the symbolism of animals in “The Rime of the Ancient Mariner.” What does the Albatross represent? What is the significance of the water-snakes? (TJK)
· Choose one of the two poems for this week (“Kubla Khan” or “Rhyme of the Ancient Mariner”) and describe a scene of supernatural happening. Explain what effect it has on the poem and on you as a reader?
· Consider the role of landscape and/or setting in the things we read this week. Choose a short passage (from any of the texts this week) that deals with a specific landscape or setting and close read that passage. How does the author describe the setting? How does the setting contribute to a larger theme in the work as a whole? Does the author’s use of setting relate to the main ideas of Romanticism? (AN)
· How and why is the supernatural portrayed differently at the beginning versus the end of the Mariner’s journey? (CM) 
 
Mary Shelley 
· (“Frankenstein”) Imagine that the Monster is on trial for the murders of William, Henry, and Elizabeth. Choose a side (prosecution or defense) and write a closing argument (think “To Kill a Mockingbird” or “Better Call Saul”). Give evidence in the form of specific details from the novel. (TJK)
· In lecture we discussed Mary Shelley’s use of allusion in Frankenstein, particularly to Milton’s Paradise Lost. Re-read the epigraph to the novel (p.3), which is taken from Paradise Lost. What does the epigraph mean? Does it change how you read the rest of the novel? Is there a passage or line from the rest of the novel that relates back to the epigraph? How so? And why? 
· Consider the role of language in Volume II of Frankenstein. What is the creature’s life like before he learns about language? How does language change his perspective or worldview? What might Shelley be suggesting about the power of language in this section? Choose a specific moment or passage about the power of language to analyze. (AN)
· What role does nature play in Volume II (pp. 61-106) of the novel Frankenstein? Consider the relationships between the characters and nature, such as Victor Frankenstein and/or the monster’s relationships to nature. Consider the larger themes that the novel is concerned with. Be sure to include 2-3 quotations from the text in your analysis. (NA)
· In light of all that we have discussed thus far in the semester, do you think that this passage (first full paragraph on pp. 92 of Norton edition) exemplifies the Romantic writing style—or not? (Remember that the Romantics were characterized by their focus on emotion, on the relationship between mankind and nature, etc.) In your response, you can talk about imagery, language/diction—anything that you think demonstrates how this passage either breaks with or conforms to the Romantic writing style we have been analyzing throughout the term. (CM) 
· Pick one of the following hallmarks of Gothic or Romantic writing and craft an essay about where that can be found in Frankenstein and its significance to the text (EO): 
-Power and Constraint                         -Strange Places
-Melodrama                                         -Spiritual Doubt
-Taboo Topics                                       - Terror (as morally uplifting) 
-Idealism                                                -The “Natural”
-Individualism                                        -Raw Emotion
 
John Keats: 
· John Keats’s “Ode on a Grecian Urn” is often read as a reflection on the inevitability of change—and, at the same time, as the presentation of an ideal world where things do not fade away or grow old. Do you agree with this reading? If so, what in the poem (i.e. tone, imagery, diction, etc.) makes you think that way? If not, what in the poem leads you to a different reading? (CM)
 
Alfred, Lord Tennyson 
· In Tennyson's "In Memoriam," what are the speaker's views on God, nature and/or science? How do they relate?
· "In Memoriam": Compare and contrast the images and word choices in sections 7 and 119. What does this say about the speaker's stages of grief? How have his feelings changed, if at all?
· What is the relationship between God and nature in verse 124 of Alfred, Lord Tennyson’s elegy poem “In Memoriam” (217)? Consider the larger themes of the poem. Consider what the speaker grapples with as he mourns. Be sure to include and discuss the significance of 2-3 quotations from verse 124 in your analysis. (NA)
· Prompt Option 1: In lecture, we have discussed the Victorians’ anxieties about science and about the potential rifts between science and religion. How do you see that anxiety here—particularly in sections 118 and 120? 
· Prompt Option 2: In lecture, we have discussed the Victorians’ anxieties about science and about the potential rifts between science and religion. Looking particularly at sections 118, 120, and 124, do you believe that the speaker of this poem still believes in God? Why or why not? 
· Prompt Option 3: In lecture, we have discussed the Victorians’ anxieties about science and about the potential rifts between science and religion. Looking particularly at sections 54, 55, and 56, how do we see the speaker characterizing nature? What does this characterization reveal about his attitudes towards science? (CM)

Charles Dickens
· In A Tale of Two Cities, how is the characterization of Lucie Manette stereotypical of women in the Victoria era? (Hint: Second half of Chapter 4)
· How does the spilled-wine scene in Chapter 5 typify (reflect, represent) life for the working class in France? (TJK)
· In Book the Second, Chapter 1 - “Five Years Later,” Dickens describes Tellson’s Bank in a similar way that he describes his characters. If Tellson’s Bank was a person, how would you describe their views as a character? Consider his/her/their appearance, social philosophy and political beliefs. Be specific. Be sure to include and discuss the significance of 2-3 quotations from the chapter in your analysis. Remember: the first sentence must be a thesis making an argument that you support with examples in the body of your analysis. (NA)
· Close read the La Guillotine passage at the end of Volume II, Chapter 4 (Calm in Storm, p. 283-4). What do you notice about how Dickens writes about La Guillotine in this passage? What does La Guillotine represent? What is the tone of the passage? Why does Dickens describe La Guillotine in this specific way? (AN)
· Pick two characters from the novel that are foils or doubles of each other (Hint: Charles/Sidney; Lucie/Madame DeFarge; Monseigneur/Jacques; or many others). Compare and contrast how Dickens describes the two characters. Why do you think those characters are set against each other? What is the purpose of their foil or doubling? Make sure to pick at least one passage about each character to close read. (AN)
· Prompt Option #1: Consider the passages below and ask yourself: How, in these two passages, is Dickens comparing and/or contrasting the violence of the aristocracy to the violence of the revolutionary peasantry?
            (From pp. 114-115)
The people closed round, and looked at Monsieur the Marquis. There was nothing revealed by the many eyes that looked at him but watchfulness and eagerness; there was no visible menacing or anger. Neither did the people say anything; after the first cry, they had been silent, and they remained so. The voice of the submissive man who had spoken, was flat and tame in its extreme submission. Monsieur the Marquis ran his eyes over them all, as if they had been mere rats come out of their holes.
            He took out his purse. 
            “It is extraordinary to me,” said he, “that you people cannot take care of yourselves and your children. One or the other of you is for ever in the way. How do I know what injury you have done my horses. See! Give him that.” 
           He threw out a gold coin for the valet to pick up, and all the heads craned forward that all the eyes might look down at it as it fell. The tall man called out again with a most unearthly cry, “Dead!” 
(From pp. 234)
Down, and up, and head foremost on the steps of the building; now, on his knees; now, on his feet; now, on his back; dragged, and struck at, and stifled by the bunches of grass and straw that were thrust into his face by hundreds of hands; torn, bruised, panting, bleeding, yet always entreating and beseeching for mercy; now, full of vehement agony of action, with a small clear space about him as people drew one another back that they might see; now, a log of dead wood drawn through a forest of legs; he was hauled to the nearest street corner where one of the fatal lamps swung, and there Madame Defarge let him go – as a cat might have done to a mouse – and silently and composedly looked at him while they made ready, and while he besought her: the woman passionately screeching at him all the time, and the men sternly calling out to have him killed with grass in his mouth. Once, he went aloft, and the rope broke, and they caught him shrieking; twice, he went aloft, and the rope broke, and they caught him shrieking; then, the rope was merciful and held him, and his head was soon upon a pike, with grass enough in the mouth for all Saint Antoine to dance at the sight of.
· Prompt Option #2 (from pp. 217):Consider the passage below and ask yourself: How does this passage characterize Lucie’s femininity? 
        “I think, Charles, poor Mr. Carton deserves more consideration and respect than you expressed for him to-night.” 
          “Indeed, my own? Why so?” 
          “That is what you are not to ask me. But I think – I know – he does.” 
           “if you know it, it is enough. What would you have me do, my Life?” 
           “I would ask you, dearest, to be very generous with him always, and very lenient on his faults when he is not by. I would ask you to believe that he has a heart he very, very, seldom reveals, and that there are deep wounds in it. My dear, I have seen it bleeding.” 
          “It is a painful reflection to me,” said Charles Darnay, quite astounded, “that I should have done him any wrong. I never thought this of him.” 
         “My husband, it is so. I fear he is not to be reclaimed; there is scarcely a hope that anything in his character or fortunes is reparable now. But, I am sure that he is capable of good things, gentle things, even magnanimous things.” 
          She looked so beautiful, in the purity of her faith in this lost man, that her husband could have looked at her as she was, for hours. 
         “And, O my dearest Love!” she urged, clinging nearer to him, laying her head upon his breast, and raising her eyes to his, “remember how strong we are in our happiness, and how weak he is in his misery!”
        The supplication touched him home. “I will always remember it, dear Heart! I will remember it as long as I live.” 
         He bent over the golden head, and put the rosy lips to his, and folded her in his arms. If one forlorn wanderer then pacing the dark streets, could have heard her innocent disclosure, and could have seen the drops of pity kissed away by her husband from the soft blue eyes so loving of that husband, he might have cried to the night – and the words would not have parted from his lips for the first time – 
         “God bless her for her sweet compassion!” (CM)
 
Gerard Manley Hopkins 
· How are Hopkins’s philosophical ideas of inscape/instress/selving expressed in the poem “As Kingfishers Catch Fire” (595)? What is the moral message that Hopkins is trying to communicate? (EO)
Christina Rosetti
·  How are conventional Victorian ideas about women challenged or supported in the poem “Goblin Market” by Christina Rosetti? Consider the relationship and differences between the female and male figures in the poem. Be specific. Be sure to include and discuss the significance of 3 quotations from the chapter in your analysis. Remember: the first sentence must be a thesis making an argument that you support with examples in the body of your analysis. (NA)
· Prompt Option #1:“Goblin Market” is famous for its strange and metaphorically ambiguous story and imagery. Consider the stanza excerpted below (from pp. 544-545 in your anthologies): 
 
But sweet-tooth Laura spoke in haste: 
“Good folk, I have no coin; 
To take were to purloin: 
I have no copper in my purse,
I have no silver either, 
And all my gold is on the furze
That shakes in windy weather
Above the rusty heather.” 
“you have much gold upon your head,” 
They answered all together: 
“Buy from us with a golden curl.” 
She clipped a precious golden lock, 
She dropped a tear more rare than pearl, 
Then sucked their fruit globes fair or red: 
Sweeter than honey from the rock.
Stronger than man-rejoicing wine,
Clearer than water flowed that juice;
She never tasted such before,
How should it cloy with length of use? 
She sucked and sucked and sucked the more
Fruits which that unknown orchard bore; 
She sucked until her lips were sore;
Then flung the emptied rinds away
But gathered up one kernel-stone,
And knew not was it night or day
As she turned home alone. 
 
Considering this stanza and/or any other text from anywhere else in the poem, what do you think the goblins’ fruit symbolizes? Remember, in answering this question, to make sure that you have a thesis, that you pull text from the poem in support of your thesis, and that you then fill in the following blank about that text: “This text supports my thesis because ___________________.” 
 
· Prompt Option #2:“Goblin Market” is famous for its strange and metaphorically ambiguous story and imagery. Consider the stanza excerpted below (from pp. 549-550 in your anthologies):
 
Laughed every goblin 
When they spied her peeping: 
Came towards her hobbling, 
Flying, running, leaping, 
Puffing and blowing,
Chuckling, clapping, crowing,
Clucking and gobbling, 
Mopping and mowing,
Full of airs and graces, 
Pulling wry faces,
Demure grimaces,
Cat-like and rat-like,
Snail-paced in a hurry,
Parrot-voiced and whistler,
Helter skelter, hurry skurry, 
Chattering like magpies,
Fluttering like pigeons,
Gliding like fishes,—
Hugged her and kissed her,
Squeezed and caressed her:
Stretched up their dishes,
Panniers, and plates: 
“Look at our apples 
Russet and dun,
Bob at our cherries,
Bite at our peaches,
Citrons and dates,
Grapes for the asking,
Pears red with basking 
Out in the sun,
Plums on their twigs; 
Pluck them and suck them, 
Pomegranates, figs.” —
 
Considering this stanza and/or any other text from anywhere else in the poem, what is the symbolic significance of the goblins and their offerings of fruit? Put another way: Why does Rossetti want us to fear the goblins and their offerings of fruit? Remember, in answering this question, to make sure that you have a thesis, that you pull text from the poem in support of your thesis, and that you then fill in the following blank about that text: “This text supports my thesis because ___________________.” (CM) 
 
W.B. Yeats
· Close read W.B. Yeats’s “The Second Coming.” What is the new era that Yeats describes? What images does he use to describe this era? What tone do those images convey and how? You might also consider Yeats’s use of Christian terminology and how it contrasts with his vision of this new era. (AN)
 
T.S. Eliot
· Consider Eliot’s “The Love Song of J. Alfred Prufrock.” How are activity and passivity contrasted in the poem? Who or what is active? Who or what is passive? Are there certain metaphors or images that are passive? Are there others that are active? What does the interplay between the active and passive tell us about Prufrock? (AN)
 
Virginia Woolf 
· Prompt Option #1:Pick one of the passages below. In light of this passage—and in light of what we discussed last week about the political nature of modernist writing—what political point or social critique is Woolf trying to make here? 
· Prompt Option #2:Pick one of the passages below. How does the writing style on display here demonstrate a stream-of-consciousness style of narration? In other words, how does this writing style allow us to really get into Clarissa Dalloway’s head and hear her thoughts? 
From pp. 296:
For [Rezia] could stand it no longer. Dr. Holmes might say there was nothing the matter. Far rather would she that he [Septimus] were dead! She could not sit beside him when he stared so and did not see her and made everything terrible; sky and tree, children playing, dragging carts. Blowing whistles, falling down; all were terrible. And he would not kill himself; and she could tell no one. “Septimus has been working too hard” —that was all she could say to her own mother. To love makes one solitary, she thought. She could tell nobody, not even Septimus now, and looking back, she saw him sitting in his shabby overcoat alone on the seat, hunched up, staring. And it was cowardly for a man to say he would kill himself, but Septimus had fought; he was brave; he was not Septimus now. She put on her lace collar. She put on her new hat and he never noticed; and he was happy without her. Nothing could make her happy without him! Nothing! He was selfish. So men are. For he was not ill. Dr. Holmes said there was nothing the matter with him. She spread her hand before her. Look! Her wedding ring slipped—she had grown so thin. It was she who suffered—but she had nobody to tell.
From pp. 285: 
What a lark! What a plunge! For so it had always seemed to her, when, with a little squeak of the hinges, which she could hear now, she had burst open the French windows and plunged at Bourton into the open air. How fresh, how calm, stiller than this of course, the air was in the early morning; like the flap of a wave; the kiss of a wave; chill and sharp and yet (for a girl of eighteen as she then was) solemn, feeling as she did, standing there at the open window, that something awful was about to happen; looking at the flowers, at the trees with the smoke winding off them and the rooks rising, falling; standing and looking until Peter Walsh said, “Musing among the vegetables?”—was that it? —“I prefer men to cauliflowers” —was that it? He must have said it at breakfast one morning when she had gone out on to the terrace—Peter Walsh. He would be back from India one of these days, June or July, she forgot which, for his letters were awfully dull; it was his sayings one remembered; his eyes, his pocket-knife, his smile, his grumpiness and, when millions of things had utterly vanished—how strange it was! —a few sayings like this about cabbages. (CM)
 
W.H. Auden:
· Consider W. H. Auden’s “Musee des Beaux Arts” (reprinted below). How does Auden use images of average, everyday people in isolation to support his central message about suffering? 
 
Dylan Thomas 
· Consider Dylan Thomas’s “The Force That Through the Green Fuse Drives the Flower” (reprinted below). How does the speaker use natural imagery to explain his central point about aging? 
· Consider Dylan Thomas’s “Do Not Go Gentle into That Good Night” (reprinted below). How does Thomas use enjambment to reflect his poem’s pleading/desperate tone? 
 
V. S. Naipaul’s
· Prompt Option #1: How would you summarize Santosh’s crisis of identity? In other words, why does he come to feel as if he can no longer return to Bombay? To aid you in thinking about this, you may want to at least re-read the following passage from pp. 1007: 
But I was falling. Was it idleness and solitude? I was found attractive: I wanted to know why. I began to go to the bathroom of the apartment simply to study my face in the mirror. I cannot easily believe it myself now, but in Bombay a week or a month could pass without my looking in the mirror; then it wasn’t to consider my looks but to check whether the barber had cut off too much hair or whether a pimple was about to burst. Slowly I made a discovery. My face was handsome. I had never thought of myself in this way. I had thought of myself as unnoticeable, with features that served as identification alone. 
· Prompt Option #2: Keeping in mind all that we have discussed this unit about modernism as an artistic movement, what strikes you as particularly “modernist” about this story? In beginning to contemplate this question, you may want to at least re-read the following passage from pp. 1020: 
I am a simple man who decided to act and see for himself, and it is as though I have had several lives. I do not wish to add to these. Some afternoons I walk to the circle with the fountain. I see the dancers but they are separated from me as by glass. Once, when there were rumors of new burnings, someone scrawled in white paint on the pavement outside my house: Soul Brother. I understand the words; but I feel, brother to what or to whom? I was once part of the flow, never thinking of myself as a presence. Then I looked in the mirror an decided to be free. All that my freedom has brought me is the knowledge that I have a face and have a body, that I must feed this body and clothe this body for a certain number of years. Then it will be over. (CM)
 
passage? Does the word’s use shift at different points in the text? If so, what do you make of this? If not, what do you make of this?
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Cristie Ellis
 
For my redesign, I shifted from a midterm/5pp paper/final assessment structure to four “unit projects.” In the old design, the midterm and final exams involved a mix of informational questions (multiple choice or short answer), long-answer questions, and (on the final) an essay question. Exams were in-class and closed-book.
 
In the new design, all four unit projects were take-home, untimed (they were typically due 3-4 days after I distributed them), and open book. Students were permitted to talk with other students, but all the usual rules against plagiarism applied. As best I could, I wrote questions that would not be readily or wholly answered through an internet search, and which would test a student’s skill at reading interpretively and coherently supporting an argument rather than their knowledge about a text or context—i.e. I was trying to ask for answers that are un-stealable (barring copy-paste style plagiarism).
 
I think that making the exams take-home and open book helped to shift the focus of assessment to critical thinking in a few ways:
1)	No part of the test score was now primarily reflecting a student’s powers of recall. So long as they did the readings and took decent notes in class, any information or terminology they needed on the exam would be available to them in their materials for the course, making it clear both to me and to them that what the exam asks to see is their demonstration of critical thinking skills—i.e. what can they make of the information at their finger tips?
2)	I could ask more “difficult” interpretive questions since the students have time to think and compose, and are also free to test their ideas on their peers.
3)	I could hold their answers to a higher standard of coherence since they (theoretically) have time (and, since answers aren’t handwritten, the facility) to re-read and revise what they’ve written before they turn their work in.
 
The final two unit projects were essays—the third unit project consisted of a prompt for a single 3-4 page essay, and the fourth consisted of three prompts, and asked them to choose two and write two ~3 page essays.
 
The first two unit projects consisted of long-answer questions (answerable in between one and three paragraphs) that were designed to prepare the students for the essay questions at the end of the course by isolating and testing some of the critical thinking skills that go into crafting an essay. Here are some examples:
 
The first two questions below come from the first unit project. Both are designed to take the work of constructing a thesis argument out of the equation by providing the students with a predetermined argument that they then have to identify evidence for through close reading. This allows them to focus on practicing the skills of noticing and interpreting textual details that can be used to support an argument.
 
1. 	Realism’s challenge to Popular Romantic American Stories
 
In this unit on literary Realism we’ve talked about how Realist authors (including Regionalists, “Classical” Realists, and Naturalists) sought to combat what they saw as overly romantic or unrealistic stories about American life by offering readers more accurate depictions of life as it really is for ordinary Americans.
 
Question:
Below is a list that pairs a Realist text with a popular romantic American story. Please explain how each of the following Realist texts challenges the popular American story its paired with here. You can answer in a paragraph per pairing (so 3 paragraphs total—more if you like). Please be sure to support your claims with quotations from the texts where applicable.
 
Realist Text                                   	Popular Romantic 19th c. American story
“We Wear the Mask”                     	“America is a nation of universal freedom and equality. The abolition of slavery by the Civil War ended the inequality and suffering of Black Americans, as evidenced by the fact that Black people can be seen smiling and laughing in public.”
 
“The War Prayer”                           	“American is a nation whose greatness is best measured in its history of territorial conquest and its ability to amass an empire by winning wars.”
 
“Under the Lion’s Paw”                 	“America is the land of opportunity for those who are willing to put in the effort. Since with hard work anyone can rise from rags to riches, the rich deserve their money and the poor deserve their poverty.”
 
 
2. 	Close reading and historical contextualization: Dunbar
 
In his poem, “We Wear the Mask,” written in 1896, Paul Laurence Dunbar suggests that Black Americans developed a coping strategy in the decades following the Civil War whereby they showed the white world a “mask” of smiles and light-heartedness, even though they were really experiencing great suffering. In many ways, Dunbar’s dialect poem, “Little Brown Baby,” seems to be an outwardly light-hearted poem. But in our discussions of “Little Brown Baby,” we also discussed how this poem might be double-voiced—how it might appear to say one thing about Black life in 1890s America, but also, more subtly, say another.
 
Question:
Please explain the double-voiced or “masked” nature of the language in “Little Brown Baby.” In what ways (or, in what moments) does this seem to offer a light-hearted, smiling portrait of rural Black life in the 1890s American South? And in what ways (/in what moments) does the poem perhaps point to a darker reality? Finally, how can the poem’s historical context—it was written after the abandonment of Reconstruction—help us to interpret its meanings and its use of double-voicedness?
 
In your answer, please be sure to quote from the poem and analyze the quotations you cite. If you wish, you may also quote from “We Wear the Mask.” In citing the context of Reconstruction, please be a specific as you can—don’t just offer generalities about the era, but, where appropriate, support those generalities by citing concrete examples of facts and events in this era.
 
The third question below comes from the second unit project, and here unlike on the first unit project, I do ask students to produce an original thesis, but within clearly delimited parameters (eg. for/against/it’s complicated). NB the students had collectively done a line-by-line analysis of “The White House” in their TA sections the week prior, so this question was asking them to compare two poems, one of which they already knew quite well and the other the class hadn’t discussed in close detail (we had only discussed it in broad terms in relation to the historical context of the Red Summer of 1919).
 
QUESTION 3: McKay on violence and restraint
 
This past summer there was much discussion in the media about the ethics of violent protest. Violence and restraint are key themes in the Harlem Renaissance-era sonnets by Claude McKay that you read for this class. Focusing specifically on the poems “If We Must Die” and “The White House,” please write an essay answering the following question: based on what Claude McKay says about violence and restraint in these two poems, would Claude McKay defend violent protest or would he insist upon nonviolent protest?
 
Important tips:
1)	Please bear in mind that this is not a question that asks you for your opinion about the ethics of violent protest. This question is only asking you to make an informed judgment about what you think Claude McKay’s opinion would be, based upon your close reading of these two poems. This means that you may find yourself describing a position on this question that you yourself don’t hold—that’s fine, the only thing of interest to us is that you do a compelling job of representing what you take to be McKay’s opinion, and explaining why you think the poems support your conclusion.
2)	There is no correct answer to this question. The two poems offer potential evidence for either position (that McKay would defend violent protest or that he wouldn’t). So it will be entirely possible to write a great answer taking either position. What matters is execution: how carefully and insightfully do you analyze McKay’s language in these two poems, and how well do you use that evidence to develop a nuanced description of McKay’s thoughts on this question? Show us your close reading and critical thinking skills here!
3)	Please be sure your answer begins with a thesis statement and proceeds to support and develop that thesis with close readings of the poems (quote them directly, and analyze the language you quote)!
Worksheets:
To give students practice with the critical thinking skills of close reading and argumentation that the unit projects test, and to help ensure students did (at least some of) the reading, I also assigned regular worksheets. These included some creative-critical engagements with that day’s assigned texts (eg. write your own “tender button,” write an interior monologue for one of the characters in “Hills Like White Elephants,” fill in the blank and then elaborate: “I saw the best minds of my generation destroyed by _____”). Some were a series of reading-comprehension and interpration questions designed to guide in-class discussion of that text, and to get them preparing thoughts for that discussion ahead of time (eg. on “Editha”: “George’s mother gets mad at Editha. She’s obviously mad/sad that Editha encouraged her son to go out and get killed, but why else is she mad at Editha?”). Others were more formal writing/critical thinking exercises eg. below
 
Worksheet 7
 
 
Worksheet 7: Finding Evidence for Two Readings of “Tenebris”
 
Like Countee Cullen’s poem, “Uncle Jim,” discussed on Monday, Angelina Grimke’s poem, “Tenebris” is deliberately ambiguous. In both cases, the author’s decision to end the poem with a question is not meant to leave the poem open to any interpretation we wish to impose on it, but is instead meant to highlight for us the co-existence of two different perspectives.
 
For this worksheet, we’ll be practicing a key skill of close reading or critical thinking, which is the skill of identifying evidence for a thesis within a literary text. I will write two theses for you—these theses describe two different ways of interpreting the central image of this poem. Underneath each thesis, please write 3-6 sentences which supports that thesis by quoting and interpreting evidence from the text. In some cases, you may find yourself quoting the same evidence for both theses, but offering a slightly different interpretation of it each time.
 
Thesis A:
In “Tenebris,” Grimke’s central image of a tree’s shadow moving against a white man’s house illustrates the white man’s fear of Black violence against him—a fear the poem suggests is paranoid and born of the white man’s guilty conscience.
 
Thesis B:
In “Tenebris,” Grimke’s central image of a tree’s shadow moving against a white man’s house illustrates the patient, subtle work of Black people to tear down the structures of white supremacy that threaten them.
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Survey of American Literature to the Civil War  (Spring 2019)
Design: Adam Gussow
(50 minutes)
 
Please identify (by author and title) and write a solid paragraph or so on five (5) of the following nine passages.  You should spend roughly 10 minutes on each passage.  Comment as comprehensively as you can on the significance of each passage within the work in question and/or within some of the various contexts it inhabits—literary, cultural, historical.  If possible, identify the approximate date of composition or publication of the work.  Be flexible in your approach.  If the extract has been taken from a longer work, for example, you’ll gain credit if you show, through brief plot summary and the names of characters, that you know how this particular passage fits into that longer work.  You’ll gain additional credit if you’re able to show how the passage and the work as a whole reflect the concerns of their particular moment in American literary and social history.  You should strive, if possible, to say something about the language of the passage:  tone, diction, imagery, voice (i.e., first person, third person, etc).
 
You will NOT gain credit for simply rephrasing the passage in your own words; this exam tests your ability to interpret and contextualize what is on the page, not simply repeat it.  If you are unable to ID a particular passage, you should make an educated guess, then comment on it as best you can; partial credit for plausible commentaries will sometimes be given in such cases.
 
NOTE:  Each passage will be worth a total of 20 points:  6 points for author ID, 4 points for title of work ID, 0-10 points for your commentary.  Two or three sentences of commentary does not constitute an adequate response.  The best commentaries generally consist of at least one long paragraph; they make it clear that you’ve read and understand the entire work in question and know how the selected passage fits into it.
 
 
1)  Now the only way to avoid this shipwreck, and to provide for our posterity, is to follow the counsel of Micah, to do justly, to love mercy, to walk humbly with our God.  For this end, we must be knit together in this work as one man….For we must consider that we shall be as a city upon a hill.  The eyes of all people are upon us, so that if we shall deal falsely with our God in this work we have undertaken, and so cause Him to withdraw His present help from us, we shall be made a story and a by-word through the world….We shall shame the faces of many of God’s worthy servants, and cause their prayers to be turned into curses upon us till we be consumed out of the good land whither we are agoing.
           
2)     	Thou ill-formed offspring of my feeble brain,
        	Who after birth didst by my side remain,
        	Till snatched from thence by friends, less wise than true,
        	Who thee abroad, exposed to public view,
        	Made thee in rags, halting to th’ press to trudge,
        	Where errors were not lessened (all may judge).
        	At thy return my blushing was not small,
        	My rambling brat (in print) should mother call,
        	I cast thee by as one unfit for light,
        	Thy visage was so irksome in my sight;
        	Yet being mine own, at length affection would
        	Thy blemishes amend, if so I could:…
 
3) From that time onward the Indians began to seek ways to throw the Christians out of their lands.  They took up arms, but their weapons were very weak and of little service in offense and still less in defense.  (Because of this, the wars of the Indians against each other are little more than games played by children.)  And the Christians, with their horses and swords and pikes began to carry out massacres and strange cruelties against them.  They attacked the towns and spared neither the children nor the aged nor pregnant women nor women in childbed, not only stabbing and dismembering them but cutting them to pieces as if dealing with sheep in the slaughter house.  They laid bets as to who, with one stroke of the sword, could split a man in two or could cut off his head or spill out his entrails with a single stroke of the pike.  They took infants from their mothers breasts….See by such remarks in what esteem the Spaniards hold the Indians and judge if they are accomplishing the divine concepts of love for our fellow man, as laid down by the prophets.
 
4) Another requisition was presented, who would be capable to secure the woman from the terrors of the great water, but none was able to comply except a large turtle came forward and made proposal to them to endure her lasting weight, which was accepted.  The woman was yet descending from a great distance.  The turtle executes upon the spot, and a small quantity of earth was varnished on the back part of the turtle.  The woman alights on the seat prepared, and she receives a satisfaction.  While holding her, the turtle increased every moment and became a considerable island of earth, and apparently covered with small bushes.  The woman remained in a state of unlimited darkness, and she was overtaken by her travail to which she was subject.  While she was in the limits of distress one of the infants in her womb was moved by an evil opinion and he was determined to pass out under the side of his parent’s arm, and the other infant in vain endeavoured to prevent his design.
 
5) Chorus
Drink and be merry, merry, merry boys;
Let all your delight be in the Hymen’s joys’;
Io to Hymen, now the day is come,
About the merry Maypole take a room.
        	Make green garlands, bring bottles out
        	And fill sweet nectar freely about.
        	Uncover thy head and fear no harm,
        	For here’s good liquor to keep it warm.
Then drink and be merry, &c.
Io to Hymen, &c.
        	Nectar is a thing assigned
        	By the Deity’s own mind
        	To cure the heart oppressed with grief,
        	And of good liquors is the chief.
 
6) Savages we call them, because their manners differ from ours, which we think the perfection of civility; they think the same of theirs.
        	Perhaps, if we could examine the manners of different nations with impartiality, we should find no people so rude, as to be without any rules of politeness; nor any so polite, as not to have some remains of rudeness….
        	Having frequent occasions to hold public councils, they have acquired great order and decency in conducting them….He that would speak, rises.  The rest observe a profound silence….To interrupt another, even in common conversation, is reckoned highly indecent.  How different this from the conduct of a polite British House of Commons, where scarce a day passes without some confusion, that makes the speaker hoarse in calling to order; and how different from the mode of conversation in many polite companies of Europe, where, if you do not deliver your sentence with great rapidity, you are cut off in the middle of it by the impatient loquacity of those you converse with, and never suffered to finish it!
 
7) …and as I was eating, another Indian said to me, he seems to be your good friend, but he killed two Englishmen at Sudbury, and there lie their clothes behind you:  I looked behind me, and there I saw bloody clothes, with bullet-holes in them.  Yet the Lord suffered not this wretch to do me any hurt.  Yea, instead of that, he many times refreshed me; five or six times did he and his squaw refresh my feeble carcass.  If I went to their wigwam at any time, they would always give me something, and yet they were strangers that I never saw before.  Another squaw gave me a piece of fresh pork, and a little salt with it, and lent me her pan to fry it in; and I cannot but remember what a sweet, pleasant and delightful relish that bit had to me, to this day.  So little do we prize common mercies when we have them to the full.
 
8)  Here nature and liberty afford us that freely, which in England we want, or it costs us dearly.  What pleasure can be more, than (being tired with any occasion a-shore) in planting vines, fruits, or herbs, in contriving their own grounds, to the pleasure of their own minds, their fields, gardens, orchards, buildings, ships, and other works, etc., to recreate themselves before their own doors, in their own boats upon the sea, where man, woman and child, with a small hook and line, by angling, may take diverse sorts of excellent fish, at their pleasures?  And is it not pretty sport, to pull up two pence, six pence, and twelve pence, as fast as you can haul and veer a line?
 
9)  With this excellent resolve for the future, __________ felt himself justified in making more haste on his present evil purpose.  He had taken a dreary road, darkened by all the gloomiest trees of the forest, which barely stood aside to let the narrow path creep through, and closed immediately behind.  It was all as lonely as could be; and there is this peculiarity in such a solitude, that the traveler knows not who may be concealed by the innumerable trunks and the thick boughs overhead; so that, with lonely footsteps, he may yet be passing through an unseen multitude.
        	“There may be a devilish Indian behind every tree," said __________, to himself; and he glanced fearfully behind him, as he added, "What if the devil himself should be at my very elbow!”
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You have three hours to complete the following exam.  Please take a few moments to read through the entire exam before beginning.   
 
Part One (50 points)
Please identify (by author and title) and write a long paragraph or so on five (5) of the following 12 passages.  Comment as comprehensively as you can on the significance of each passage within the work in question and/or within some of the various contexts it inhabits—literary, cultural, historical.  Be flexible in your approach.  If the extract has been taken from a longer work, for example, you’ll gain credit if you show, through brief plot summary and the names of characters, that you know how this particular passage fits into that longer work; you’ll gain even more credit if you’re able to show how the passage and the work as a whole reflect the concerns of their particular moment in American literary and social history.  You should try to say something about the language of the passage:  tone, diction, imagery, voice (first person, third person, etc.). 
 
You will NOT gain credit for simply rephrasing the passage in your own words; this exam tests your ability to interpret and contextualize what is on the page, not simply repeat it.  If you are unable to ID a particular passage, you should make an educated guess, then comment on it as best you can; partial credit for plausible commentaries will often be given in such cases.
 
NOTE:  Each passage will be worth a total of 10 points:  3 points for author ID, 2 points for title of work ID, 1-5 points for your commentary.  The best commentaries generally consist of at least one long paragraph; they make it clear that you’ve read and understand the entire work in question and know how the selected passage fits into it.  PLEASE BE SURE THAT YOU HAVE WRITTEN ON A TOTAL OF FIVE (5) PASSAGES.
 
 
1)  "God knows," exclaimed he, at his wit's end; "I'm not myself—I'm somebody else—that's me yonder—not—that's somebody else, got into my shoes—I was myself last night, but I fell asleep on the mountain, and they've changed my gun, and every thing's changed, and I'm changed, and I can't tell what's my name, or who I am!"
 
2)  "You ought to be ashamed, John!  Poor, homeless, houseless creatures!  It's a shameful, wicked, abominable law, and I'll break it, for one, the first time I get a chance; and I hope I shall have a chance, I do!  Things have got to a pretty pass, if a woman can't give a warm supper and a bed to poor, starving creatures, just because they are slaves, and have been abused and oppressed all their lives, poor things!"
        	"But Mary, just listen to me.  Your feelings are all quite right, dear, and interesting, and I love you for them; but, then, dear, we mustn't suffer our feelings to run away with our judgment; you must consider it's not a matter of private feeling,--there are great public interests involved,--there is such a state of public agitation rising, that we must put aside our private feelings."
 
3)  The God that holds you over the pit of hell, much as one holds a spider or some loathsome insect over the fire, abhors you, and is dreadfully provoked:  His wrath towards you burns like fire; He looks upon you as worthy of nothing else but to be cast into the fire; He is of purer eyes than to bear to have you in His sight; you are ten thousand time more abominable in His eyes than the most hateful venomous serpent is ours.  You have offended him infinitely more than ever a stubborn rebel did his prince; and yet it is nothing but His hand that holds you from falling into the fire every moment.
 
4)  Whoso would be a man must be a nonconformist.  He who would gather immortal palms must not be hindered by the name of goodness, but must explore if it be goodness.  Nothing is at last sacred but the integrity of our own mind.  Absolve you to yourself and you shall have the suffrage of the world.  I remember an answer which when quite young I was prompted to make to a valued advisor who was wont to importune me with the dear old doctrines of the church.  On my saying, What have I to do with the sacredness of traditions, if I live wholly from within? My friend suggested—"But these impulses may be from below, not from above."  I replied, "They do not seem to me to be such; but if I am the devil's child, I will live then from the devil."  No law can be sacred to me but that of my nature.
 
5)  Literally, there was not a single young gentleman in the village—nothing in manly shape to which these desperate circumstances could give the form and quality and use of a beau….A peculiar fatality hung over this devoted place.  If death seized on either head of a family, he was sure to take the husband; every woman in H. was a widow or maiden; and it is a sad fact, that when the holiest office of the church was celebrated, they were compelled to borrow deacons from an adjacent village.  But, incredible as it may be, there was no great diminution of happiness in consequence of the absence of the nobler sex.  Mothers were occupied with their children and housewifery, and the young ladies read their books with as much interest as if they had lovers to discuss them with, and worked their frills and capes as diligently, and wore them as complacently, as if they were to be seen by manly eyes.
 
6)  As soon as I found out what he was up to, I gave a sudden spring, and as I did so, he holding to my legs, I was brought sprawling on the stable floor.  Mr. ________ seemed now to think he had me, and could do what he pleased; but at this moment—from whence came the spirit I don't know—I resolved to fight; and, suiting my action to the resolution, I seized ____________ hard by the throat; and as I did so, I rose.  He held on to me and I to him.  My resistance was so entirely unexpected, that ____________ seemed all taken aback.  He trembled like a leaf.
 
7) …God gives all things to industry.  Then plow deep, while sluggards sleep, and you shall have corn to sell and to keep, says Poor Dick.  Work while it is called today, for you know not how much you may be hindered tomorrow, which makes Poor Richard say, one today is worth two tomorrows, and farther, have you somewhat to do tomorrow, do it today…."  'Tis true there is much to be done, and perhaps you are weak-handed, but stick to it steadily; and you will see greater effects, for constant dropping wears away stones, and little strokes fell great oaks…
 
8)  "You generalize, ______________; and mournfully enough.  But the past is passed; why moralize upon it?  Forget it.  See, yon bright sun has forgotten it all, and the blue sea, and the blue sky; these have turned over new leaves."
        	"Because they have no memory," he dejectedly replied; "because they are not human."
        	"But these mild trades that now fan your cheek, do they not come with a human-like healing to you?  Warm friends, steadfast friends are the trades."
        	"With their steadfastness they but waft me to my tomb, senor," was the foreboding response.
        	"You are saved," cried ________________, more and more astonished and pained; "you are saved; what has cast such a shadow upon you?"
        	"The negro."
        	There was silence, while the moody man sat, slowly and unconsciously gathering his mantle around him, as if it were a pall.
 
9)  I had so worked upon my imagination as really to believe that around about the whole mansion and domain there hung an atmosphere peculiar to themselves and their immediate vicinity—an atmosphere which had no affinity with the air of heaven, but which had reeked up from the decayed trees, and the gray walls, and the silent tarn, in the form of an inelastic vapor or gas—dull, sluggish, faintly discernible, and leaden-hued.  Shaking off from my spirit what must have been a dream, I scanned more narrowly the real aspect of the building.  Its principal feature seemed to be that of an excessive antiquity.  The discoloration of ages had been great.  Minute fungi overspread the whole exterior, hanging in a fine tangled web-work from the eaves….Perhaps the eye of a scrutinizing observer might have discovered a barely perceptible fissure, which, extending from the roof of the building in front, made its way down the wall in a zigzag direction, until it became lost in the sullen waters of the tarn.
 
10)  And now, reader, I come to a period in my unhappy life, which I would gladly forget if I could.  The remembrance fills me with sorrow and shame.  It pains me to tell you of it; but I have promised to tell you the truth, and I will do it honestly, let it cost me what it may….For years, my master had done his utmost to pollute my mind with foul images, and to destroy the pure principles inculcated by my grandmother, and the good mistress of my childhood.  The influences of slavery had had the same effect on me that they had had on other young girls; they had made me prematurely knowing, concerning the evil ways of the world.  I knew what I did, and I did it with deliberate calculation.
        	But, O, ye happy women, whose purity has been sheltered from childhood, who have been free to choose the object of your affection, whose home are protected by law, do not judge the poor desolate slave girl too severely!
 
11)   	I felt a Funeral, in my Brain,
        	And Mourners to and fro
        	Kept treading—treading—till it seemed
        	That Sense was breaking through—
           
        	And when they all were seated,
        	A Service, like a Drum--       
        	Kept beating—beating—till I thought
        	My Mind was going numb—
 
        	And then I heard them lift a Box
        	And creak across my Soul
        	With those same Boots of Lead, again,
        	Then Space---began to toll,….
 
 
12)   	….But I less happy, cannot raise the song,
        	The fault'ring music dies upon my tongue
 
        	The happier Terence all the choir inspired
        	His soul replenished, and his bosom fired;
        	But say, ye Muses, why this partial grace,
        	To one alone of Afric's sable race
        	From age to age transmitting thus his name
        	With the first glory in the rolls of fame?
 
        	Thy virtues, great Maecenas! shall be sung
        	In praise of him, from whom those virtues sprung:
        	While blooming wreaths around thy temples spread,
        	I'll snatch a laurel from thine honored head,
        	While you indulgent smile upon the deed….
 
13)  What then is the American, this new man?  He is either European, or the descendant of a European, hence that strange mixture of blood, which you will find in no other country.  I could point out to you a family whose grandfather was an Englishman, whose wife was Dutch, whose son married a French woman, and whose present four sons have now four wives of different nations.  He is an American, who, leaving behind him all his ancient prejudices and manners, receives new ones from the new mode of life he has embraced, the new government he obeys, and the new rank he holds….Here individuals of all nations are melted into a new race of men, whose labors and posterity will one day cause great changes in the world.  Americans are the western pilgrims, who are carrying along with them that great mass of arts, sciences, vigor, and industry which began long since in the east.
 
Part Two (50 points)
Please select ONE of the following prompts and write a substantial essay on it.  Be sure to substantiate your claims, to the best of your ability, with specific details from the readings and lectures.  To assist the grading process, please note the number of the prompt that you're responding to.
 
1)  "Many of our authors offer reflections on, or evidence for, the idea of the self-made man.  This concept traces back at least as far as John Smith; indeed, it sometimes seems like one of America's founding principles.  Yet although it is often associated with white men, the 'self-made man' idea turns out to be surprisingly adaptable—something that 'others,' including women, African Americans, and even Native people have also used to evolve their own American identities."  Discuss with reference to at least three of the authors on our syllabus.
 
2) "America in the 1840s and 1850s was a house divided over the question of slavery, although the tragic outlines of the problem had become evident long before then.  Both black and white authors in those antebellum decades sought to probe the divisions, putting the evils and paradoxes of race-based slavery on display—the black authors as former slaves, the white authors as concerned observers."  Discuss with reference to three or more of the following authors:  Melville, Douglass, Stowe, Jacobs, Woolman, Crevecoeur.  You may want to talk about slavery not just as a range of behaviors and experiences, but as ideas about slavery and enslaved people. 
 
3)  "Christianity, and religion and God's presence more broadly, shows up frequently in early American literature, from the Age of Exploration straight through the antebellum period.  Although personal and collective salvation is often at issue, what is virtually always at issue is power.  The power offered by religious doctrine, religious faith, the language of sin, salvation, and brotherly love, is a central theme of our course—although those who draw on this power do so for a wide range of reasons, and sin can be disturbingly hard to eradicate."  Discuss with reference to at least three of the authors on our syllabus.  Authors who might come to mind in connection with this prompt include the following:  de las Casas, Rowlandson, Occom, Apess, Bradford, Winthrop, Mather, Wigglesworth, Edwards, Hawthorne, Woolman, Douglass, Stowe, Dickinson.




[bookmark: _unmg9yxxu3v]ENG 224 Final Exam
Design: Jay Watson

Read over all four pages of this exam before beginning to write.  The exam is designed to take you 2 ½ hours, but you will have all three hours of the exam period to complete it.  Work on your responses in a word processing document, saving frequently to your computer.  Use the filename ENG224FinalLASTNAME.  When you have finished the exam, upload the completed document to BLACKBOARD by clicking the link in the WRITING ASSIGNMENTS folder named “Submit Final Exam Here.”  You must submit your exam no later than 3:10 PM on Thursday, November 19!

PART ONE.  Passage ID and Significance.  50 minutes, 100 points. 

Identify ALL TEN (10) of the passages below by author, title, and, where applicable, speaker(s).  Then choose FOUR (4) passages and put your close reading skills to work by discussing the significance of the passages you have chosen.  Plan to devote a full, generous paragraph to each passage, focusing on relevant aspects of form, theme, diction, imagery, other figurative language, other noteworthy details, and (where relevant) what the language of a passage reveals about the speaker responsible for it.

10 IDs @ 4 points each = 40 points
4 significance @ 15 points each = 60 points
TOTAL 100 points

1.     	What is last year’s snow to me,
Last year’s anything? The tree
Budding yearly must forget
How its past arose or set
Bough and blossom, flower, fruit,
Even what shy bird with mute
Wonder at her travail there,
Meekly labored in its hair.
One three centuries removed
From the scenes his fathers loved,
Spicy grove, cinnamon tree,
What is Africa to me?
 
2.  She perceived that her will had blazed up, stubborn and resistant. She could not at that moment have done other than denied and resisted. She wondered if her husband had ever spoken to her like that before, and if she had submitted to his command. Of course she had; she remembered that she had. But she could not realize why or how she should have yielded, feeling as she then did.
 
3.  People who are lonely, people left alone, sit talking nonsense to the air, imagining . . . beautiful systems dying, old fixed orders spiraling apart.
When you look at the ozone layer, from outside, from a spaceship, it looks like a pale blue halo, a gentle, shimmering aureole encircling the atmosphere encircling the earth. Thirty miles above our heads, a thin layer of three-atom oxygen molecules, product of photosynthesis, which explains the fussy vegetable preference for visible light, its rejection of darker rays and emanations. Danger from without. It’s a kind of gift, from God, the crowning touch to the creation of the world; guardian angels, hands linked, make a spherical net, a blue-green nesting orb, a shell of safety for life itself. But everywhere, things are collapsing, lies surfacing, systems of defense giving way. 
 
4.  She thought back and forth about what had happened in the making of a voice out of a man.  Then thought about herself.  Years ago, she had told her girl self to wait for her in the looking glass.  It had been a long time since she had remembered.  Perhaps she’d better look.  She went over to the dresser and looked hard at her skin and features.  The young girl was gone, but a handsome woman had taken her place.  She tore off the kerchief from her head and let down her plentiful hair.  The weight, the length, the glory was there.
 
5.      	My Splendors are Menagerie —
But their Completeless Show
Will entertain the Centuries
When I, am long ago
An Island in dishonored Grass —
Whom none but Beetles — know.
 
6.  Hard shrunken skin pouches and black leather purses trimmed with hammered silver buttons were things he could understand.  They were a medicine man’s paraphernalia, laid beside the painted gourd rattles and deer-hoof clackers of the ceremony.  But with this old man it did not end there; under the medicine bags and bundles of rawhide on the walls, he saw layers of old calendars, the sequences of years confused and lost as if occasionally the oldest calendars had fallen or been taken out from under the others and then had been replaced on top of the most recent years.  A few showed January, as if the months on the underlying pages had no longer been turned or torn away. 
 
7.      	He says the early petal-fall is past
When pear and cherry bloom went down in showers
On sunny days a moment overcast;
And comes that other fall we name the fall.
He says the highway dust is over all.
The bird would cease and be as other birds
But that he knows in singing not to sing.
The question that he frames in all but words
Is what to make of a diminished thing.
 
8.      	Lulu said to Leonard,
I want a diamond ring.
Leonard said to Lulu,
You won’t get a goddamn thing!

A certain
amount of nothing
in a dream deferred.

9.  Sometimes we’d have that whole river all to ourselves for the longest time. Yonder was the banks and the islands, across the water; and maybe a spark—which was a candle in a cabin window; and sometimes on the water you could see a spark or two—on a raft or a scow, you know; and maybe you could hear a fiddle or a song coming over from one of them crafts. It’s lovely to live on a raft. We had the sky up there, all speckled with stars, and we used to lay on our backs and look up at them, and discuss about whether they was made or only just happened. . . . We used to watch the stars that fell, too, and see them streak down.
 
10.    	It was her voice that made
The sky acutest at its vanishing.
She measured to the hour its solitude.
She was the single artificer of the world
In which she sang. And when she sang, the sea,
Whatever self it had, became the self
That was her song, for she was the maker. Then we,
As we beheld her striding there alone,
Knew that there never was a world for her
Except the one she sang and, singing, made.
 
 
PART TWO.  Short ID’s.  50 minutes, 100 points. 
 
Choose TEN (10) of the questions below and write two (and only two!) complete, informative sentences in response to each question you have chosen.
 
10 two-sentence responses @ 10 points each = 100 points
 
1.  Briefly describe two ways in which Ceremony opens up the traditional Euro-American genre of the novel to Native American storytelling conventions.
2.  Who frees the yellow mule in Their Eyes Were Watching God?  What makes this moment so significant in the novel?
3.  Briefly define antinomian.  Then describe one antinomian quality of Emily Dickinson’s poetry.
4.  What major character from the cast of Angels in America was an actual historical figure?  Give one reason why the biography of this figure is relevant to the play.
5.  To which American poet does Kate Chopin’s depiction of the ocean in The Awakening owe a literary debt?  Briefly explain how that poet’s account of the sea shape’s Chopin’s.
6.  What is double-consciousness? Briefly describe an example of double-consciousness from one of the African American texts on our syllabus.
7.  Briefly define Termination and Relocation as federal Indian policy.  Briefly explain how or where Leslie Silko shows us the destructive effects of Termination and Relocation in Ceremony?
8.  Briefly describe two effects of modernization that we see in Robert Frost’s poems.
9.  Briefly define Impressionism.  Then briefly describe one way in which Impressionist painting influenced a specific Stevens poem.
10.  What is mythic geography? Briefly describe one example of mythic geography at work in Huckleberry Finn.
11.  What is a bildungsroman?  Why could Their Eyes Were Watching God be considered a double bildungsroman?
12.  What does the Russian word perestroika mean?  And what makes that word an appropriate or otherwise significant title for the second play of Angels in America? 
13.  Who is the “we” who “wear the mask” in Dunbar’s poem of the same name?  Briefly describe the cultural or historical background that makes the mask such a resonant image in the poem.
14.  Why do Fly and Hummingbird descend beneath the earth in the legend recounted in Ceremony?  What other animal helps them achieve their quest?
15.  What historical event in the US led Claude McKay to write “If We Must Die”?  How does the speaker want his audience to respond to that event?
 
 
PART THREE.   Essay.  50 minutes, 100 points.
 
Write on question A or question B (not both!) below.
 
A.  Many scholars have noted that US literature is richly attuned to nature and the American landscape, and this is certainly true of a number of texts that we have read this semester.  Drawing on Hurston’s Their Eyes Were Watching God, Silko’s Ceremony, and ONE (1) other primary text of your choosing, compare and contrast how landscape contributes to the meaning of the texts.  How does it connect to the social and cultural world of important characters?  How in turn does the perspective of particular American characters shape how they interpret the natural world, or how the texts interpret it for the reader?
 
B.   The history, and the idea, of America have been entangled with religious issues from the nation’s beginnings to the present moment.  Political figures in the US, for instance, still reach for religious language when they run for office or debate legislation. Focusing on Kushner’s Angels in America and TWO (2) other primary texts of your choosing, discuss the significance and function of religion in American literature since the Civil War, focusing on significant points of comparison and contrast.  How and where do authors draw on the traditional view that the US is a Judeo-Christian nation—and how and where do they rebel against this view?  How do religious beliefs and values affect the lives of citizens from marginalized groups, such as racial minorities, women, the poor, or LGBTQ+ communities?  Where do religion and politics intersect in these readings, and with what consequences?  What is the relationship between religion and spiritual life in these works? 
 
 
OUR READING ASSIGNMENTS
 
Emily Dickinson, poems 241, 258, 280, 285, 290, 303, 327, 341, 370, 435, 449, 465, 479, 486, 492, 510, 536, 553, 632, 670, 712, 754, 832, 892, 925, 970, 986, 997, 1100, 1128, 1129, 1225, 1251, 1261, 1400, 1545, 1551, 1575, 1601, 1620, 1651, 1732, 1763
Mark Twain, Huckleberry Finn
Kate Chopin, The Awakening
Robert Frost, “Mowing,” “Mending Wall,” “Home Burial,” “After Apple Picking,” “The Code,” “The Wood Pile,” “The Road Not Taken,” “The Oven Bird,” “Birches,” “Stopping By Woods on a Snowy Evening,” “For Once, Then, Something,” “Fire and Ice,” “Once by the Pacific,” “Spring Pools,” “Design,” “Desert Places”
Wallace Stevens, “Sunday Morning,” “Anecdote of the Jar,” “Thirteen Ways of Looking at a Blackbird,” “The Idea of Order at Key West,” “Farewell to Florida,” “The Emperor of Ice Cream,” “Disillusionment of Ten O’Clock,” “The Snow Man,” “Sea Surface Full of Clouds,” “A Study of Two Pears,” “The Plain Sense of Things”
Paul Laurence Dunbar, “We Wear The Mask,” “An Antebellum Sermon,” “Sympathy,” “The Poet”
Claude McKay, “If We Must Die”
Countee Cullen, “Yet Do I Marvel,” “Heritage,” “Incident”
Langston Hughes, “The Negro Speaks of Rivers,” “Harlem Sweeties,” “Harlem,” “Same in Blues”
Zora Neale Hurston, Their Eyes Were Watching God
Leslie Marmon Silko, Ceremony
Tony Kushner, Angels in America (Part 1, Millennium Approaches, and Part 2, Perestroika)





[bookmark: _q9riexhmwvl]How to answer exam questions on quotations 
Design: Karen Raber
The short essay question: How does this quote express themes or issues we discussed in lectures and in section when reading the Wife of Bath’s Tale?
Example quote: “What women desire is sovereignty.” 

· “This quote is from the Canterbury Tales, The Wife of Bath’s Tale. The wife is telling the tale of a knight who rapes a maiden and as his punishment the queen tells him to go on a quest to find the answer to what women want. He comes across an old woman who is ugly and she tells him if he will marry her she will tell him the answer. He agrees and tells the queen. His life is saved. He goes back to the old woman and says I really don’t want to marry you. The old woman gives him a choice, she can remain ugly and faithful or beautiful and unfaithful. The knight leaves the decision to her and for that the old woman says you have done right and the knight is rewarded with a loyal faithful wife.” Plot Summary—no credit for anything but the ID 
· “The roles of women were limited. Their roles were either to be housewives or to have a feminine job. The women’s desire of sovereignty is their longing for satisfaction from their spouses.” Off Topic, generalities 
· “The wife is less than faithful when it comes to men. This quote is showing that she feels she knows exactly what women want, sovereignty and nothing else.” Struggling to say something about the prologue, not the tale itself
· “Women were seen as tempters of men and wanting to mess up things. The wife in this tale argues that women are not like that and only want sovereignty, meaning compassion etc.” Also overly general; incorrect identification of “sovereignty”
· “The wife of Bath says women just want to be sovereign. She is lusty and desires money.” Or, “The old woman in The Knight’s Tale, the plight of women being looked at as material items or possessions, in this passage the woman is given freedom to speak.” Translating the quotation, adding random stuff 
· “Women were powerless in the Church and in society in general. This quote shows that they wanted sovereignty. It also applies to other groups of people, anyone who was powerless in society or the Church, like people who were illiterate. Basically this quote expresses a desire for the powerful to have regard for the powerless.” Actually answers the question. Eventually (at the very end) explains correctly what is meant by “sovereignty” Gives enough context to be clear, but is not summary Links the quote and its meaning to larger themes/issues discussed in class (the Tale’s appeal to women and others who are powerless)
*Note*
I use actual exam responses from a previous year; I do this discussion both before and after the exam. The problem I’m trying to address is that students don’t generally know the difference between plot summary vs. analysis (see above), so the short quote essays are meant to elicit something beyond summary or random information; one would hope students would read the actual quote and respond to it and not a general sense of the literature it comes from. Since most don’t do that the first time, I try to give them a model to help on the second midterm and/or final.
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[bookmark: _cg2ync7kznyg]Working with Teaching Assistants
[bookmark: _8q9sa5t3zjo8]General Expectations:
· Communicate regularly with your TAs: Give them a reliable way to reach you during working hours and (within reason) during weekends.
· Book Assignments: Give your TAs the book assignments as early as possible and, when possible, give them a way to get the book for free (basic instructions on how to request a desk copy, etc.)
· Give Clear Instructions: What are your class policies that affect grading? What are your expectations for discussion? How much review should the TAs do? What kind of feedback do they need to give their sections? How should they record and transmit grades? Consider running a grade norming session with them for the first major assignment or exam so that your expectations for grading written work is clear.
· Observe your TAs: It’s important to observe your TAs early enough in the semester that any feedback you offer can still be used. This is best done in weeks 4-7. By this time, the TAs should have developed a good working relationship with their students and their teaching patterns should be established.
· Spread the Work Out: TA work should average out to about 12 hours a week, but obviously the work isn’t evenly spread out. Remember that critical grading times may also coincide with critical paper-writing times. Communicate ahead of time with TAs about when you need grades, and give them as much time to complete the work as you can. 
· Provide a forum for TAs to give you feedback.
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[bookmark: _zf6qg3bcd4]Handout for Teaching Assistants #1
Design: Melissa Ginsburg
 
Expectations and responsibilities
I see this class as a collaborative venture. We are here to teach literature to our students, but also to give you an opportunity to practice teaching in a semi-supervised context. I am here to support you and advocate for you, and help make this class a productive learning experience for you and the students. If there is any way that I can make this semester of teaching more helpful for you, please let me know.
 
My cell is _______. Feel free to email or text about course-related issues.
 
In general you will be responsible for enforcing policies outlined in the syllabus and communicating with students, as well as the responsibilities below:

Lectures
Each TA will be responsible for administering 2 lectures of your choosing. Please take a look at the assignments and start thinking about which lectures you might like to give. If there is a writer you want to lecture on who is not on the syllabus, let me know and we can probably fit them in.
 
Discussion sections
Run discussion sections how you wish. If you want to write a separate syllabus for your sections, you are welcome to. We will meet weekly to discuss approaches to the material and pedagogical concerns, and to make sure all the same texts are being taught in each section. I will visit 2 of your classes during the semester to observe your teaching.
 
Quizzes
We will administer quizzes in the beginning of lecture. Generally I have used 5 multiple choice questions per quiz. You may be called upon to create new quiz questions throughout the semester.  You will be responsible for grading these quizzes and recording the grades in Blackboard.
 
Responsibilities during lecture
One of you will assist with classroom technology while I lecture, and the other will be responsible for policing the lecture hall for students using laptops/cell phones or other distracting behavior.
 
Attendance
You are responsible for taking attendance in your discussion sections and in lecture. Students will sign in at the end of lecture. You will be responsible for providing these sign-in sheets. Keep me apprised of any attendance issues/excessive absences.
 
Grading
Aside from quizzes, you will grade our two exams and the essay, as well as occasional extra credit assignments. We will meet and discuss grading strategies, especially for the essay. I will grade some of your students’ essays to help lighten your workload.



[bookmark: _d0ywjx81u5ot]Handout for Teaching Assistants #2
Design: Ian Whittington

Outline of TA Responsibilities and Expectations
 
Welcome aboard! I am looking forward to working together this semester. In order to simplify and clarify the process of collaboration, I thought I would outline the basic and expectations that I have for teaching assistants. This list is not exhaustive, but it should cover the important aspects of your job. I am always open to discussing this list.
 
Leading Discussion Sections:
·  	Please be on time and well prepared for course lectures and for your own discussion sections. You are expected to attend all lectures (unless you have a serious illness or a pressing reason to be away), and to have completed all the readings for that day. Being a class or two ahead of the readings is always a good idea. You are expected to lead three discussion sections every week of the semester (barring holidays), up to and including the week before exams.
·  	All members of the class deserve respect. This includes your students and you. Make your classroom an open and non-threatening space for discussion and debate. This means you may have to remind students of their responsibility to be respectful to you and to each other. If you are having significant issues with a student, please let me know sooner rather than later, and we will try to work out a solution.
·  	The focus of discussion sections is close analysis of the text (“close reading”). This can take many forms (in-class writing exercises, text-centric discussion, structured activities, etc.). It does not require you to offer any kind of new lecture or new information, but may involve discussion or clarification of points raised during the week’s lectures.
 
What does close reading look like in a discussion section?
 
Close reading simply means approaching specific passages of poetry or prose with careful attention, in order to generate interpretation and analysis of that text and how it makes its meanings. A good close reading will pay attention to diction, imagery, figurative language, patterns of rhythm and sound, and larger structural effects. (See the TA Handbook for a more extended discussion of close reading.)
 
Your main goal in discussion section is to get students to slow down their reading and to read and listen closely. They’re used to reading in bulk, for content; get them to read minutely, to see how form and content relate.
 
A given section might go like this:
·  	a few minutes (<10) of reviewing key concepts from the week’s lectures
·  	~10-15 minutes in which students write a short response to a prompt relating to a given poem or passage (~5-25 lines of poetry or a good sized paragraph of prose)
·  	~10-15 minutes of small group work to share, compare, and discuss responses
·  	15-25 minutes of whole group discussion, moving towards interpretative claims about how the passage works and, if time allows, how it relates to larger course themes.
 
Communication:
·  	Respond promptly to student emails, even if it’s just to say “I’ve received your email, and I’m working on it.” (Just make sure you work on it!) A good guideline is to respond to students within 24 hours (during the week) or 48 hours (over the weekend).
·  	That said, carve out time for yourself when you’ll be “off the clock” for student questions. Be clear with students about when this is—5pm, 8pm, whatever suits your other responsibilities. They need to know that you’ll get back to them, but not always immediately.
·  	Be professional in your communications with students; there is and should be an acknowledgement of your different roles within the educational institution. (This doesn’t mean you need to be haughty or authoritarian; it does mean you should be detail-oriented, clear, and courteous, and should expect the same of them.) Feel free to ask them to structure emails professionally (with the proper salutations, tone, and sign-off), as I will be doing. Professionalism is helped by having the students refer to you as Ms. X or Mr. Y, but this is not for everyone; just make sure that more familiar modes of address don’t end up backfiring when you have to assume your role in an essentially asymmetrical system.
 
Grading and records:
·  	You are responsible for grading all of the work by students in your sections. This includes papers, mid-terms, and the final, as well as any small writing activities or quizzes you assign in section. Should the grading burden become unsustainable at any time, let me know and we’ll see if we can work out a solution.
·  	Grading should be completed in a timely manner: ideally in 1 week, and no more than 2 weeks. Please have a look at assignment deadlines on the syllabus and let me know if scheduling conflicts will make this difficult; we can adjust expectations if circumstances demand.
·  	Keep accurate records of attendance and grades. We will be compiling grades on Blackboard, but it is important that you keep your own version (preferably electronic and backed-up). Don’t let attendance records, etc., get behind too much: regularly transfer your sign-in sheets from section to a spreadsheet so that a) the information doesn’t go missing, and b) you’re keeping on top of who is showing up, participating, thriving, and who isn’t.
 
Meetings:
·  	Please make yourself available for occasional meetings with me during the semester. These will not be more often than once every two to three weeks.
·  	Please make yourself available for office hours throughout the semester, and provide students with contact information. An hour to two hours each week, plus meetings by appointment, is usually sufficient.
 
Finally, remember that as a TA your demeanor reflects on the University, and on this class in particular. Make sure that you act professionally and responsibly.
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ENG 225: Survey of British Literature to 18th Century
Spring 2021
 
Teaching Assistant: Colin Brightwell                                    	Sections: 13, 14, 15
Email: cfbright@go.olemiss.edu                                            	Office Hours: by appointment
 
 
Course Objectives:
 
Welcome to ENG 225, Survey of British Literature to the 18th Century. In this discussion section, we will review, discuss, and close-read the material presented by Dr. Pfrenger. My goal is to provide an open environment where we can discuss and understand British Literature, and to develop close-reading and critical thinking skills. Group readings will follow the reading schedule per Dr. Pfrenger’s syllabus, and you will be expected to read the material before group meetings. I understand this is going to be a strange semester – all I ask for is patience and participation, and we will come out of this class with a stronger appreciation for early British Literature (maybe).
 
Attendance:
 
Since discussion groups are online, attendance on mandatory Zoom/Slack meetings will be required. Dr. Pfrenger’s syllabus details his attendance policy. I expect the same for discussion sections. Unexcused absences will result in a lower participation grade.
 
Office Hours:
 
Due to the ongoing (and seemingly endless) current pandemic, office hours will be held over Zoom. I have no set office hours, so please feel free to email me or message me through Slack with a meeting time you want and I will try my best to make it work. Please email me at least two days in advance so I can make room in my schedule.
 
Participation and Assignments:
 
Participation in a literature class is key. I expect everyone to make a productive comment, observation, or question about the weekly reading in our meetings. We will be using Zoom and Slack on a rotating basis for discussion. Your participation is essential to receive full credit. Of the 30% total grade being your discussion section, 15% of that is your participation credit. Bottom line: just read, and come to class and talk!
 
Slack participation will be a little different than Zoom. For Slack weeks, I expect one main long post. These can vary from pondering a passage, making a long connection from the text to the real world, pointing out something interesting that stood out to you, etc. Your main post should be about 3-4 paragraphs long, and engaging with the text (quote it). Apart from your main post, you will need to respond to at least three fellow students in your section. I will be reading your posts and may comment on your discussion to get the ball rolling more.
 
Along with participation, each week you will fill out a Weekly Reading Review Sheet before Dr. Pfrenger’s class each Wednesday (except for 2/17 and 3/31). The template is in Blackboard in the Course Files link. Please review it! Per Dr. Pfrenger, please cut and paste your weekly review sheet when you turn it in. No attachments. The goal for the weekly review sheets will be for you to prepare questions/comments for discussion, and help guide you through the reading.
 
Late Work Policy:​
No late work will be accepted. Special accommodations will be considered on a case-by-case basis. Turn in your work on time.
Reading Schedule:
Please consult the syllabus from Professor Pfrenger.
Discussion Group Meeting Schedule:
Section 13: Fridays, 8:00 AM
Section 14: Fridays, 9:00 AM
Section 15: Fridays, 10:00 AM
Zoom Meeting Links:
Section 13:  https://olemiss.zoom.us/j/99113942607
Section 14:  https://olemiss.zoom.us/j/95887961270
Section 15:  https://olemiss.zoom.us/j/97228453672
Everything Else:
Details over the University’s honor policy, plagiarism, etc., will be included in Professor Pfrenger’s syllabus. Please familiarize yourself with these. If you have any questions, do not hesitate to email me.

English 225: Survey of British Literature I
Professor Andrew Pfrenger
Lecture: T/Th 9:30-10:20, Bondurant 204C
 
Discussion Meeting Times
 
Section 14     	Tuesday 12:00-12:50 PM, Bondurant 116W
Section 18     	Tuesday 2:00-2:50 PM, Leavell 212                                                                  
Section 19     	Thursday 8:00-8:50 AM, Bondurant 112W
 
INSTRUCTOR AND CONTACT INFO
	Name                     	Email          	                	Office                         	Office hours

	Mr. Matthew Mullin	mamulli1@go.olemiss.edu 	Leavell 306    	T 2:00 – 3:30, Th 2:00 – 3:00, by appt.


 
Course Description:
 
These discussion sections will supplement the material covered by Professor Pfrenger in the English 225 lectures. The course examines British literature stretching from Roman occupancy to the 18th century.
 
Our discussion sections are a place for you to actively participate, not only to ensure a good grade, but also to deepen your understanding of the texts. I encourage you to ask clarifying questions and contribute to class discussion. No point that you make regarding the literature will be considered silly – curiosity, and active engagement with the texts is essential.
 
The syllabus for sections will follow the lecture schedule. In section, we will practice close reading of the texts covered in lectures. We may also incorporate supplementary resources such as videos, other works of literature, musical compositions from the time period, visual art, etc. We will have a short writing assignment due in advance of each discussion, which will facilitate your engagement with the text, prepare you for the week’s discussion, and ultimately familiarize you with the work you will produce on exams.
 
Course Objectives:
 
As a result of this course, students should be able to:
 
1. Convey a literal and conceptual understanding of literary texts through both oral and written communication
 
2. Use close reading strategies to analyze various aspects of literary texts
 
3. Make thematic connections between works by different authors and across time periods
 
4. Make connections between historical/literary/cultural products and events and those of the present
 
Assignments:
1. Reading Journal
You will be keeping a reading journal throughout this semester to help you engage with the material and consider its potential value more deeply. Each journal entry will consist of 3 parts:
 
Part I: Questions For each journal entry you will begin by formulating 4 questions and quote selection for that week’s readings that you would like to see on an exam. Questions #1 and #2 should be an objective question (multiple choice, true or false, matching, or fill-in-the-blank) about the text or its relevant contexts. Question #3 and #4 should be a short answer question that digs a little deeper than the surface of the text (see Leading Discussion assignment for more on writing discussion questions).
 
Part II: Quote selection For the quote selection, you’ll pull a specific quote that you thought was particularly interesting or meaningful from the reading. Type it out, providing the author, title, and page/line numbers.
 
Part III: Engagement For this section, you have two options. You can answer questions 3 and 4, providing a detailed response of about 1 paragraph (that is, at least 5 sentences) for each. Or you can analyze the quote, considering why you chose it, how it fits into the work, and/or how it fits into its cultural contexts. Do your best on these questions and passage selections. I will consider using your questions on the midterm and final exams.
 
Your reading journal should be submitted on Blackboard no later than 8 pm on the day before your discussion section meets.  For example, if your section meets on Thursday at 1pm, your reading journal is due by 8pm on Wednesday. If you meet on Friday at 9am or 10am, your reading journal is due by 8pm on Thursday. You are also required to bring a printed copy of this assignment, both the questions/quote and the response portion, to your discussion section. This assignment is designed to prepare you for the questions you will see on an exam, so consider this both an assignment and a very useful study tool.
 
2. Leading Discussion
 
With one assigned partner, you will be responsible for leading class discussion for approximately 25 minutes during one of our section meetings this semester. In addition to your weekly Reading Journal, you and your partner will email me at least 4 supplementary discussion questions that you plan to incorporate into your discussion.
 
The questions you design may address any topics in the text that you find complicated, interesting, problematic, or provocative, but the questions should directly engage with the text and facilitate class discussion. Here’s an example: “Is there a sense of justice in Rime of the Ancient Mariner? If so, how is justice depicted in the poem and what textual evidence supports such a reading? Is there a difference between the meaning of justice in Rime of the Ancient Mariner and [insert another text from class]?” The questions here address some of the thematic concerns of the text, provide something interesting for the class to respond to, and require the use of text-based evidence – all important targets as we move toward the course objectives. This is a much stronger form of discussion question than plot-based or emotional response questions like “Who is the speaker in Rime of the Ancient Mariner?” or “What was your favorite image from the poem?”
The goal of the discussion questions is to challenge us as a class to think critically about the text as we analyze its various working parts. It is always a good idea to have at least one pre-prepared passage/text-based example associated with each question so that you can direct the class to specific moments where they might find evidence for any claims, should we have difficultly finding an example of our own. Similarly, don’t be afraid to ask your peers for justification/evidence/support when they are answering your questions. Your goal as the discussion leader is to challenge your classmates to directly engage with the work at hand and create an encouraging space where thoughts about the text can be shared and refined.
 
Where applicable, you are welcome to utilize other resources such as visual art, music, historical documents, biographical information, etc., but remember to focus your discussion on the text at hand.
 
One group member must email me a document containing the materials you plan to use for your discussion by 11:59pm the night before your presentation. I recommend using Google docs and making it available to me through that channel, but you may also email me a Word document or a pdf.
 
Consult the main course syllabus for an exam schedule and concerns regarding Critical Response Papers. Likewise, review the policies for late work on the main syllabus.
 
Grading Policy:
 
Final Grade Breakdown for the Overall Course
 
Midterm Exam - 20%
Final Exam - 20%
Reading Journal - 20%
2 Critical Analysis Papers - 20% (10% each)
Discussion Section - 20%
 
As noted above, your grade in discussion section will serve as 20% of your overall grade in the course. The breakdown for your grade in discussion section is as follows:
 
        	Attendance - 30%
        	Leading Discussion – 30%
        	Reading Journal – 30%
        	Participation – 10%
 
Attendance:
 
I expect you to attend all sections and to come prepared for discussion. That means not only bringing your book to section, but having done the required reading beforehand and having the correct materials to participate in the close reading tasks. Materials required for each section are: the reading materials for that particular week, a printed copy of your journal for the week, and some questions or comments you’d like to discuss regarding the text. Should you fail to bring these materials to discussion, it will result in deduction from your weekly grade.
 
Attendance will make up 25% of your discussion section grade. You may have one absence with no questions asked. Every absence after that will lower your attendance grade average. There will be 14 meetings of discussion section this semester. You must bring your book to each discussion section meeting in order to be counted as “present” – showing up without your book will earn you only half-credit for that week’s attendance. Missed sections cannot be made up. Please refer to the main course syllabus for further policies regarding attendance and documentation of absences.
 
 
 
Participation:
 
Your active participation in class is an important contributor to your overall grade and to the functioning of this class. Active participation means reading the material, being prepared to speak during discussion, completing reading journals, etc. In short, you should show willingness to take part in this class, as this is a simple way to further your understanding of the material and account for a portion of your grade.
 
 
 
Electronics:
 
Because this is a discussion section, your active engagement in class is required in order to receive credit for participation. Therefore, laptops, cellphones, and other electronic devices are not permitted in class. Though some of the materials may be found on Blackboard, they should be present in hard copy for discussion section.
 
Disruptive Behavior and Discrimination:
 
Your classmates have a right to learn in a safe, comfortable, and distraction-free environment. Disruptive behavior may result in immediate ejection from the classroom and total loss of participation credit for the week.  Repeated instances of disruptive behavior will result in your permanent removal from this course. 
 
I have a zero tolerance policy for any kind of discrimination based on race, class, ethnicity, gender, sexual orientation, etc., and I will report any instances of discrimination to Professor Pfrenger and the English Department immediately.
 
Academic Dishonesty/Plagiarism:
 
No academic dishonesty of any kind will be tolerated in this course.  Any act of plagiarism will result in an “F” for the course, and may result in additional administrative penalties, including expulsion from the university.
 
You should know that plagiarism is usually very obvious, and I take it very seriously. All papers that are submitted to me for grading will be screened using anti-plagiarism software.
 
It is your responsibility to familiarize yourself with the University of Mississippi’s policies on academic dishonesty and act accordingly. If you feel tempted to plagiarize because you are struggling with an assignment, you should make arrangements to visit me in my office to discuss.  I am here to help you!
 
Writing Center
 
The Writing Center is a valuable resource provided to assist you during your time at the University. I recommend that all students needing assistance with writing assignments make an appointment with the Writing Center. Here is a link to the Writing Center’s website: https://rhetoric.olemiss.edu/writing-centers/
 
Students with Disabilities:
 
University policy provides for reasonable accommodations to be made for students with verified disabilities on an individualized and flexible basis as specified under Section 504 of the Rehabilitation Act of 1973 and the Americans with Disabilities Act of 1990 (ADA). Any such requests for accommodation must be documented through the Office of Student Disability Services at the beginning of the semester. Please feel free to speak to me regarding accommodations.
 
Email Policy/Office Hours:
 
I am happy to speak with you briefly before or after section, or I can meet with you during my office hours to discuss any questions you might have about the course. If you would like to attend office hours, please email me to arrange a time to meet, rather than simply showing up; there are sixty students in the course, so scheduling a time ensures my availability. If you are unable to make my office hours due to prior engagements, I would be glad to arrange an alternate time.
 
While you can generally expect emails to be returned within one business day, please do not worry if you have not received a response immediately. I do not check email after 10pm. Should you email me over the weekend, expect a reply by Sunday evening. When emailing Professor Pfrenger or myself be sure to use proper email etiquette (i.e. a salutation, complete sentences, proper grammar, and so on).
 
Please see the main course syllabus for all further information. Terms in this syllabus are subject to the discretion of the professor and teaching assistant.



